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Language and education

‘Red is the colour of the heart’: making young children’s 
multilingualism visible through language portraits

Camila Tabaro Soaresa, Joana Duarte a,b and Mirjam Günther-van der Meijb

aFaculty of arts, university of groningen, groningen, netherlands; bResearch group on Multilingualism & 
Literacy,  nHL Stenden university of applied Sciences, Leeuwarden, netherlands

ABSTRACT
The increasing occurrence of multilingualism in the educational sphere 
is challenging teachers to deal with the coexistence of different lan-
guages in the classroom. The present paper presents the analysis of 
language portraits as a tool to make students’ multilingualism visible 
by using colours to represent their multilingual repertoires. Through a 
mixed methods design, our research analyses 570 language portraits 
and sociolinguistic surveys, as well as 21 semi-structured interviews 
with children aged 6 to 13 in order to investigate the ways in which 
pupils represent and reflect upon their multilingual repertoires. Using 
a qualitative content analysis, we have classified the most common 
patterns within pupils’ choices of colours and placement of languages 
on their portraits, later analysed through a semiotic approach. Results 
show three recurring patterns of colour choices: colours of national 
flags, associations with life experiences, and associations with feelings. 
As for language placement, results show two recurring patterns: struc-
turing languages according to linguistic skills, and according to body 
functions. The analysis also revealed a tendency among participants of 
representing their languages through a “monolingual lens” (García and 
Flores) and draws implications for the implementation of multilingual 
education.

1. Introduction

Across the globe, the contact between different languages has become more frequent as a 
result of the increasing mobility of its speakers. The occurrence of multilingualism in the 
educational sphere has become the norm in many regions, and students from different 
backgrounds are enrolling in schools and bringing with them a multiplicity of languages 
(and dialects) in addition to the language(s) of instruction, thus transforming the sociolin-
guistic realities of classrooms (Hélot et al. 2018). In order to manage these classrooms, 
teachers should acknowledge the hybrid language practices of the pupils, and therefore 
make use of multilingual pedagogies (García and Flores 2012). Students feel empowered 
when their languages are welcomed in the classroom and they are free to use them, helping 

© 2020 the author(s). Published by informa uK Limited, trading as taylor & Francis group.

CONTACT Joana duarte  j.duarte@rug.nl  Faculty of arts, university of groningen, oude Kijk in ‘t Jatstraat 26, 
groningen 9712 eK, netherlands.

https://doi.org/10.1080/09500782.2020.1833911

ARTICLE HISTORY
Received 28 April 2020
Accepted 4 October 2020

KEYWORDS
Multilingualism; language 
portraits; semiotic 
approach; multilingual 
education; mixed methods

this is an open access article distributed under the terms of the creative commons attribution-noncommercial-noderivatives License 
(http://creativecommons.org/licenses/by-nc-nd/4.0/), which permits non-commercial re-use, distribution, and reproduction in any medium, 
provided the original work is properly cited, and is not altered, transformed, or built upon in any way.

http://orcid.org/0000-0002-4842-6719
https://doi.org/10.1080/09500782.2020.1833911
http://www.tandfonline.com
http://crossmark.crossref.org/dialog/?doi=10.1080/09500782.2020.1833911&domain=pdf&date_stamp=2020-10-20


2 C. T. SOARES ET AL.

them acquire school knowledge and facilitating the flow of ideas between the school and 
the home languages (Cummins et al. 2005).

A particular approach within multilingual teaching consists of applying methodologies 
in order to visualise students’ multilingualism. Graphic representations of the linguistic 
repertoire of students have been used in schools as a tool to reflect on the languages present 
in the classroom, as well as to raise awareness when dealing with multilingualism (Busch 
2018). One form of graphic visualization are the so-called language portraits (Busch 2006), 
consisting of colouring different languages in a body silhouette as a way of symbolically 
representing the embodiment of one’s languages, revealing attitudes towards and socio- 
affective links to languages and bringing forward the linguistic and cultural diversity of 
students (Gkaintartzi and Tsokalidou 2018).

The current research is set in Friesland, a province located in the north-western part of 
the Netherlands, where about 65% of the inhabitants of the Province are bilingual Frisian-
Dutch speakers (Duarte and Günther-van der Meij 2018b). Since 1997, there are trilingual 
primary schools in which Dutch, Frisian and English are used as medium of instruction. In 
the last decade, however, there has been an increase up to 15% in the number of pupils with 
an immigrant background (CBS 2019). The presence of migrant languages in the classroom 
is triggering teachers to look for new strategies to deal with and make use of this multilin-
gualism (Mercator 2017). In order to improve multilingual education in the Province, two 
research projects More Opportunities with Multilingualism Project (Meer kansen Met 
Meertaligheid − 3M-project) and Languages4all (L4A), were set up. The projects work in 
collaboration with primary school teachers, researchers, and students and teachers at the 
primary teacher training program (Duarte and Günther-van der Meij 2018a). In order to 
valorise pupils’ home languages in the classroom, language portraits (Busch 2006) were used 
in all project schools. In studies on multilingualism, visual narratives have been previously 
used to investigate the representations of languages in the multilingual mind and body, as 
well as the relationship between them (Melo-Pfeifer 2015). Visual materials, drawings of 
human figures and self-portraits are a recent interest in the field of applied linguistics, which 
acknowledges that there are things that can only be expressed visually and not linguistically, 
and vice versa (Kalaja, Dufva, and Alanen 2013). There is, in fact, such a growing body of 
research drawing upon visual methodologies, that it has been termed the “visual turn” in 
applied linguistics (Chik and Melo-Pfeiffer 2020). Drawings are commonly used in research 
involving children, as they are an efficient tool to access children’s perceptions and represen-
tations of themselves and their environment (Moore and Castellotti 2011). The field of social 
semiotics considers any artefact used to communicate as a “semiotic resource”, meaning that 
almost everything one does allows the articulation of social and cultural meanings (Van 
Leeuwen 2005). These resources are signifiers used in social contexts that have a theoretical 
semiotic potential for making meaning, which are constituted by all past uses and also by all 
potential uses (Kress 2013). Semiotics thus offers an appropriate lens to analyse visual materials 
in their relation to identities and language practices.

Drawing on language portraits and a sociolinguistic survey of 570 pupils aged 6 to 13, 
and 21 semi-structured interviews, the current research seeks to map the ways primary 
school pupils in a linguistically diverse area – with a regional minority language and a rising 
number of migrant languages – represent and reflect on their multilingual repertoires. The 
study will answer the following research questions:
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1. How do multilingual children represent their linguistic repertoires in language 
portraits?

2. What differences can be found in the representations of children’s languages 
between language portraits and sociolinguistic surveys?

2. Visual representations of multilingualism

The increasing mobility of people around the globe has brought different groups and their 
languages in contact with each other, changing their ethnolinguistic characteristics (García 
1992). Such changes in the population due to global migration flows have been termed 
“super-diversity”, which entails a range of variance of social, cultural and linguistic diversity, 
triggering a set of transformations in society (Meissner and Vertovec 2015). In the field 
of education, super-diversity has caused teachers to deal with a growing range of languages 
present in the classroom, resulting in a change of the traditional monoglottal ideology 
(Spotti and Kroon 2017). With the increase of linguistic heterogeneous classrooms, the 
inclusion of multilingualism in instruction is becoming an important tool for helping 
students develop their multilingual repertoires (García 2013).

