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General discussion
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INTRODUCTION

Inclusive education has been on the global agenda for many years. This global attention is 
th anniversary of the Salamanca Statement (UNESCO, 1994) and the 30th 

anniversary of the Convention of the Rights of the Child (UNICEF, 1989). The worldwide 

intentions of inclusive education have recently been globally re-endorsed in the Incheon 

Declaration: Education 2030 and the aim to achieve the sustainable developmental goal no. 

and equitable education for all (UNESCO, 2015). In August 2014, the Dutch government 

SEN to be included in regular schools (see Chapter 1 for an introduction in the Dutch history 

accountable for the best educational setting for students with SEN, preferably in regular 

education.

In line with the global movement of inclusive education, researchers have studied how 

successful realisation of inclusive education (see for an overview Van Mieghem, Verschueren, 

of taking the perspectives “from within” the classroom into account. Accordingly, little 

is known how social participation “from within” the classroom is approached and what 

dissertation was to gain more insight into how the social participation of students with SEBD 

is (effectively) facilitated and how different approaches are perceived “from within” the 

regular classroom perspective. In this dissertation, the perspectives of different beholders 

were unfolded, i.e., 1) regular primary teachers, 2) students and 3) literature, by means of 

various research methods. In this general discussion, the overarching conclusions, based 

on the studies presented in this dissertation, will be brought together and discussed. These 

conclusions are meant to be a message for current education practice, policymakers and 

message is elaborated under the heading of implication and recommendations.
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7.1.1 Teachers’ perspective
The dissertation started by unfolding the perspective of teachers (Chapter 2 and 3) because 

there is little insight into what teachers do to facilitate social participation. Over the years, 

indicates a gap between research and practice. To bridge this gap, research is needed to 

assess what primary teachers do to facilitate the social participation of students with SEBD, 

a focus group study and two questionnaire studies were conducted (Chapter 2). The focus 

group studies were conducted in order to collect strategies that were applied and suggested 

by primary teachers themselves. The collected strategies were qualitatively analysed with 

the conceptual model of teacher strategies to support social participation (TS-SP model; 

participation of a student but also has a separate category of pre-conditional strategies. 

During the focus groups, teachers mentioned these pre-conditional strategies frequently. 

social participation. Based on the re-occurring of the pre-conditional strategies, the 

conclusion was made that these strategies are of importance to teachers when addressing 

social participation. Because the strategies from the focus groups were recommendations 

from teachers to teachers, it was questionable whether the suggested strategies are applied 

in the classroom and if teachers differentiate these strategies according to the type of 

SEBD. These questions were addressed in two interlinked studies, in which the Teacher 

and assessed (Chapter 3). In the main questionnaire, teachers rated 44 strategies on their 

perceived effectiveness for a vignette. There were four vignettes, representing four types of 

SEBD and each teacher received a randomly assigned vignette. Due to the use of vignettes, it 

remained unclear what teachers do in their classroom. Therefore a follow-up questionnaire 

questionnaire by choosing a student with SEBD from their current classroom. Then, they 

indicated which strategies they had applied this school year, how frequently they used it, 

and how they perceived the effectivity of the strategy. It turned out that very few teachers 

limited repertoire of strategies to facilitate the social participation of students with SEBD. 

7
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Another worrisome finding was that well-known and effective strategies, such as 

Therefore, it was not possible to establish if teachers differentiate their strategies to meet 

the individual characteristics and needs of students with SEBD.

7.1.2 Students’ perspective
The second perspective that was unfolded “from within” the classroom was the students’ 

perspective (Chapter 4 and 5). The student perspective is not only very important by their 

rights to be heard (UNESCO, 1994, 2015; UNICEF, 1989), but also to create research output 

2019). In this dissertation, the perspectives and preferences of students with or at risk of 

or collected) sociometric data indicating that the social participation of the students was 

low or neglected. Every student was informed about their right to participate, reject and 

withdraw from the study. All students gave assent to participate in the interview studies. 

The main conclusion of the semi-structured interviews was that the students preferred 

to be part of a classroom in which every actor (teachers, peers and themselves) takes the 

responsibility to realise a positive and good social participation in the classroom (Chapter 4). 

