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1.1 BACKGROUND 

Mei has lived in a village and cultivated land to make a living for 40 years. One day she 
was informed that her house and land were within the site plan of a campus. Her house 
will be demolished and her land will be expropriated. She will be resettled to a tower block 
housing as compensation, which will be built in 5 years. Before that, she needs to rent a 
house elsewhere. 

Lei has worked at a local college for 20 years. Even though without great achievement in 
the academy, she is satisfied with a simple life without concern about job pressure. One 
day she was informed that the college will be upgraded to a transnational university, and 
she has the opportunity to work at a high-level university as long as she can meet the new 
job requirement. Otherwise, she will be fired. 

Dangjia heard from the news that a large-scale university campus will be established in 
the city. He borrowed some money and started a restaurant nearby, hoping to serve the 
students in the future. He also transferred his daughter to a local school so that she can 
grow up in a university community. However, there were rumors that the campus 
proposal has been postponed. 

With the establishment of transnational university campuses, their life has been 
significantly changed. 

Transnational higher education is rapidly developing worldwide and has become a huge 
business (Montgomery 2014; Knight 2016). There are various forms of transnational 
higher education, including partnership transnational universities, branch campuses, 
partnership faculties, and long-term programs (Kosmützky and Putty 2016; Guimón and 
Narula 2019; Han 2019). Chen argued that transnational university/branch campuses are 
the most influential form because they generally require land to establish and operate 
campuses in another country, with a considerable number of staff and students (Chen et 
al. 2019; Chen et al. 2020). In 2016, there were around 250 transnational 
university/branch campuses around the world (CBERT 2017). USA was reported as the 
largest exporter of branch campuses, followed by the UK, France, Russia and Australia. 
The largest importers of branch campuses were China and the United Arab Emirates, 
followed by Singapore, Malaysia and Qatar. Generally, in the transnational higher 
education market, exporters are developed-countries and importers are developing-
countries. 

There are various explanations for the fast development of transnational higher 
education. From the perspective of exporters (home countries), the major motivation is 
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to earn a profit. Transnational education programs and activities enable market-oriented 
colleges and universities to generate extra income that can help them face the challenges 
of budget cuts (Francois et al., 2016). On the other hand, importers (host countries) have 
a desire to improve education quality and promote public good (Hou et al. 2014). The 
number of young people demanding and obtaining education access worldwide also 
contributed to the development of transnational higher education (Marginson 2016). 
Besides, both home and host countries have the motivation to promote the level of 
globalization by participating in the higher education market (Altbach and Knight 2007). 

Since 2020, there might be another trigger to develop transnational higher education. The 
unexpected worldwide outbreak of COVID-19 has caused tens of millions of people 
infected and millions of people killed in seven months (WHO 2020). Many countries have 
obtained strict policies in group gathering and boundary control. As a result, the market 
for international higher education has been largely influenced (DAAD 2020). To deal with 
the dilemma of unable to gather students and conduct courses at campuses, many colleges 
adopted an online education style. International students can stay in their home countries 
and follow courses through the internet. However, taking courses is not the only purpose 
for students to pay a high tuition fee for international education. They expect to 
experience different cultures in another country, have daily connections with foreign 
friends, and get access to international job vacancies, etc. Many colleges refused to decline 
their tuition fee while they cannot guarantee that international students have access to 
the campus or even the gate of the country in the following academic year. Universities 
with overseas branch campuses, Duke University and New York University, for example, 
allowed Chinese students to study at their branch campuses in China, while other 
universities have to find their solutions, such as arranged international students to study 
at their domestic university campuses. Foreseeable, students who want to obtain 
international education might choose a more economical way. That is to say, the 
transnational higher education institutions/programs in their home country. Students 
would have all the advantages of studying domestically, and they would obtain the same 
quality of education as studying abroad, without the risk of being rejected to enter another 
country or even getting expelled due to changing policy. 