Recent studies have been concerned with how languages are related to identity, as 
language choices and the way one speaks are a reflection of individual identities (Joseph 
2010). Due to globalisation, languages are now seen in motion, no longer being fixated 
to places and time, causing multilingual speakers to make use of different language 
systems to perform their personhood (Makalela 2014). These language practices are 
referred to by García (2009) as “translanguaging”, defined as “multiple discursive prac-
tices in which bilinguals engage in order to make sense of their bilingual worlds” (p. 45). 
Growing linguistic and cultural diversity expand the range of identity options available 
(Pavlenko and Blackledge 2004). There has been an increasing interest in the field of 
sociolinguistics in examining individuals’ multilingual identities (Prasad 2014; Melo-
Pfeifer 2017; Cummins 2006; Busch 2018). In order to approach both language practices 
and identities, Cummins (2006, 2018) has proposed that different kinds of cultural 
production (written, spoken, visual, musical, etc.) are important forms of identity 
expression.

2.1. Language portraits

In an effort to visualize pupils’ linguistic resources, a new type of visual narrative came into 
use, the so-called language portraits (Busch 2006). Language portraits consist of the outline 
of a body silhouette, which participants must colour by choosing colours to represent dif-
ferent languages, placing them on different body parts, resulting in a graphic visualisation 
of their linguistic repertoire (Busch 2018). As the portraits make multilingual repertoires 
visible, they become a powerful tool to help children represent their linguistic identities 
and language diversity, providing a way for teachers to access and understand their students’ 
voices, without limiting them to focus on a particular language (Prasad 2014). The use of 
language portraits as a group activity provides valuable material for class discussion, enabling 
students to critically think about what being multilingual means, besides making teachers 
and students aware of all the languages spoken by their classmates (Dressler 2015). By 
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making the languages present in the classroom visible, students become open-minded, 
empowered multilingual citizens as they see their languages becoming legitimate at school 
(Hélot et al. 2018).

Using visual methodologies for data collection enables participants to deeply reflect on 
their responses while engaging in a creative production (Krumm 2011) as they have alter-
native ways of articulating their experiences creating an interpretative story of their embod-
ied languages, and therefore providing new resources for thinking about “identity and 
subjectivity as embodied and relational” (Botsis and Bradbury 2018, p. 12). Instead of 
emphasizing how the languages represented were acquired or even the participant’s language 
proficiency, language portraits provide an overview of the linguistic practices of the students, 
making possible the expression of emotions or experiences that are linked to each language 
(Busch 2010).

Although visual representations are considered texts to be read interpretively, Riessman 
(2007) acknowledges that “just as oral and written narratives cannot speak for themselves, 
neither can images” (p. 179). The use of a multimodal approach allows participants to 
present their linguistic repertoire through different modes, switching from visual to oral 
and written modes (Busch 2018), overcoming the limitations of each mode and contributing 
to the “unravelling of narratives of identity and language” (Bristowe, Oostendorp, and 
Anthonissen 2014). Most researchers working with language portraits, however, acknowl-
edge the limitations of this research tool and therefore make use of a multimodal approach, 
either interviewing the participants or asking them for a written description of their lin-
guistic repertoire (Botsis and Bradbury 2018; Bristowe, Oostendorp, and Anthonissen 2014; 
Busch 2010; Coffey 2015; Dressler 2015; Melo-Pfeifer 2015, 2017; Prasad 2014). Against 
this backdrop, we also employ a multimodal approach in our research, making use of lan-
guage portraits, written descriptions as well as interviewing some of the participants.

In a modal framework, colours are considered signifiers, carrying “a set of affordances 
from which sign-makers and interpreters select according to their communicative needs 
and interests in a given context” (Kress and van Leeuwen 2002, p. 355). Kress and van 
Leeuwen (2002, 2006) distinguish two different sources for making meaning with colour: 
association and distinctive features. Association refers to ‘where’ that particular colour 
comes from, which can be from a certain object or even a place, for example. The association 
made with a colour carries a symbolic and emotive value in the given socio-cultural context, 
providing the context of production and its interpretation. The second affordance, the 
distinctive features of colour, indicate values on a range of scales, such as from saturated to 
desaturated and from light to dark. These features not only distinguish between colours, 
but also serve as meaning potentials, in which any colour can be analysed as a combination 
of specific values on each scale (Kress and van Leeuwen 2002). All the affordances attached 
to colours can be selected by the authors according to their interests and communicative 
needs in a certain context. Their choices can be regulated by explicit or implicit rules or 
even by role models, or, in other cases, it can be relatively free, depending on their creativity. 
Sometimes both constraint and creativity can be mixed in complex ways (Kress and van 
Leeuwen 2002).

Clinical psychologists and art therapists have argued that children’s use of colour in 
artistic assignments is the manifestation of their emotional status, giving colour an emo-
tional significance (Boyatzis and Varghese 1994). Burkitt, Barrett, and Davis (2003) 
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conducted a study with 330 children, 4-11 years old, to explore children’s systematic use of 
colours in affectively characterised drawings. The results showed that children alter their 
choices of colour in response to differential affective topic characterizations, as children 
used their preferred colours for positively characterized drawings and least preferred colours 
for negatively characterized drawings. As pointed out by the authors, their findings also 
support the idea that children use colours symbolically from a young age on (Burkitt, Barrett, 
and Davis 2003) which could be explained by the fact that they use visual signifiers as a 
response towards objects and events that play an important role in their lives (Hopperstad 
2008). As seen above, this is considered by Kress and van Leeuwen (2002, 2006) an associ-
ation source of making meaning with colour.

The present study analyses how pupils of public primary schools in the super-diverse 
region of Friesland, the Netherlands, use colours as visual signifiers to represent their lin-
guistic repertoire in language portraits. It also compares children’s self-reported language 
background with the representations of their multilingual repertoires in the language 
portraits.

3. Methods and procedures

3.1. Design

In order to answer the research questions, a concurrent mixed-methods design was 
employed (Creswell 2014). A language background questionnaire was applied to gain a 
detailed profile of the linguistic repertoires and background information of the students, 
providing a quantitative description of the sample. Parallelly, language portraits (Busch 
2006) were conducted to provide a graphic visualisation of the students’ linguistic repertoire, 
an insight into emotional language experiences, ideologically informed ideas and attitudes 
about languages (Busch 2018). Along with the previously mentioned tasks, semi-structured 
interviews (Galletta and Cross 2013) with a sub-sample of the students were conducted. 
This kind of interviews, designed to be both cumulative and iterative, include open-ended 
and more theoretical driven questions, being sufficiently structured in order to address 
specific dimensions of the research, but flexible enough to leave space for a narrative to 
unfold, which informs the remaining segments of the interview (Galletta and Cross 2013). 
The combination of different methods of data collection and analysis allow us to triangulate 
our findings, comparing different data sources and methods (Patton 1999).