In the study with the young students, based on the rankings that these students conducted, 

(teacher, peers or student themselves) held responsible for resolving the situation.

The two interview studies show how valuable the insights of students are. The interview 

studies highlight the importance of not addressing and facilitating social participation 

on their common characteristics. Besides, not only the interview study with the “older” 

students were useful, the insights and responses of the younger students were of equal 

value. Moreover, the study showed that with appropriate materials, young students could 
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7.1.3 Literature perspective
The last unfolded perspective was the literature’s perspective on interventions facilitating 

social participation for students with SEBD (Chapter 6). This perspective was taken via a 

systematic literature review and could be described as “from within” because one of the 

inclusion criteria was that regular primary teachers must implement the intervention. 

Seven studies met the inclusion criteria. Despite this small amount of included studies, 

the diversity between the included studies was large. Not one study had used the same 

measurements to assess one or more aspects of (how to facilitate) social participation. 

The effectivity of interventions implemented by teachers, in the natural classroom 

Because it is impossible to make valid interpretations regarding the effectivity of an 

intervention, without assessing and reporting details of an interventions’ implementation 

studies included. Each included study reported on multiple aspects of implementation 

intervention components, teachers are not well informed about which intervention aspects 

design.

OVERARCHING CONCLUSIONS

Based on the outcomes of the studies, two overarching conclusions can be drawn. The 

approach when facilitating social participation in the classroom (paragraph 7.2.1). The 

second overarching conclusion is that students’ perspectives should be taken into account 

when addressing topics that concern them, e.g. their social participation in their classroom 

(paragraph 7.2.2). In the following section, the two overarching conclusions will be discussed 

in detail.

7
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7.2.1 Needs-based approach
The characteristics and needs of student with SEBD are diverse and require a tailored and 

preferred. However, the results of the focus group study imply that teachers apply a one-

are applied in the regular primary classroom 

and if

cannot be answered on the base of the results of the questionnaire studies. 

The results of the follow-up questionnaire study indicated that teachers applied a limited 

repertoire of strategies to facilitate social participation. As a consequence of this limited 

repertoire, teachers are not prepared to differentiate and apply diverse strategies. The 

behaviour and less on students with characteristics of internalising behavioural challenges. 

behaviour than students with internalising behaviour in a regular classroom or that 

to students with internalising behaviour. Research has indicated that students with 

the aim of inclusive education is that all students receive equitable education (UNESCO, 

2015, 2017), teachers should also address the needs of students who tend to be overlooked 

(i.e., students with internalising behaviour). Teachers should receive in- and pre-service 

support in order to address the needs of all students, not only the students who attract 

their attention the most.

Based on the students’ perspective studies it can be concluded that there are no one-

and victimisation situations. If a student preferred to ask for the support of peers when 

student to resolve a victimisation situation. 
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underline that a needs-based approach is required in order to meet the individual needs 

of students with SEBD.

The review study was conducted to provide an overview of empirical strategies that could 

be used to apply a needs-based approach to meet the needs of students. However, the 

results of the review study did not result in such an overview. The reason for this was that 

importance to support teachers to apply a tailored needs-based approach. Also, this type 

of information informs teachers which components and frequency are required to aim for 

intervention components, teachers are not supported to develop a large(r) repertoire of 

strategies to facilitate social participation and thereby differentiate in which strategies they 

apply to realise a needs-based approach.

Concurringly, interventions and instructional methods need to provide possibilities to tailor 

Interventions that can be adjusted to meet the needs of students, are mostly provided 

outside the classroom. These so-called pull-out interventions have other disadvantages 

when the aim is to facilitate social participation and created new problems. First, these 

2015; Garrote et al., 2017). As a consequence, teachers do not improve their knowledge, 

situation where the social participation accords. Second, since students learn new skills in 

a different setting, they also need to transfer these new skills to their classroom. It could 

classroom (Garrote et al., 2017).

7
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Hence, the importance to include the whole group, since social participation is a group 

studies also acknowledge the importance to include the other classroom actors. 

additional support provided outside the classroom. Classroom interventions address 

this shortcoming since these interventions require to practice and apply the new skills in 

should, therefore, focus on designing “within classroom” interventions that could be tailored 

In addition, teachers are provided with tools and strategies to apply an intensive and tailored 

to acquire the skills needed to apply a needs-based approach to facilitate social participation 

of students with SEBD.