With a rapidly increasing economy and a desire to develop higher education (Fang and 
Wang 2014; Montgomery 2016), China offers a massive market for transnational higher 
education institutions across the world. As of 2020, the Chinese Ministry of Education 
had officially approved more than 1200 transnational higher education programs and 100 
transnational higher education institutions, including 9 transnational university/branch 
campuses in cooperation with a Chinese partner (MOE 2020a, 2020b). These 9 campuses 
are: University of Nottingham Ningbo China; Beijing Normal University–Hong Kong 
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Baptist University United International College; Xi’an Jiaotong-Liverpool University; 
New York University Shanghai; the Chinese University of Hong Kong, Shenzhen; Duke 
Kunshan University; Wenzhou-Kean University; Guangdong Technion-Israel Institute of 
Technology; and Shenzhen Lomonosov Moscow State University-Beijing Institute of 
Technology University (Shenzhen MSU-BIT University). A tenth campus was supposed 
to be the University of Groningen Yantai campus firstly proposed in 2015, which was to 
be developed in cooperation with the China Agricultural University. However, the 
proposal has been canceled in 2018 by the University of Groningen because of the 
opposition of its University Council. 

As generally good reputation institutions, universities are typically regarded as 
contributing to local development (Marginson 2011; Sedlacek 2013; Perry and Wiewel 
2015). However, even environmentally-friendly institutions/projects for social good (e.g. 
a university) can create negative social impacts (Vanclay 2002; Chen & Vanclay 2020), 
generate cumulative impacts (van der Ploeg and Vanclay 2017a, 2017b), and need a social 
licence to operate (Jijelava and Vanclay 2014). As illustrated at the beginning of the thesis, 
the impacts on the people in the communities at and around the campus sites, on the 
people that lived there already or came there as a consequence, are multiple and diverse. 
The impacts can be dramatic or mild, negative or positive, isolated or interconnected - 
whatever they are we need to get a better image of them. “Social impacts can happen the 
moment there is a rumor that something might happen. Rumour leads to speculation and 
speculative behavior, and can promulgate and amplify people’s fears and anxieties, 
whether or not the rumor has any foundation, and whether or not the project actually 
eventuates.” (Vanclay et al. 2015). 

This thesis was triggered by the proposed University of Groningen Yantai campus. As a 
graduate of China Agricultural University, the partner university of the proposal, I was 
familiar with the background of the existing Yantai campus. I was aware that the campus 
has a long and complex history, which has generated various social issues in the located 
community. I hoped the proposal of a transnational university can solve the cumulative 
issues and bring benefits to the community, but I was also concerned that the proposal 
would become another historical burden for the campus if it was canceled. Therefore, I 
designed the thesis with the Yantai campus as one of my cases. It turned out that Murphy's 
Law always works. The proposal was canceled and the local residents experienced various 
social impacts. A university campus might be good, but the potential social impacts are 
also firm. 

Social impacts created by university campuses on local communities might generate 
various social issues and influence local residents’ approval of the projects/institutions. 
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As Vanclay (2019) argued, instead of social issues only being seen as a minor matter (a 

nuisance), there is now realization within institutions and projects that social issues can be 

critical issues. Therefore, social issues need to be properly identified and managed, otherwise 

they will create major problems including delays, stoppages, premature closure and 

additional costs (Franks et al. 2014; Hanna et al. 2016). 

Vanclay (2002) argued that social impacts are everything that affects people and 
communities, either in a perceptual or corporeal sense. Social impacts can be corporeal 
in that they are felt by the human body as physical reality, and they can be perceptual or 
emotional. An effective way to understand social impacts is to differentiate between social 
impacts and social change processes (Slootweg et al. 2001; Vanclay 2002). Planned 
interventions create various changes, but not all changes necessarily generate social 
impacts. Many social change processes are not in themselves necessarily social impacts 
(Vanclay 2002; Vanclay et al. 2015). If properly managed, social changes might not create 
negative impacts. The extent and types of social impact generated depend on many things, 
including the quality of the engagement between project and community, the 
characteristics and impact history of the local community, as well as the effectiveness of 
any mitigation activities and livelihood restoration projects (Franks and Vanclay 2013; 
Hanna et al. 2016; Esteves et al. 2012, 2017). 

Developing a university campus is always regarded as an important project for the 
proposed located area. Therefore, many local residents started to consider the potential 
impacts of the campus when the news or even rumors came out, either in a speculation or 
opportunism way. Vanclay (2012) argued that social impacts start the moment there is 
speculation – even a rumor that something might happen. When the news/rumors are 
related to land acquisition and resettlement of the community, the local residents might 
have strong feelings about the proposal. 

Transnational university campuses are usually large footprint projects/institutions, with 
considerable land acquisition activities and associated displacement of previous 
residents, and many other social impacts and issues created over time (Chen et al. 2019; 
Chen et al. 2020). Because there are differences between home and host countries in 
terms of governance, economy, culture, etc. (Feng, 2013; Wilkins, 2017), an independent 
transnational university campus needs to take its corporate social responsibility (CSR), 
conduct effective measures, and make decisions that balance its campus development and 
its expected contribution to the local community, as well as home country and host 
country expectations. 