3.2. The setting and school types

The data used in this study was collected as part of above-mentioned projects 3M and 
Languages4all, that aim to develop and implement an innovative approach for multilingual 
education with activities that focus on the acknowledgement and use of minority and 
migrant languages in mainstream education (for a detailed description see Duarte and 
Günther-van der Meij 2018a). The sample includes a total of 12 schools, 24 teachers and 
around 600 pupils (ages 8–10) for the 3M-project and 8 schools, 16 teachers and 400 pupils 
(ages 10–12) for the Languages4all-project. Schools were approached by phone or mail, 
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Table 1. Sample of the sociolinguistic survey.
School type Gender Participants Age

Girls Boys 6 7 8 9 10 11–13
trilingual primary schools 36 (54.5%) 30 (45.5%) 66 (11.9%) 27 4 13 5 17 –

Refugees/newcomer 
primary schools

15 (57.7%) 11 (42.3%) 26 (4.7%) – – – – – 26

Primary schools with a 
high percentage of 
migrant language 
speakers

118 (50.6%) 115 (49.4%) 233 (42%) 5 6 45 64 53 60

Primary schools with a 
high percentage of 
dutch speakers

110 (47.8%) 120 (52.2%) 230 (41.4%) – – 65 75 33 57

informed about the projects and enrolled to participate voluntarily. Most research in the 
region has so far focussed more on the Frisian-Dutch bilingual children and has neglected 
the growing number of migrant pupils. To address this gap and include the various types 
of multilingual students in the region, the four school types were specifically targeted. In 
order to have a representative sample of the different types of schools according to the 
multilingualism of their pupils, the schools were selected to represent the four main types 
of schools in the region (Duarte and Günther-van der Meij 2018a): trilingual primary 
schools (with Dutch, English and the regional minority language Frisian as official languages 
of instruction), refugees/newcomer primary schools, primary schools with a high percentage 
of migrant language speakers and primary schools with a high percentage of Dutch speakers. 
The language portraits and accompanying sociolinguistic surveys were collected in the 
initial phase of the projects, between November 2018 and June 2019, with the aim of map-
ping pupils’ multilingualism and raising teachers’ awareness for the ways in which pupils 
perceive their own multilingualism.

3.3. Instruments

3.3.1. Sociolinguistic survey
A sociolinguistic survey (Duarte and Günther-van der Meij 2018a) was applied to the pupils, 
as part of a class activity that took place during school hours. Each pupil received a booklet 
containing a questionnaire in Dutch and the language portrait task. In this handout, pupils 
would first fill in the language questionnaire, which consisted of nine open-ended questions 
and two multiple-choice questions. Five of the eleven questions were on personal informa-
tion such as name, age, gender, school name, and school year. The other six questions were 
on language background and daily language use with family and friends, favourite language, 
and the desire to learn new languages. Although the last six questions were open-ended 
questions, they were still easily quantifiable.

Participants in the language survey included children between 6 and 13 years old. Data 
collection with the younger pupils (6 to 8-year olds) was done with the support of two 
research assistants and two interns who helped pupils read the questions and write their 
answers in the booklets. In total, there were 570 participants, but 15 of the language ques-
tionnaires were eliminated from our sample as the participants left them blank. Therefore, 
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this sample (Table 1) consisted of 555 participants, aged 6–13 (M = 9.5), of which 50.3% 
identified themselves as girls and 49.7% as boys.

All handouts were given a code in reference to the school, grade and pupil they 
belonged to. They were then coded into four typological categories: Dutch-speaking 
pupils, Frisian-speaking pupils, 1st generation migrant pupils, and 2nd generation 
migrant pupils. We analysed each category separately.

3.3.2. Language portraits
The sociolinguistic survey was followed by the language portrait task. A short paragraph 
explaining the task preceded two empty body silhouettes, one male and one female. Along 
with the written description, the researchers also gave a fixed explanation of the task and 
answered any questions raised by the students. Pupils were instructed to choose one body 
silhouette and fill it in with colours in which each colour related to one language of their 
choice, although children were instructed that they could mix colours. They could represent 
any language they speak or would like to speak, and the languages could be placed in any 
part of the body.

A total of 570 pupils completed the language portrait activity, 49.8% girls and 50.2% 
boys, ages from 6 to 13 (M = 9.6). The vast majority of these pupils overlap with those of 
the language surveys, however due to data collection in different days the samples differ 
slightly from each other (Table 2).

The analysis of the language portraits was carried out in two separate steps. First, by 
using a quantitative overview, we present the different languages represented by the stu-
dents in their portraits. In order to do so, we coded all languages mentioned in the por-
traits into an Excel Sheet, dividing them into four categories: officially recognised 
languages (e.g. German), dialects and varieties (e.g. Bildts, a regional dialect), coun-
try-based languages (e.g. ‘Somalish’), and fantasy languages (e.g. ‘language of love’), mean-
ing languages that pupils made up themselves and assigned to different parts of their 
language portraits. We counted each language within each portrait once, regardless of 
how many times they were mentioned by the participants. The number of languages 
present in the portraits was then compared to the number of languages mentioned in the 
background language questionnaires, which were also coded with the same categories. 
The differences between the two were calculated using a Pearson’s Chi-square test. For 

Table 2. Sample of the language portraits.
School type Gender Participants Age

Girls Boys 6 7 8 9 10 11–13
trilingual primary 

schools
38 (52.8%) 34 (47.2%) 72 (12.6%) 29 4 16 6 17 –

Refugees/newcomer 
primary schools

15 (57.7%) 11 (42.3%) 26 (4.6%) – – – – – 26

Primary schools with a 
high percentage of 
migrant language 
speakers

119 (50.6%) 116 (49.4%) 235 (41.2%) 5 6 45 66 53 60

Primary schools with a 
high percentage of 
dutch speakers

112 (49.3%) 125 (50.7%) 237 (41.6%) – – 68 76 33 60
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Table 3. Sample of the semi-structured interviews.

Interviewee Age Gender School type
Language of the 

interview
Duration of the 

interview
Pupil 1 10 girl Primary schools with a high percentage 

of migrant language speakers
dutch 8:51

Pupil 2 13 girl Primary schools with a high percentage 
of migrant language speakers

dutch 13:22

Pupil 3 9 Boy Primary schools with a high percentage 
of migrant language speakers

Frisian 5:32

Pupil 4 12 Boy Refugees/newcomer primary schools dutch 17:24
Pupil 5 11 Boy Primary schools with a high percentage 

of migrant language speakers
dutch 9:55

Pupil 6 12 Boy Refugees/newcomer primary schools dutch 6:10
Pupil 7 9 Boy Primary schools with a high percentage 

of dutch speakers
dutch 13:16

Pupil 8 9 Boy Primary schools with a high percentage 
of dutch speakers

dutch 9:58

Pupil 9 9 girl Primary schools with a high percentage 
of dutch speakers

Frisian 13:20

Pupil 10 6 girl trilingual primary schools Frisian 6:17
Pupil 11 6 Boy trilingual primary schools Frisian 8:00
Pupil 12 10 girl trilingual primary schools Frisian 5:09
Pupil 13 8 girl trilingual primary schools dutch 2:58
Pupil 14 11 Boy Refugees/newcomer primary schools dutch 3:55
Pupil 15 11 girl Refugees/newcomer primary schools dutch 7:24
Pupil 16 10 Boy Primary schools with a high percentage 

of migrant language speakers
english 4:43

Pupil 17 9 girl Primary schools with a high percentage 
of migrant language speakers

dutch 24:20

Pupil 18 10 Boy Primary schools with a high percentage 
of migrant language speakers

english 5:32

Pupil 19 12 Boy Primary schools with a high percentage 
of migrant language speakers

english 5:54

Pupil 20 10 Boy Primary schools with a high percentage 
of dutch speakers

dutch 14:37

Pupil 21 10 Boy Primary schools with a high percentage 
of dutch speakers

dutch 14:32

the second part of our analysis, we selected the participants that were also interviewed 
in order to analyse their portraits.