7.2.2 Taking students’ perspectives into account

underrepresented in studies regarding inclusive education. In the teachers’ perspective 

studies, teachers did not mention strategies such as “talking with the student” or “assess 

the needs according to the student”. In contrast, teachers did mention (pre-conditional) 

strategies such as “talk with the parents of the student” and “ask for support within the 

school-team”. These mentioned strategies indicate that teachers include the perspectives 

Incheon Declaration: Education 2030, it is stated that students should be directly consulted 

in the process of developing education interventions for students (UNESCO, 2015). Also, 

other less recent declarations entrench the rights of students to be heard and participate 

in research, such as the CRC (UNICEF, 1989) and the Salamanca Statement (UNESCO, 
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1994). Inclusive education policies protect the rights of students to ensures an inclusive 

and equitable education for all learners (UNESCO, 2015) because every learner matters 

(UNESCO, 2017). Nevertheless, the inclusion of students’ perspectives should not only be 

driven on a right’s base but should be a necessity in the realisation of an inclusive education 

Hope, 2015). The gained insides from these studies indicate the importance and value of 

taking the students’ perspective into account. By including students’ perspectives in this 

dissertation and research in general, research output becomes more meaningful for the 

students themselves, since the research would meet their needs (Sargeant, 2018; Sargeant 

Although there is an increasing trend towards listening to student voices in inclusive settings 

with SEBD and addressing their perspectives on social participation continues to be rare 

line with the conclusion that students’ perspectives are not frequently taken into account 

and needs according to the intervention recipients (Calder et al., 2013; Lundqvist, 2014; 

Sargeant, 2018), which are in classroom-based interventions the intervention recipients are 

mostly students. Several studies, included in the review, did include both the perspectives of 

teachers and students as part of the interventions’ evaluation. Five out of the seven included 

studies reported teachers’ responsiveness. Still, only three of the seven studies reported 

on students’ responsiveness. Students were barely consulted or included to provide their 

perspectives regarding the interventions effectivity, feasibility and interventions activities. 

taken into consideration when evaluating an intervention. In this perspective, real student 

participation seems still a bridge too far in research and practice.

GENERAL REFLECTIONS

participation and inclusive education. These two concepts were the central focus of this 

dissertation and have been unfolded by applying various methods. As with any research 

7
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7.3.1 Social participation in the eye of the beholder
The primary objective of this dissertation was to unfold how social participation in the 

regular classroom was facilitated and how these different approaches were perceived 

“from within” the regular classroom. The results of this dissertation do not only indicate 

that there are different perspectives regarding how social participation is effectively or 

preferably facilitated, but that what is meant with social participation also differs “from 

the eye of the beholder”.

In the results of the teachers’ perspective studies it became self-evident that teachers see 

the four main concepts of social participation: 1) friendships, 2) contact and interactions, 

of the pre-conditional strategies derived from the focus group study, indicate that teachers 

do not only aim to facilitate social participation but that they approach social participation 

as a broader concept.

with these situations. Several students even indicated that they were positive about their 

neglected. The sociometric data were based on peer nominations, which is a commonly used 

empirical studies support these results, that the perspectives of students differ from 

sociometric classroom data. In several studies students have indicated that although their 

sociometric data indicated a low or negative social participation, the students with SEBD 

were content because they had at least one friend in the classroom (Avramidis et al., 2018; 
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the use of sociometric data based on the perception of others, support the argument 

therefore of utmost importance that more information about the qualitative aspect of 

social participation, such as friendship quality, social capital and perceived warmth in a 

relationship, should be included. By incorporating these aspects, the perspective of students 

is given indirectly more value.

(changes in) the concept with diverse measurements. None of the included interventions 

point of discussion in review studies addressing social participation (de Boer, 2012; Garrote 

et al., 2017). Multiple studies have pointed out the issue that there is a lack of unity to assess 

Nilholm, 2014). As addressed in the beginning of this paragraph, empirical studies have 

social participation as a concept should be seen as a pre-condition of belonging (Slee, 2019).