Even though a large number of higher education institutions worldwide are regarded as 
private sectors, recent literature found that governments of both home and host countries 
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played an important role in developing transnational higher education (Farrugia & Lane 
2013; Kinser & Lane 2016). Some governments used private higher education to fulfill 
public policy goals related to economic development and building capacity within the 
postsecondary sector (Lane 2011). In some countries such as China and Malaysia, there 
was a regulation that the transnational education programs needed to cooperate with a 
national institution. Therefore, the local government was a key stakeholder in 
transnational educational projects, and its performance might influence the reputation of 
the new university (Chen et al. 2020). The active participation of governments from both 
home and host countries also creates various disagreements and conflicts that might 
postpone the proposal, and generate cumulative impacts on local residents (Chen et al. 
2019; Chen & Vanclay 2020). 

Any large-footprint projects/institutions, including those intended for public good such 
as a university, might create significant social impacts on local communities. Besides, 
there will be community expectations for projects/institutions to take the CSR, provide 
local benefits, and conduct social investment activities (Esteves and Vanclay 2009; 
Vanclay 2017). However, few studies were focusing the CSR when developing 
transnational university campuses, the social impacts they created on local communities, 
and how to share benefits with local residents. Therefore, the first aim of this study is to 
answer the question: 

Q1: What are the social impacts on host communities and local residents 
created by a transnational university campus? 

 

A lack of consideration of social issues, as well as effective management measures, might 
lead to transnational universities failing to fulfill CSR expectations and being a good 
neighbor in another country. By comparatively analyzing the social performance of 
several transnational university campuses, and learning from other industries that 
manage their social impacts, this thesis tried to answer a second research question: 

Q2: How can a transnational university campus manage its social impacts, 
gain approval from local residents, and develop in a socially-friendly way? 
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1.2 THEORETICAL FRAMEWORK AND KEY CONCEPTS 

To answer these research questions, three key concepts regarding social impacts were 
adopted: impact history (Vanclay 2002; Franks et al., 2010), economic displacement 
(Cernea 2003; Vanclay 2017), and social licence to operate (Thomson and Boutilier 2011; 
Dare et al. 2014; Jijelava and Vanclay 2018). The three concepts have been widely utilized 
by controversial industries such as mines and dams (Prno and Slocombe 2012; Moffat 
and Zhang 2014; Hall et al. 2015), and have been developed in many other industries in 
recent years (Bice 2014; Boutilier 2014; Jijelava and Vanclay 2014; Vanclay and Hanna 
2019). The three concepts were to consider the relationship between a project/institution 
and its located community through the whole supply chain (Smyth and Vanclay 2017; van 

der Ploeg and Vanclay 2017a) and help the project/institution to consider conducting 
effective measures to manage social impacts and fulfill its CSR expectation. The concepts 
are significant to a transnational university campus to develop and grow in a foreign 
community. The developers should achieve a good understanding of the impact history 
and the community profile, and pay specific attention to physical/economic displacement 
created by the campus, thus the campus can obtain a social licence from the local 
residents. The three concepts embraced and emphasized the crucial topic of the thesis: 
social impacts. Some other theories such as university-community engagement (Winter 

et al. 2016; de Rassenfosse and Williams 2015; Murphy and McGrath 2018) and community 
attitudes towards projects (Wolsink 2007; Wustenhagen et al. 2007; Mottee et al. 2020) 
were also adopted to discuss issues regarding the social impacts consideration of 
transnational university campuses. 

Impact history refers to local residents’ experiences of past projects and other historical 
events, which might generate cumulative impacts among the community. Cumulative 
impacts are the successive, incremental and combined impacts of one or more activities 
on society, the economy and/or the environment (Franks et al., 2010). Cumulative 
impacts interact such that they trigger or are associated with other impacts and influence 
community views about new and existing projects (Lockie et al. 2008). Residents have 
different views, expectations and anxieties about a project depending on their impact 
history. The generation of excessive expectations causes social impacts, and residents may 
feel ‘ripped-off’ when a project fails to fulfill their expectations. Therefore, the 
expectations and impact history of a community should be considered and addressed 
when new projects are initiated (Prenzel and Vanclay 2014). Transnational university 
projects generally take a long time to establish, and they tend to experience delays and 
changes in participating parties (Feng 2013; Wilkins 2017; Chen et al. 2019), which 
creates anxiety and uncertainty for host communities. Residents tend to regard project 
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developers as homogenous and convert their trust/distrust from previous developers to 
the new one. Therefore, to gain support from the community and mitigate the negative 
social impacts, university managers need to carefully consider the impact history of a 
community. 