3.3.3. Semi-structured interviews
While the group was working on their assignments, some of the pupils were interviewed 
regarding their language portrait using an interview guide developed on the basis of previous 
research on language portraits (Prasad 2014; Melo-Pfeifer 2017; Busch 2006, 2018). The 
interviews were conducted either in Dutch, Frisian or English, depending on the children’s 
own language preference. Semi-structured interviews were conducted to further explore 
the children’s choices of colours and their placement on the body silhouette. The interviews 
were video recorded, and the data obtained was transcribed verbatim (Bailey 2008). A total 
of 21 students were interviewed (Table 3), 8 female and 13 male participants, from 6 to 
12 years old (M = 9.8).
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The interviews were analysed through a qualitative content analysis approach (Mayring 
2000). The transcription of the interviews was added into the NVivo software, and then 
organized, categorised and classified according to recurring patterns and its frequency of 
occurrence. In total, five categories were used to code the data, three of them related to 
colour choices and two related to language placement.

With both the language portrait and the interviews, we were able to combine the pupils’ 
explanations for their colour choices and placement, given in the interviews, with the draw-
ings. Separated by the categories found within the qualitative content analysis of the inter-
views, the portraits were then analysed through a semiotic lens (Kress and van Leeuwen 2002).

4. Results

4.1. The multiplicity of languages: surveys and portraits compared

Our first research question concerned the investigation of the representation of languages 
in both sociolinguistic surveys and language portraits. A total of 97 different languages 
were identified by the pupils in the surveys. Not only official named languages were men-
tioned (66%), but also dialects and varieties (10.3%). Pupils also mentioned languages that 
we termed as ‘country-based languages’ (12.4%), in which they would use the name of the 
country to represent the official language, such as “Mexicaans” instead of Spanish and 
“Braziliaans” instead of Portuguese. Furthermore, languages created by the participants 
(11.3%), which we named as ‘fantasy languages’, such as “Vampiers” (vampire language) 
and “Thuistaal” (home language), were also represented. A larger number of languages was 
found within the language portraits, (N = 121). Comparing it to the languages found on the 
background questionnaires, some differences were found. There was a smaller number of 
official languages (44.6%), dialects and variations (9.1%), as well as of country-based lan-
guages (8.3%) represented on the portraits. On the other hand, there was a considerable 
increase on the number of fantasy languages (38%).

In order to compare the results (see Figure 1) found for both instruments and investigate 
whether there is a difference on the amount and type of languages represented on each of 

Figure 1. Representation of languages in questionnaires and portraits.
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Figure 2. Language portrait using flags.

them, we conducted a Pearson’s Chi-square test. The test revealed that this difference is 
significant, χ2(3) = 20.17, p < .001. This means that children tend to represent more lan-
guages, especially fantasy languages, when making use of language portraits.

4.2. Students’ visual representation of their linguistic repertoires

A qualitative content analysis approach (Mayring 2000) was applied to the interview data 
in order to find the most frequent patterns of colour choices and language placement in 
the language portraits. Three recurring patterns were found for their colour choices and 
two patterns were found for their language placement. These will be discussed next.

4.2.1. Students’ colour choices
4.2.1.1. Flags. A frequent pattern observed within the sample, 7 out of the 21 language 
portraits analysed, was that of making colour choices according to the colours present in 
the national flag of the country in which a certain language is officially spoken, e.g. 
choosing blue to represent English, as it can be seen in both the United States flag as in the 
United Kingdom flag. In the explanation below given by one of the participants we see an 
example of this pattern being used:

Interviewer: Why did you choose blue to represent Dutch?

Pupil 1: One of the colours of the Dutch flag is blue. (…)

Interviewer: May I ask why you chose red for the Polish language?

Pupil 1: Red is one of the colours of the Polish flag.



LAnGUAGE AnD EDUCATiOn 11

As seen in the excerpt, the pupil justifies the choice of colours for the language portrait 
with their association to the colours in the national flags thus making a direct connection 
between nations and languages (similar to the findings by Melo-Pfeifer 2015).

In Figure 2, we can see that some of the students chose to draw whole flags in order to 
represent a language instead of picking just one of the colours of the flag.

4.2.1.2. World knowledge and own experiences. Some of the pupils’ colour choices are 
not as straightforward as the one mentioned above. As it has been observed, 5 of the 21 
participants associate colours to their own world knowledge and experiences they have 
lived, choosing colours that remind them of these experiences. Therefore, these choices 
will vary from participant to participant. In the example below, the pupil chose the green 
colour to represent Dutch based on her own perception of the country:

Interviewer: Why is Dutch green?

Pupil 2: A lot of things in the Netherlands are green. Like all the grass.

Pupil 2 uses here her everyday experience in the Netherlands to justify the use of the 
green colour to represent the Dutch language. In another example (Figure 3), brown was 
chosen to represent English because of an experience the participant had when he visited 
England:

Interviewer: Why did you choose brown for English?

Pupil 3: Ah… Because I went there this summer…

Interviewer: Yes…

Figure 3. Language portrait using world knowledge and own experiences.
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Figure 4. Language portrait using emotions.

Pupil 3: Because my mom has a friend over there, she is from Thailand. She did there a course 
for her work… And there was a very cute dog and that dog was brown.

In this excerpt, the pupil’s positive experience with a brown dog in the summer holidays 
is said to determine the choice of this colour to represent the English language.

4.2.1.3. Emotions. Another pattern used by 5 of the 21 participants was that of choosing 
colours associated to emotions that the participants hold towards those colours, relating 
them to the feelings they hold towards their languages, like choosing their favourite colour 
to represent their favourite language. Figure 4 is a good representation of the emotional 
significance colours can carry:

Interviewer: Why did you choose blue for Dari?

Pupil 4: Blue is my favourite colour. And I love my language Dari, that’s why I chose blue. And 
then for Dutch I chose yellow, because yellow is a happy colour and I am very happy that I can 
be in the Netherlands.

In this example, pupil 4 clearly establishes a connection between positive emotions, such 
as happiness or love, and colours he considers to be positive as well. He establishes a direct 
link between his affections and the colours he uses in his portrait.

