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INTRODUCTION

1.1 A brief introduction to the history of inclusive education

foundation was made to include all students at regular primary schools (UNESCO, 1994). 

This means that (regular) schools “should realise that all children learn together, wherever 

recognise and respond to the diverse needs of their students [……] and ensuring quality education to 

all

by policies such as the Universal Declaration of Human Rights (United Nations General 

could not only provide quality education to all students. These educational settings could 

realise a social change in which all students are part of society (Farrell, 2000; UNESCO, 

opportunities of the interactions and cooperation with typically developing peers in the 

met, but also their social needs and development should be adhered to. The importance of 

social inclusion has also been stated in the Salamanca Statement (UNESCO, 1994) and the 

United Nations Convention on the Rights of Persons with Disabilities and Optional Protocol 

(UNCRPD, 2006). The need to belong to a group is a basic human need (Maslow, 1943; R. M. 

and practical precondition of inclusion (Slee, 2019). Yet, it has been repeatedly established 

their social participation in inclusive education systems (Adderley et al., 2015; Henke et 

applied and are of value on a global education level.
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1.2 The Dutch education system and inclusive education
The Dutch education system has a long history of differentiated and segregated special 

education (Pijl, 2016), but also the Dutch educational system is changing towards a more 

inclusive one. Although the Netherlands is one of the countries that signed the Salamanca 

Statement, this was not the biggest impulse to change the Dutch education system. The 

foremost reason for the changes in the Dutch education system was aimed at decreasing the 

were related to how the education system was organised. Students would receive funding 

educational support system has led to an increase in formal diagnosis to provide students 

Pijl, 2016). Schools that could provide the appropriate education to these students were not 

in the region where students lived. Special commuting facilities were organised and funded 

to arrange that students could go to the special school (Pijl, 2016).

In 1995, the act “Together to School Again” (in Dutch: ) was 

implemented, to stimulate the inclusion of students with mild types of SEN to be integrated 

into regular education and change the educational funding system (Gubbels et al., 2018; Pijl, 

) 

of SEN, in regular education was stimulated (de Boer, 2012). Despite the intention of these 

educational acts stimulating inclusion in regular primary education, the referral of students 

obligated 

to include and educate students with SEN (Pijl, 2016). To overcome this issue, the act for 

) was implemented in 2014 (Ministery 

of Education Culture and Science, 2014). Now a collaborative network of primary schools 

share the responsibility and obligation to provide qualitative and equitable education within 

this new act, students with SEN should be included in regular schools when possible and 

(Ministery of Education Culture and Science, 2014). Students should only be referred to 

(segregated) special schools when this is in the best interest of their development (Smeets 

et al., 2017).

1
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making a move towards a (more) inclusive education system. The Dutch education system 

cannot be labelled as an inclusive education system because the Dutch education system 

contains multiple types of education systems. Also known as a multitrack education 

system (both regular and special education). By maintaining special segregated schools 

in the education system, the description of inclusive education does not apply (UNCRPD, 

2016; see for details p.4). In this dissertation, the term regular education will be used when 

referring to regular classrooms in which at least one student with SEN is included. Thereby 

of students with SEBD is that they have problems in social functioning, such as starting 

(Avramidis, 2010). The broad description of SEBD implies that students with SEBD are a 

In educational research the term SEBD is commonly used to refer to students “who have 

mental health problems that disrupt the effective regulation of their social interactions, 

2013). This definition places students and their emotional, affective problems and 
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In this dissertation, the term SEBD is used to refer to individual students who portray 

a wide range of challenges in their social-emotional development and behaviour, which 

social-emotional development and behaviour challenges are hyperactivity, aggressiveness, 

system a student can be indicated as having social-emotional problems and behavioural 

assessment (Zweers, 2018).

1.4 Social participation
The consequences and importance of positive social participation have been well 

Farrell, 2000; Slee, 2019), an inclusive school is realised when all students actively 

participate in school activities and are valued as members of the school community. 

reciprocal friendships, 2) positive contact and interactions, 3) accepted by their peers, and 

4) having an accurate self-perception of their social participation in the classroom (Bossaert, 

negative academic outcomes, such as early school dropout, and negative social-emotional 

outcomes, such as depression and other mental health issues (e.g. Bierman, 2004; Rubin 

of low or negative social participation, it is important to aim to facilitate social participation 

in primary schools effectively.

Most studies regarding the topic of social participation and inclusive education, in regular 

primary settings, consists out of research conducted on the classroom and the classroom 

actors, instead of with the classroom actors (teacher and students). Because of this, little is 

known about how social participation “from within” the regular classroom is approached 

and, above and beyond, how these approaches are perceived and preferred by the classroom 

actors themselves. 

1
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The aim of this dissertation is, therefore, to unfold the perspectives “from within” the 

regular primary classroom. In this dissertation, the studies are focussed on how the social 

participation of students with SEBD is facilitated and how teachers and students perceive 

different approaches. Therefore, the following three perspectives will be unfolded: the 

perspective of regular primary teachers, the perspective of students with SEBD and a 

literature perspective. By taking these diverse perspectives together, this dissertation 

will come to an overview of empirically-based approaches that adhere to the needs of 

the teacher and students. This overview is meant to support regular primary teachers in 

facilitating the social participation of students with SEBD in the regular primary classroom 

with a (student-oriented) needs-based approach.