As described above, the concept of what social participation is and what the preferred 

approaches are to facilitate social participation differs from the eye of the beholder. It 

is, therefore, of importance to take the perspectives of all beholders into account. This 

could be unfolded.

7.3.2 Changes in policies and terminologies
Besides the perspective of the beholder, concepts such as social participation and inclusive 

of inclusive education as used in this dissertation does not always align with recent 

international research and policies (UNCRPD, 2016; UNESCO, 2019). Changes in policies 

the start and duration of this dissertation a lot (of policies) had changed, and terms such as 

social participation and inclusive education have been heatedly discussed.

7

Binnenwerk Renske - V4.indd   157Binnenwerk Renske - V4.indd   157 16-01-20   11:1416-01-20   11:14



158

This PhD-study was started in 2014, a period in which multiple educational changes were 

stimulated on a national and international level in the move towards a (more) inclusive 

education system. These changes have been driven by policies as mentioned earlier, such 

as the Salamanca Statement (UNESCO, 1994), the CRPDP (UNCRPD, 2006) and the act of 

intentions of the realising inclusive education, as stated in the Salamanca Statement have 

been reformulated in the Incheon Declaration: Education 2030 and the SDG4 (UNESCO, 

2015). The universal concept of inclusive education advocates that all students (also 

referred to as learners to not discriminate on age) can and should be educated in the same 

education system (UNESCO, 2015, 2017, 2019). However, these policies do neither provide 

segregation, integration and inclusion (UNCRPD, 2016). Throughout this dissertation, the 

education situations in which students with SEBD were integrated and educated in the 

of the United Nations (UNCRPD, 2016) the term integrated education would have been 

correct, whereas in the Dutch educational setting (in which the research of this dissertation 

was conducted) students with SEBD can be educated in either regular schools or specialised 

(segregated) schools.

These differences in what is meant with inclusive education and how countries implement 

inclusive education will stay, even when countries have signed the same conventions 

education (Dell’Anna et al., 2019). In order to prevent misinformation on what is meant 

with inclusive education in either a research publication, policy document or report, authors 

education, a common language and understanding will be created among all stakeholders. 

Notwithstanding, stakeholders will become well informed, thereby moving “beyond the 
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regarding a global topic such as inclusive education. Researchers are in the position to 

start this movement towards a common language, via their communication with the other 

stakeholders. Concurrently, research should request policy makers to follow and apply 

and segregation by the United Nations (UNCRPD, 2016). Throughout the dissertation, this 

the global framework of inclusive education.

IMPLICATIONS AND RECOMMENDATIONS

In the following paragraphs the gained perspectives “from within” the classroom, 

are translated into implications and recommendations. These implications and 

recommendations are related to the two overarching conclusion of this dissertation; how 

to support teachers to apply a needs-based approach (7.4.1) and how students’ perspectives 

can be taken into account (7.4.2). These recommendations and implications are messages for 

In addition, recommendations for future research are presented (7.4.3). These additional 

presented in this dissertation.

7.4.1 Supporting teachers to apply a needs-based approach
In this dissertation, it has been concluded that teachers should differentiate their approaches 

apply a needs-based approach to meet the individual needs of students with and without 

SEBD. However, in every chapter of this dissertation, the recommendation was made that 

to regular primary teachers should receive support to facilitate social participation and be 

equipped to apply a student-focussed needs-based approach because teachers lacked the 

skills and materials. This recommendation is in line with studies researching the attitudes 

and willingness of teachers to teach inclusive classes and include students with SEN and 

meeting the needs of every student in the inclusive classroom. Moreover, these studies 

have emphasised the need for in-class support, smaller amounts of students in a class, but 

mostly hands-on strategies to realise a needs-based approach for all students.

7
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Hands-on strategies. Throughout this dissertation, diverse teacher strategies have been 

provided. The list of the 45 teacher strategies from Chapter 2 and 3, containing 23 pre-

conditional and 21 social participation strategies, cannot only be used to assess if these 

strategies are applied and how effective teachers perceive the strategies but can also be 

used to inspire teachers. To elucidate, if teachers go through the list to assess which of 

these strategies they apply in their classroom, teachers should also study the strategies 

that they do not apply and try these strategies as complementing their classroom practice. 