4.2.2. Students’ language placement
4.2.2.1. Language skills. When it comes to the placement of the colours on the silhouette, 
a frequent pattern found was that of placing the languages in accordance to the participants’ 
perceived linguistic skills, placing the languages they consider to be best at on the upper 
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parts of the body and the languages they consider to not be as good at on the lower parts. 
In total, 8 of the 21 interviewees chose this pattern for their language placement on the 
portraits, as it becomes clear from the excerpt below:

Interviewer: Why did you colour the legs with Frisian?

Pupil 5: Frisian sank down to my toes.

Interviewer: Why did that happen?

Pupil 5: I forgot it a little bit. I am not that good at it.

Interviewer: What does it mean when a language is in your feet?

Pupil 5: It means that I’m not that good at it, but I can understand it. If I was better at it, I 
would have drawn it on my belly or arms. I can understand it, but this is about speaking right?

Interviewer: It is all up to you.

Pupil 5: I can speak it just a little bit, like ‘hi’. But understanding is fine.

Interviewer: So, this all is Polish? (points at the chest area on the drawing)

Pupil 5: Yes, shall I tell you why?

Interviewer: Yes, please.

Pupil 5: Polish is nailed to my head.

Interviewer: What does that mean?

Pupil 5: Just that I am really good at it.

Pupil 5 thus makes a clear connection between language skills in a language and its 
placement in the language portrait; the higher a language is placed in the body – like the 
case of Polish in the head – the higher this pupils’ proficiency in the language.

The following example, shows how students reflect on the acquisition of new languages 
and how this would alter their repertoire:

Interviewer: I see two other languages that are at the bottom, they are in your feet. These are 
Spanish and French?

Pupil 6: Spanish and French, yes, I placed them in my feet because I don’t understand 
these languages. These languages I can’t speak. But when I start to understand Spanish or 
French these languages can climb up (draws an imaginary line on the portrait from feet to 
the belly).

Similarly to pupil 5, the lower part of the body is associated by pupil 6 to lower profi-
ciency in the languages. In addition, this pupil adds the fact that language proficiency is a 
dynamic concept and, as such, that if proficiency were to increase, languages could be 
moved up in the language portrait, then occupying a place that is associated with higher 
proficiency.
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4.2.2.2. Body functions. Another frequent pattern was that of placing their languages on 
the body silhouettes taking into consideration the functions of each body part, e.g. placing 
languages they think of on their heads, or placing languages they speak on their mouth. 
The majority of the sample, 10 of the 21 participants, placed their languages on the portrait 
in accordance to this pattern. In the example below, we can see that the pupil related his 
languages to both body parts as well as with common metaphors:

Interviewer: Why is Arabic red and in your heart?

Pupil 7: Red is the colour of the heart. I lived and spoke Arabic for eleven years. It is my 
language.

Interviewer: What is yellow?

Pupil 7: Yellow is in my head and it is Dutch. Since Dutch is in my head. I want to become a 
teacher or doctor. So, I want to learn Dutch and English.

Interviewer: English is in your ears. Why?

Pupil 7: I can’t speak English, but I can understand what they say.

Pupil 7 justifies the choice of colours used with the functions they fulfil in his life now 
and in the future. Red in his heart symbolises the importance of Arabic in his life, yellow 
in the head highlights the importance of Dutch for him now and for his future career choices 
and English in the ears is an indication of his receptive skills in this language.

A great proportion of non-coloured space could be found in most of the portraits that 
followed this pattern of colour placement. Pupils frequently added colours to the extremities 
of the silhouettes (head, arms and feet) and central parts (heart and belly), as these are the 
body parts they could relate functions to (such as understanding or writing), or common 
metaphors to the languages they wanted to represent, leaving everything in between blank. 
However, this tendency was not seen among the portraits coloured according to the students’ 
perceived linguistic skills, as students would colour the whole body transforming it into a 
big language scale, with some languages even juxtaposing each other.

Just like in the patterns of colour choices, a few of the participants, three in total, were 
not allocated in any of the patterns found for language placement as they did not give clear 
answers concerning their choices.

5. Discussion

The present study aimed at exploring differences between pupils’ representations of their 
multilingual repertoires in sociolinguistic surveys as compared to language portraits and 
at mapping the ways they represent their languages in the latter. Concerning the first 
research question, our contrastive analysis showed that children represent significantly 
more languages when drawing language portraits than they self-report when filling in a 
sociolinguistic survey. In addition, they engage with the concept of language in a more 
creative way, as they depict more fantasy languages. These findings point towards the poten-
tial of language portraits in gaining a deeper understanding of children’s “self-perception 
as multilingual selves” (Melo-Pfeifer 2015, p. 197). The divergence found between language 
depiction in survey and portraits may be explained by the influence each instrument plays 
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in the participants’ use of their semiotic resources. While some contexts have rules or best 
practices, which regulate the way semiotic resources are used, others enable their free use 
(Van Leeuwen 2005). As visual methodologies allow participants to engage in a creative 
production (Krumm 2011), language portraits were found to provide a context that leaves 
students free in their use of semiotic resources, and therefore, free to represent languages 
they have created. On the other hand, the questionnaire might resemble the context of 
school worksheets and exercises, influencing students to give more standard responses, 
representing only languages that they perceive to be real, as the context has a clear set of 
rules and expected practices.

To address the second research question, on exploring the ways children represent their 
languages in language portraits, we applied a qualitative content analysis (Mayring 2000) 
to our interview data to find the recurring patterns of colour and placement choices for the 
language portraits. For the choice of colours, pupils’ most frequently occurring patterns 
were related to the colours of national flags, associations with their own previous experi-
ences, and association with personal feelings. The findings of both the language portraits 
and the interviews have proven that the affordances colours hold will depend on the cre-
ativity of each student, and these affordances can only be understood with either an oral 
or a written explanation of the author, as images often cannot speak for themselves (Riessman 
2007). The findings also show that most students have developed different relationships 
with each of their languages, being able to organise and portray them through the use of 
emotional self-perceived modes, indicating a considerable level of self-knowledge and 
self-reflection (Melo-Pfeifer and Schmidt 2012).

Since colours can be chosen by the associations one makes to “where” these colours come 
from (Kress and van Leeuwen 2002, 2006), by choosing colours from national flags, students 
demonstrate how the idea of nation-state and language is linked in their minds, showing 
us that the language-nation interdependence seems natural and legitimate to them, which 
could be a result of their reality at school or at home, and even a response to what they have 
perceived from the media (Marchessou 2013). This attachment of a language to a single 
country also illustrates the ideology of a country being a linguistic homogeneous region 
(Melo-Pfeifer and Schmidt 2012) and could be picked up (and deconstructed) by teachers 
more explicitly.

When children make associations with a colour, these carry a symbolic and affective 
value to them, providing the context of production and its interpretation, leading to further 
considerations such as “where these colours come from” and “where they have seen them 
before” (Kress and van Leeuwen 2002). Therefore, it is not unusual to see children associ-
ating colours to their own life experiences or choosing colours that they have seen before 
in a certain context. Besides associating colours to past experiences and world knowledge, 
it has also been found that colours can be affected by the feelings children hold towards the 
topic of the drawing (Burkitt, Barrett, and Davis 2003), giving colour an emotional signif-
icance, which is not in any instance universal (Boyatzis and Varghese 1994). It thus becomes 
relevant for teachers to be aware of such associations and explore them explicitly when 
implementing pedagogies that make use of pupils’ multilingual repertoires or aim at rein-
forcing their multilingual identities.