1.5 Teachers’ perspectives and strategies to promote social participation
Teachers are acknowledged to have a key role in the facilitation of social participation in 

classroom setting has changed due to the large diversity of the student population. Teachers 

The most heard challenges of teaching an inclusive classroom are that teachers lack time, 

additional classroom support, hands-on strategies, and knowledge to provide adequate 

support to students who require additional educational support, such as students with 

evaluating and recommending interventions and strategies to support teachers teaching 

education literature and research is that these mostly focus on controlling the disruptive 

and hands-on strategies for teachers to facilitate social participation. New interventions 

is being done by teachers to facilitate the social participation of students with SEBD. 

However, little is known about what teachers do in the regular classroom to facilitate the 

social participation of students with SEBD. Additionally, there are no insights regarding the 

(perceived) effectivity of these teacher strategies, as perceived by teachers.
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Another important perspective from within the classroom is the perspective of the student 

acknowledgement of students’ voices and participation, educational reforms are still 

mainly conducted on students, rather than with

The importance and need to include students in the development of education has been 

of the United Nations Convention on the Rights of the Child (UNICEF, 1989), the Convention 

on the Rights of Persons with Disabilities and Optional Protocol (UNCRPD, 2006) and, 

more recently, the Incheon Declaration: Education 2030 (UNESCO, 2015). Although 

unfolding students’ perspective has gained increased attention, studies addressing social 

declarations, which underline that it is not a question whether students should participate 

and should be included in educational research and developments, but rather how this 

can be accomplished and that it is necessary to follow up on gained insights based on the 

perspectives of students.

To our best knowledge, students with SEBD have not been given the opportunity to share 

their perceptions regarding the facilitation of social participation within the inclusive 

also in line with youth (student) participation and voice inclusive practices (Rap, Verkroost, 

aim to bridge this gap in knowledge by actively including students with SEBD in the studies 

and listen to their voices.

1
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1.7 Literature perspective to facilitate social participation within the 
classroom
The perspectives mentioned above provide the opportunity to unfold how social 

participation is approached “from within” the regular primary classroom, using a bottom-

that addressed social participation, should not be discarded. Based on these intervention 

studies, the following question could be answered: which approaches, and intervention 

components are effective to facilitate social participation in the inclusive classroom?  Review 

studies have indicated that the answer to this question is rather weak (Durlak et al., 2011; 

results, such as the use of different populations (Maag, 2006); different measurements 

components are effective to facilitate the social participation of students with SEBD, when 

implemented by the regular primary teacher. It is known that teachers make adaptations 

during the implementation of interventions because they need to adapt the intervention 

2013) because teachers do not adhere to the  of an intervention.

implemented and if this is conducted as to how the designers of the intervention intended 

2016; O’Donnell, 2008). This type of information from the literature, about the intervention 

et al., 2016).
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1.8 Objectives and outline of the dissertation
As set out above, there is a lack of insights into how social participation “from within” the 

regular classroom is facilitated, how these different approaches are perceived by teachers 

and students and how effective these approaches are. These insights, “from within” 

the classroom, are needed to increase the social participation of students with SEBD. 

Notwithstanding, an overview of approaches “from within” the classroom will contribute 

to the request by teachers for hands-on strategies to facilitate social participation.

The objective of this dissertation is, therefore to gain more insights regarding how the 

social participation of students with SEBD is (effectively) facilitated and how teachers and 

students perceive different approaches. In pursuance to acquire these insights “from within” 

the classroom, a bottom-up approach is applied to bridge theory to practice and to enhance 

the social participation of students with SEBD by unfolding three perspectives: 1) teacher 

perspective, 2) student perspective and 3) literature perspective. This dissertation consists 

The dissertation starts with a focus on teachers’ perspectives on the social participation 

of students with SEBD (Chapters 2 and 3). Using a qualitative focus group study (Chapter 

2) the aim was to identify which strategies are suggested by regular primary teachers to 

facilitate the social participation of students with SEBD in the regular classroom and to 

investigate whether different strategies were suggested for students with internalising 

a conceptual model of teacher’s strategies for promoting social participation (TS-SP) was 

constructed. This model consists of 44 teacher strategies and is used to develop and 

evaluate an instrument to measure the perceived teacher effectiveness. The development 

and evaluation of the instrument and the assessment which strategies are applied by regular 

primary teachers are presented in Chapter 3 via two interlinked quantitative studies.

The perspective of students with SEBD on their social participation in the classroom has 

Chapter 4, 

students from grade 5 and 6 (age range 10 – 13 years), with SEBD, were interviewed to share 

regular classroom and 2) the approaches they applied and preferred resolving these social 

problems. The students participating in this study either attended regular primary education 

or segregated special primary education. In Chapter 5

are presented. In this study, perspectives and needs of students from grade 1 and 2 (age 

range 6 – 8 years) with or at-risk of SEBD, were unfolded via interactive interviews. 

1
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statements were deduced from the students’ perspective study in Chapter 4.

Chapter 

6). In this chapter, a systematic literature review is reported of intervention studies that 

have been implemented by regular primary teachers and includes details regarding 

implemented the intervention, the literature perspective stems “from within” the classroom.

This dissertation ends with a general discussion (Chapter 7) in which the results of the 

studies representing the three different perspectives, are integrated and discussed. In 

The general discussion ends with implications and recommendations for future research 

and educational practice.
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