It is not possible to enlarge the social participation strategies with additional strategies 

of intervention programme’s and approaches to facilitate social participation for students 

with SEBD. Subsequently, interventions and methods already available at schools should be 

critically evaluated, by teachers and professionals, if these can (still) be utilised to facilitate 

social participation. Schools have a lot of interventions and methods which are aimed at the 

facilitation of social participation.

Future research. There are many interventions and methods which are designed to support 

teachers with the facilitation of social participation (e.g. Bellini et al., 2007; Durlak et al., 

so-called intervention graveyard (bookshelves or a drawer) for several reasons (Dishion, 

2011), such as: the intervention does not have an instant and noticeable effect or that 

the implementation of the intervention or strategy is too time-consuming and therefore 

Via this assessment, the participation responsiveness could be taken into and addressed 

properly, before distributing the intervention into practise (ibid). By taking the participant 

responsiveness into account, the changes for an intervention ending up at the intervention 

graveyard will probably decrease.

In addition, providing a list of strategies or an intervention program to support teachers 

professionalisation strategies (e.g. “read a book to broaden my knowledge”) from the 

pre-conditional strategies were not favoured and respectively not applied frequently by 

teachers when encountering an issue. Teachers prefer “to see how” something is applied, 

preferably from fellow teachers (Bijstra et al., 2019). Aligned with this reasoning teachers 

who successfully realised the social participation of students with SEBD should be found 
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will be supported in a way that meets their needs, in order for them to apply a student-

focussed needs-based approach. Research showed that in order for teachers to successfully 

implement these new resources, strategies and interventions, the school director should 

In-service training. 

intervention components and advice for participatory pedagogies to regular primary 

teachers. In-service teachers should also be guided and coached to learn to apply this 

tailored approach to facilitate social participation. 

In addition, not only in-service teachers should be provided with the strategies of this 

task of teacher education trainers to prepare pre-service teachers to teach in an inclusive 

classroom, including how to facilitate social participation. National research indicated that 

the content of the teacher education of pre-service teachers has not changed since the 

2019; Smeets et al., 2017). To prepare pre-service teachers for inclusive teaching and 

provide them with hands-on strategies to facilitate social participation, the strategies from 

this dissertation can be included in the curriculum of pre-service teacher training.

7.4.2 Taking students’ perspectives into account
The other conclusion made throughout this dissertation was that students’ perspectives 

should be taken more into account when addressing their social participation in the 

could be realised in research. These methods could be translated to be used by teachers in 

practice and policy stakeholders. In addition, future researchers should also learn from the 

where possible.

In practice. The insights acquired from the students’ perspectives are not only valuable 

for research to bridge the gap between and progress towards meeting the needs of 

students (Messiou, 2006; Pearson, 2016). Also, in practice, teachers should include the 

students’ perspectives asks of the teachers to apply more participatory pedagogy. Via this 

pedagogical approach, teachers create opportunities and realise the obligation to address 

7
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In line with the application of a needs-based approach, teachers should be provided with 

tools and prompts to develop a participatory pedagogical approach, which supports them 

to include the perspectives of students. Such tools and prompts are important, especially 

For teachers who want to include the perspectives of students, the questions asked to 

the students in Chapter 4 can be used. However, the results of these study did indicate 

students’ perspective regarding which strategies they prefer, is the ranking activity (see 

the ranking activity is conducted with young students, it is recommended to use images 

or pictograms that resemble the strategies or statements. Older students who have a 

perspectives within the classroom could be embedded in classroom dialogues in order to 

increase interaction and acceptance.