For the choice of placement, the most frequent patterns were related to body functions 
or a top-down rating of language skills. The juxtaposition of portrait and language enables 
participants to think about languages in a creative and metaphorical way, creating an 
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interpretative story of their embodied languages (Botsis and Bradbury 2018). The different 
ways students structure their languages on the portraits correspond to different frames 
for metaphors (Busch 2018). In this particular sample, two most recurrent patterns were 
found for the body placement of languages. In the first pattern, participants structured 
their languages within a spatial metaphor (Busch 2018), by using an up-down structure, 
placing languages they consider mastering well at the up part of the silhouette and the 
ones they are less proficient in at the bottom of the silhouette. We acknowledge the fact 
that these representations of students’ linguistic repertoire are not rigid. In fact, pupils 
perceive and represent their multilingual identities as fluid and dynamic, as new languages 
can be acquired and “old” languages can be left out by the speaker. Therefore, a given 
language portrait could look different in the future from what it looks like now. Another 
common pattern found was that of structuring the languages according to parts of the 
body (Busch 2018), relating them to their functions or common metaphors such as the 
heart as the place of love.

The findings of the visual representations of pupils’ linguistic repertoires have shown 
that children seem to be aware of their multiple linguistic competences, being able to dis-
tinguish between them, meaning they have an accurate perception of their communicative 
resources. In addition, they also perceive and portray their identities as being multilingual. 
The pupils tend to portray their languages separately, adopting a monoglossic ideology in 
which languages are seen as a sum of skills (Melo-Pfeifer and Schmidt 2012), which could 
be the result of the way different languages interact in their lives (Melo-Pfeifer 2017), or 
even of the monolingual approaches being used in multilingual classrooms (Spotti and 
Kroon 2017). However, the rigid language separation found in the portraits can also be a 
direct consequence of the way in which the exercise and the silhouette are presented, and 
which elicits thinking about one separate colour for each language and then placing them 
separate in the body.

In the present study we have used a multimodal approach to investigate young children’s 
representation of their linguistic repertoires as well as their multilingual identities in a 
language diverse area. Our results show that:

a. all pupils are aware of their own multilingualism and, with the visual support of 
language portraits, represent it as an inherent and dynamic part of their identities;

b. home languages of pupils, independent of whether they are regional or migrant 
languages, dialects or varieties, or whether they are visible or not at school, constitute 
a central part of pupils’ self-representations as multilingual selves and are often 
reflected upon based on strong socio-affective associations and metaphors (e.g. at 
the heart of the language portraits);

c. although different paths were taken in shaping these pupils’ multilingual identities, 
most children are able to reflect consciously on their choices of colours and languages 
indicating an awareness of their language proficiencies and the roles of the different 
languages in their everyday lives. As a result, as pupils “unpack the meanings embed-
ded in their self-portraits, we [and they] gain deeper insight[s] into how they indi-
vidually negotiate their plural identities and internalize language hierarchies within 
their school and wider society” (Prasad 2014, p. 68).
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d. For teachers, this constitutes essential knowledge in developing understanding and 
empathy towards their multilingual students, whose languages often remain invisible 
in schools.

In terms of the methodology used, the different modes were adopted in an attempt to 
compensate for the limitations of each mode, as each one has its own affordances for 
meaning-making (Kress 2013). As the meaning pupils attribute to their choice of colours 
and placement are linked to their personal experiences and life trajectories (Busch 2012), 
we have conducted interviews to better understand their reasons. Although we acknowl-
edge the weaknesses of each mode, a possible limitation of this research is the fact that 
even though 570 language portraits were collected, only 21 interviews were conducted. In 
order to gather a more complete range of data, future research should conduct more 
interviews. Another limitation is that the data collected from the background language 
questionnaires rely on what pupils self-reported, therefore some of the responses might 
be inaccurate, incomplete or subjective. A few changes in the questionnaires could have 
helped obtaining clearer findings, such as more closed-ended answers. In addition, a paren-
tal questionnaire would have completed the information. Despite these limitations, the 
results reported here contribute to the research of multilingual repertoires of primary 
school pupils. From a methodological perspective, our research has indeed shown the 
importance of data triangulation in order to get more consistent results (Patton 1999). 
Thus, we encourage researchers to also triangulate their data, making use of not only 
language portraits but also of written or oral modes, in order to get a better understanding 
of the participants’ choices.

6. Conclusion

Language portraits, surveys and interviews have been used as tools to help students represent 
their linguistic repertoires without limiting them to communicate in a particular language, 
making their multilingualism visible (Prasad 2014). From a pedagogical perspective, both 
teachers and students benefit from this activity as language portraits provide valuable mate-
rial for class discussion, in addition to making teachers and pupils aware of all the languages 
present in the classroom (Dressler 2015), and therefore, impacting students’ attitudes and 
motivations towards other languages (Hélot et al. 2018) as it would “allow the emergence 
and development of social representations of bilingualism/plurilingualism that are not 
dependent on monolingual and monoglossic ideologies” (Melo-Pfeifer 2017, p. 54). From 
a research perspective, language portraits enable researchers in accessing and understanding 
the multilingual voices, identities and experiences of participants (Prasad 2014). Besides, 
the collection of data through visual methodologies gives participants alternative ways of 
articulating their experiences, deeply reflecting on their responses while engaging in a 
creative production (Krumm 2011).

In conclusion, as the number of highly linguistic heterogeneous classrooms increases, 
research concerning students’ multilingual repertoires is essential, as one’s identity is closely 
linked to language attitudes and choices (Pavlenko and Blackledge 2004). It is also important 
to keep in mind that although language portraits graphically represent participants’ 
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linguistic repertoires, the use of a multimodal approach is advisable as it allows participants 
to present their linguistic repertoire through different modes (Busch 2018), which can 
contribute to a better understanding of language practices (Bristowe, Oostendorp, and 
Anthonissen 2014). The current study was a first contribution to developing such a multi-
modal approach towards capturing language profiles and language representations of pri-
mary school children in super-diverse areas.

Disclosure statement

No potential conflict of interest was reported by the author(s).

ORCID

Joana Duarte  http://orcid.org/0000-0002-4842-6719

References

Bailey, Julia. 2008. “First Steps in Qualitative Data Analysis: Transcribing.” Family Practice 25 (2): 
127–131. doi:10.1093/fampra/cmn003.

Botsis, Hannah, and Jill Bradbury. 2018. “Metaphorical Sense-Making: Visual-Narrative Language 
Portraits of South African Students.” Qualitative Research in Psychology 15 (2–3): 412–430.  
doi:10.1080/14780887.2018.1430735.

Boyatzis, Chris J., and Reenu Varghese. 1994. “Children’s Emotional Associations with Colors.” The 
Journal of Genetic Psychology 155 (1): 77–85. doi:10.1080/00221325.1994.9914760.

Bristowe, Anthea, Marcelyn Oostendorp, and Christine Anthonissen. 2014. “Language and Youth 
Identity in a Multilingual Setting: A Multimodal Repertoire Approach.” Southern African 
Linguistics and Applied Language Studies 32 (2): 229–245. doi:10.2989/16073614.2014.992644.

Burkitt, Esther, Martyn Barrett, and Alyson Davis. 2003. “Children’s Colour Choices for Completing 
Drawings of Affectively Characterised Topics.” Journal of Child Psychology and Psychiatry 44 (3): 
445–455. doi:10.1111/1469-7610.00134.

Busch, Brigitta. 2006. “Language Biographies - Approaches to Multilingualism in Education and 
Linguistic Research.” In Language Biographies for Multilingual Learning, edited by Brigitta Busch, 
Aziza Jardine, and Angelika Tjoutuku, 5–18. Cape Town: PRAESA.

Busch, Brigitta. 2010. “School Language Profiles: Valorizing Linguistic Resources in Heteroglossic 
Situations in South Africa.” Language and Education 24 (4): 283–294. doi:10.1080/ 
09500781003678712.

Busch, Brigitta. 2012. “The Linguistic Repertoire Revisited.” Applied Linguistics 33 (5): 503–523. 
doi:10.1093/applin/ams056.

Busch, Brigitta. 2018. “The Language Portrait in Multilingualism Research: Theoretical and 
Methodological Considerations.” Working Papers in Urban Languages and Literacies 236: 1–13.

CBS. 2019. Bevolking. Centraal Bureau voor Statistiek.
Chik, Alice, and Sílvia Melo-Pfeifer. 2020. “What Does Language Awareness Looklike? Visual 

Methodologies in Language Learning and Teaching Research (2000–2018).” Language Awareness. 
Advance online publication. doi:10.1080/09658416.2020.1785481.

Coffey, Simon. 2015. “Reframing Teachers’ Language Knowledge through Metaphor Analysis of 
Language Portraits.” The Modern Language Journal 99 (3): 500–514. doi:10.1111/modl.12235.

Creswell, John. 2014. Research Design: Qualitative, Quantitative, and Mixed Methods Approaches. 
4th ed.Thousand Oaks, CA: SAGE Publications.

Cummins, Jim. 2006. “Identity Texts: The Imaginative Construction of Self through Multiliteracies 
Pedagogy.” In Imagining Multilingual Schools - Language in Education and Glocalization, edited 

http://orcid.org/0000-0002-4842-6719
https://doi.org/10.1093/fampra/cmn003
https://doi.org/10.1080/14780887.2018.1430735
https://doi.org/10.1080/00221325.1994.9914760
https://doi.org/10.2989/16073614.2014.992644
https://doi.org/10.1111/1469-7610.00134
https://doi.org/10.1080/09500781003678712
https://doi.org/10.1080/09500781003678712
https://doi.org/10.1093/applin/ams056
https://doi.org/10.1080/09658416.2020.1785481
https://doi.org/10.1111/modl.12235


LAnGUAGE AnD EDUCATiOn 19

by Ofelia García, Tove Skutnabb-Kangas, and Maria E. Torres-Guzmán, 51–68. Clevedon: 
Multingual Matters.

Cummins, Jim. 2018. “Urban Multilingualism and Educational Achievement: Identifying and 
Implementing Evidence-Based Strategies for School Improvement.” In The Multilingual Edge of 
Education, edited by Piet Van Avermaet, Stef Slembrouck, Koen Van Gorp, Sven Sierens, and 
Katrijn Maryns, 67–90. London: Palgrave Macmillan.

Cummins, Jim, Vicki Bismilla, Patricia Chow, Sarah Cohen, Frances Giampapa, Lisa Leoni, 
Perminder Sandhu, and Padma Sastri. 2005. “Affirming Identity in Multilingual Classrooms.” 
Educational Leadership 63 (1): 38–43.

Dressler, Roswita. 2015. “Exploring Linguistic Identity in Young Multilingual Learners.” TESL 
Canada Journal 32 (1): 42–52. doi:10.18806/tesl.v32i1.1198.

Duarte, Joana, and Mirjam Günther-van der Meij. 2018a. “A Holistic Model for Multilingualism in 
Education.” EuroAmerican Journal of Applied Linguistics and Languages 5 (2): 24–43. doi:10.21283/ 
2376905X.9.153.

Duarte, Joana, and Mirjam Günther-van der Meij. 2018b. “Drietalige Basisscholen in Friesland: Een 
Gouden Greep in Tijden Van Toenemende Diversiteit?” In Meertaligheid en Onderwijs: 
Nederlands plus, edited by Orhan Agirdag and Ellen-Rose Kambel, 90–102. Amsterdam: Boom.

Galletta, Anne, and William E. Cross. 2013. Mastering the Semi-Structured Interview and beyond: 
From Research Design to Analysis and Publication. New York: New York University Press.

García, Ofelia. 1992. “Societal Multilingualism in a Multicultural World in Transition.” In Languages 
for a Multicultural World in Transition (Northeast Conference Reports on the Teaching of Foreign 
Languages), edited by Heidi Byrnes, 1–27. Lincolnwood, IL: National Textbook Company.

García, Ofélia. 2009. “Education, Multilingualism and Translanguaging in the 21st Century.” In 
Multilingual Education for Social Justice: Globalising the Local, edited by A. Mohanty, M. Panda, 
R. Phillipson, and T. Skutnabb-Kangas, 128–145. New Delhi: Orient Blackswan.

García, Ofelia. 2013. “From Diglossia to Transglossia: Bilingual and Multilingual Classrooms in the 
21st Century.” In Bilingual and Multilingual Education in the 21st Century: Building on Experience, 
edited by Christian Abello-Contesse, Paul Chandler, Maria Dolores, López-Jiménez, and Rubén 
Chacón-Beltrán, 155–175. Bristol, UK: Multilingual Mat‐ters.

García, Ofelia, and Nelson Flores. 2012. “Multilingual Pedagogies.” In The Routledge Handbook of 
Multilingualism, edited by Marilyn Martin-Jones, Adrian Blackledge, and Angela Creese, 232–
246. London: Routledge.

Gkaintartzi, Anastasia, and Roula Tsokalidou. 2018. “Is Translanguaging a Possibility in a Language 
Class? Theoretical Issues and Applications in an EFL Class.” In Interdisciplinary Research 
Approaches to Multilingual Education, edited by Vasilia Kourtis-Kazoullis, Themistoklis 
Aravossitas, Eleni Skourtou, and Peter Trifonas, 179–196. London: Routledge.

Hélot, Christine, Koen Van Gorp, Carolien Frijns, and Sven Sierens. 2018. “Introduction: 
Towards Critical Multilingual Language Awareness for 21st Century Schools.” In Language 
Awareness in Multilingual Classrooms in Europe: From Theory to Practice, edited by C. 
Christine Hélot, Carolien Frijns, Koen Van Gorp, and Sven Sierens, 1–20. Boston, MA: De 
Gruyter Mouton.

Hopperstad, Marit H. 2008. “How Children Make Meaning through Drawing and Play.” Visual 
Communication 7 (1): 77–96. doi:10.1177/1470357207084866.