Students’ perspectives in Dutch policy. Another practice implication of including the 

that include students’ perspectives are youth councils and advisories (Government 

of the Netherlands, 2018). Remarkably, in the recent Dutch evaluation report of the 

Sustainable Development Goals (SDG’s) by the United Nations, the perspectives of 

young students (younger than 12 years) were not represented in the section regarding 

education (Government of the Netherlands, 2018). The National Youth Council that was 

part of the evaluation of the SDG’s of this report underlines the importance of youth and 

child participation (p.51). However, in the education paragraph and SDG 4, this section 

this section from the National Youth Council, there is no mentioning of the perspectives 

However, in this dissertation, an argument has been made, that with the mindful selection 

of materials, each student could participate in research. The impetus for this argument has 
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Participatory research methods. Although students’ perspectives were included and 

realisation of student participation. To elucidate, in the model by Hart (1992), the so-called 

as one of the lower levels of participation (Hart, 2008). The interview study presented in 

Chapter 4 was a more traditional interview method. The interview study of Chapter 5, 

the statement cards in the study were based on the students’ responses. However, in 

to provide space to students to actively participate in the research process as a whole 

Future research. In line with the reasoning that a successful social participation and the 

participation is a concern of the whole group or classroom (Bierman, 2004). It is, therefore, 

the advice that if the aim is to facilitate social participation “from within” the classroom, 

the perspective of every student in that classroom should be included. At the same time, 

if a study aims for student participation, all students should have equal opportunities to 

actively participate in the study (Sargeant, 2018; UNESCO, 2015). Especially, all students 

in a group (e.g. class) should be included, when the research addresses a group process. The 

attitudes of typically developing students are found to play a role in the social acceptance of 

It is, therefore, necessary from an educational and pedagogical perspective, that research 

should take the perspectives of all classroom actors: teacher, peers and target students 

(Bierman, 2004).

7

Binnenwerk Renske - V4.indd   163Binnenwerk Renske - V4.indd   163 16-01-20   11:1416-01-20   11:14



164

The recommendations mentioned above were related to the overarching conclusions of 

limitations of the studies in this dissertation.

The results from the teachers’ perspective studies indicated 

However, due to the limitations of the used research methods (focus group studies and 

facilitating social participation in the inclusive classroom. Future studies that include 

of SEBD, based on comparisons of pre- and post-assessment of strategy effectiveness. 

in the inclusive classroom.

Teachers related variables. Research has indicated that a multitude of teacher variables, 

teacher variables were not assessed in the dissertation. However, because of the key role of 

the teacher, these variables should be assessed in future research (David Armstrong, 2014; 

Avramidis et al., 2019). These variables should not only be studied as separate variables but 

should be studied in a combined model to assess the impact on social participation in the 

that teachers respond and act differently towards students with SEBD due to teachers 

strategies are applied in the classroom.
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Parents’ perspective. The parent perspective has not been taken into account in this 

the perspectives “from within” the classroom. In the teachers’ perspective studies, the 

importance of having contact and collaboration with parents is brought forward by teachers 

facilitate social participation. Other studies also underlined the importance of including 

parents in the realisation of inclusive education and social participation (e.g. de Boer et al., 

2012; Falkmer et al., 2015). Therefore, it is recommended that if future studies intended to 

address social participation beyond the beholders’ perspectives within the classroom, but 

social participation in a school and policy level, the perspectives from special education 

teachers, school directors, remedial teachers and other professionals should be included 

(Van Mieghem et al., 2018).

BEYOND THE EYE OF THE BEHOLDER

The studies presented in this dissertation used a variety of research methods to include the 

perspectives of regular, primary teachers, students with and at-risk of SEBD and literature 

to gain insides “from within” the classroom. In the move towards realising the intentions of 

inclusive education and social participation, it necessary to include the perspectives of all 

actors involved in the inclusive education system, especially those of students, with and 

It is therefore important that researchers and policymakers go beyond the “Groundhog day 

2018). Realising social participation and inclusive education for all will always be challenging, 

for the reason that when one target group is “helped” another emerging marginalised target 

group will rise up (Slee, 2019).

Despite this notion that social participation and inclusive education for all is a hard to reach 

within” the classroom, but also go above and beyond ”the eye of the beholder”. Based on 

the acquired knowledge and insights from these beholders, adaptations should be made 

to the current practices, research and policy. 
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the realisation of social inclusion and inclusive education for students with SEBD, together 

with the insights gained on how the students’ perspectives could be unfolded. Because social 

participation is the result of a group process (Bierman, 2004), all perspectives “from within” 

the classroom should be part of the process to unfold the different beholder perspectives. 

Only then, the social participation of students with SEBD could be fully promoted.
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