Joseph, John E. 2010. “Identity.” In Language and Identities, edited by Carmen Llamas and Dominic 
Watt, 9–17. Edinburgh: Edinburgh University Press.

Kalaja, Paula, Hannele Dufva, and Riikka Alanen. 2013. “Experimenting with Visual Narratives.” In 
Narrative Research in Applied Linguistics, edited by G. Barkhuizen, 105–131. Cambridge: 
Cambridge University Press.

Kress, Gunther. 2013. “Recognizing Learning.” In Multilingualism and Multimodality: Current 
Challenges for Educational Studies, edited by Ingrid Saint-Georges and Jean-Jacques Weber, 
119–140. Rotterdam: Sense Publishers.

Kress, Gunther, and Theo van Leeuwen. 2002. “Colour as a Semiotic Mode: Notes for a Grammar of 
Colour.” Visual Communication 1 (3): 343–368. doi:10.1177/147035720200100306.

https://doi.org/10.18806/tesl.v32i1.1198
https://doi.org/10.21283/2376905X.9.153
https://doi.org/10.21283/2376905X.9.153
https://doi.org/10.1177/1470357207084866
https://doi.org/10.1177/147035720200100306


20 C. T. SOARES ET AL.

Kress, Gunther, and Theo van Leeuwen. 2006. Reading Images: The Grammar of Visual Design. 
London: Routledge.

Krumm, Hans J. 2011. “Multilingualism and Subjectivity: Language Portraits, by Multilingual 
Children.” In Handbook of Multilingualism and Multiculturalism, edited by Geneviève Zarate, 
Danielle Lévy, and Claire Kramsch, 101–104. Paris: Archives Contemporaines.

Makalela, Leketi. 2014. “Fluid Identity Construction in Language Contact Zones: Metacognitive 
Reflections on Kasi-Taal Languaging Practices.” International Journal of Bilingual Education and 
Bilingualism 17 (6): 668–682. doi:10.1080/13670050.2014.953774.

Marchessou, Agnes. 2013. “Bilingual Children’s Identity Formation in the Context of a Bilingual 
Primary School.” Master’s thesis. https://minerva-access.unimelb.edu.au/handle/11343/38458

Mayring, Philipp. 2000. “Qualitative Content Analysis.” Forum Qualitative Sozialforschung/Forum: 
Qualitative Social Research 1 (2): 1–10. doi:10.17169/fqs-1.2.1089.

Meissner, Fran, and Steven Vertovec. 2015. “Comparing Super-Diversity.” Ethnic and Racial Studies 
38 (4): 541–555. doi:10.1080/01419870.2015.980295.

Melo-Pfeifer, Sílvia, and Alexandra Schmidt. 2012. “Linking “Heritage Language” Education and 
Plurilingual Repertoires Development: Evidences from Drawings of Portuguese Pupils in 
Germany.” In L1-Educational Studies in Language and Literature. Vol. 12, Contribution to 
Plurilingual and intercultural education, a special issue guest-edited by Mike Byram, Mike 
Fleming, and Irene Pieper, 1–30. doi:10.17239/L1ESLL-2012.02.11.

Melo-Pfeifer, Sílvia. 2015. “Multilingual Awareness and Heritage Language Education: Children’s 
Multimodal Representations of Their Multilingualism.” Language Awareness 24 (3): 197–215.  
doi:10.1080/09658416.2015.1072208.

Melo-Pfeifer, Sílvia. 2017. “Drawing the Plurilingual Self: How Children Portray Their Plurilingual 
Resources.” International Review of Applied Linguistics in Language Teaching 55 (1): 41–60. 
doi:10.1515/iral-2017-0006.

Mercator. 2017. Annual Report – 2017 (Regional Dossiers). Ljouwert/Leeuwarden: Mercator 
European Research Centre on Multilingualism and Language Learning/Fryske Akademy.

Moore, Danièle, and Véronique Castellotti. 2011. “Dessins D’enfants, Recherche Qualitative, 
Interprétation. Des Poly-Textes Pour L’étude Des Imaginaires du Plurilinguisme [Children’s 
Drawings, Qualitative Research and Interpretation. Polytexts Designed to Interpret Multilingual 
Imaginary].” In Guide Pour la Recherche en Didactique Des Langues. Approches Contextualisées 
[Handbook for the Research in Foreign Language Education: Contextualised Approaches], edited by 
Philippe Blanchet and Patrick Chardenet, 118–132. Paris: Archives Contemporaines.

Patton, Michael Q. 1999. “Enhancing the Quality and Credibility of Qualitative Analysis.” Health 
Services Research 34 (5 Pt 2): 1189–1208.

Pavlenko, Aneta, and Adrian Blackledge. 2004. “Introduction: New Theoretical Approaches to the 
Study of Negotiation of Identities in Multilingual Contexts.” In Negotiation of Identities in Multilingual 
Contexts, edited by Aneta Pavlenko & Adrian Blackledge, 1–33. Clevedon: Multilingual Matters.

Prasad, Gail. 2014. “Portraits of Plurilingualism in a French International School in Toronto: 
Exploring the Role of Visual Methods to Access Students’ Representations of Their Linguistically 
Diverse Identities.” The Canadian Journal of Applied Linguistics 17 (1): 51–77.

Riessman, Cathy K. 2007. Narrative Methods for the Human Sciences. Thousand Oaks, CA: Sage 
Publications.

Spotti, Max, and Sjaak Kroon. 2017. “Multilingual Classrooms at Times of Superdiversity.” In 
Discourse and Education, edited by Stanton Wortham, Deoksoon Kim, and Stephen May, 97–109. 
New York: Springer. doi:10.1007/978-3-319-02243-7_21.

Van Leeuwen, Theo. 2005. Introducing Social Semiotics. London: Routledge.

https://doi.org/10.1080/13670050.2014.953774
https://minerva-access.unimelb.edu.au/handle/11343/38458
https://doi.org/10.17169/fqs-1.2.1089
https://doi.org/10.1080/01419870.2015.980295
https://doi.org/10.17239/L1ESLL-2012.02.11
https://doi.org/10.1080/09658416.2015.1072208
https://doi.org/10.1515/iral-2017-0006
https://doi.org/10.1007/978-3-319-02243-7_21

	Red is the colour of the heart: making young childrens 
	ABSTRACT
	1. Introduction
	2. Visual representations of multilingualism
	2.1. Language portraits

	3. Methods and procedures
	3.1. Design
	3.2. The setting and school types
	3.3. Instruments
	3.3.1. Sociolinguistic survey
	3.3.1. Sociolinguistic survey
	3.3.2. Language portraits
	3.3.2. Language portraits
	3.3.3. Semi-structured interviews
	3.3.3. Semi-structured interviews


	4. Results
	4.1. The multiplicity of languages: surveys and portraits compared
	4.2. Students visual representation of their linguistic repertoires
	4.2.1. Students colour choices
	4.2.1. Students colour choices
	4.2.2. Students language placement
	4.2.2. Students language placement


	5. Discussion
	6. Conclusion
	Disclosure statement
	ORCID
	References