Economic displacement occurs when people’s livelihoods (i.e. their means of making a 
living) are negatively affected by a planned intervention or project (Vanclay 2017). 
Governments and corporations tend to offer new jobs or financial compensation to 
affected persons, without thinking about the impacts these arrangements will have on the 
lives of the affected people (Cernea 2003). Developing a university campus is usually a 
large footprint project with massive activities of land-acquisition and physical and/or 
economic displacement of residents. Even though monetary compensation might be 
distributed to the displaced residents, the social impacts on their daily life, such as 
community cohesion and place attachment, received little attention. Besides, the 
potential urbanization and development of the community might make the residents lose 
strategies to make their living, which also creates economic displacement and various 
social impacts. 

Social licence to operate (SLO) represents the extent of approval of a project or 
organization by local communities and other stakeholders (Bice 2014; Dare et al. 2014). 
It is an intangible, metaphorical, rhetorical device (Boutilier 2014; Vanclay and Hanna 
2019). Whether or not an institution can gain a SLO will influence the risks it faces and 
its future development potential (Moffat and Zhang 2014; Vanclay and Hanna 2019). SLO 
should be considered throughout the whole project lifecycle, especially where there are 
significant social or environmental impacts (Demuijnck and Fasterling 2016). The socio-
economic context of the community, as well as the organizational history and culture, 
affect residents’ views and the level of SLO (Dare et al. 2014). 

Arguably, universities should consider their contribution to society, not only in terms of 

providing theoretical knowledge to students and society, but also by contributing 

economically, socially and culturally to the community (Gunasekara 2004; Essuman and 
Akyeampong 2011; Stephenson 2011; Bernardo et al. 2012). The consideration of corporate 

social responsibility and associated concepts (i.e., social impacts, economic displacement and 

social licence to operate) contributes to transnational university campuses fulfilling CSR and 
economic, social and environmental (ESG) expectations. 
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1.3 CONTRIBUTION TO THIS RESEARCH 

The study contributes to both the fields of higher education and social impact assessment. 
The first contribution is to the development of transnational higher education. As a 
rapidly developing market, transnational higher education has significantly influenced 
the whole world. However, little research has considered the specific social responsibility 
actions that transnational universities should perform, especially in developing countries. 
Besides, there is little understanding of how to fulfill social responsibility expectations in 
the upgrading of higher education institutions, especially when several institutional 
partners are involved. In general, despite transnational university campuses becoming a 
worldwide trend, issues associated with the social responsibilities of universities are little 
discussed. The study provided a unique way to consider the social impacts on local 
communities created by campuses over time, as well as how campus developers and local 
government can make decisions that fulfill the expectations of CSR and ESG by managing 
the social impacts. I seek to raise awareness of the social responsibility obligations of 
transnational higher education institutions. The result contributed not only to 
transnational university campuses in China, but to transnational university/branch 
campuses everywhere, and potentially also apply to transnational institutions. 

The second contribution is to improve the relationship between a university campus and 
its located community. Generally, universities are expected to facilitate social 
development through teaching and research. Arguably, community engagement is the 
third role of universities (Gunasekara 2004; Winter et al. 2006; Stephenson 2011; 
Bernardo et al. 2012). However, whether or not universities gain approval from the 
located communities has had little attention. Many transnational and other universities 
claim they have a good relationship with local residents, but often there is little evidence 
for this, and it remains unclear what universities must do to gain a SLO from local 
residents. This thesis emphasizes that a SLO is not permanent, enduring or unchanging, 
instead it must be considered as a dynamic process that varies over time, including across 
the different stages of a project. The reasons people have for being supportive or critical 
of a project or organization are also likely to change over time. This study analyzed how a 
university campus can contribute to the development of the local community by 
mitigating negative impacts and sharing benefits with local residents. The role of 
university-community engagement and how a university can gain trust from the local 
residents have also been discussed. The results contributed to university campus sharing 
benefits with local residents and obtaining a good reputation from the community. 

The third contribution is to rethink the globalization of higher education. Almost every 
field of the world has participated in the trend of globalization and almost every person 
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has been influenced. Globalization has contributed to the development of both developing 
and developed countries in various ways. However, there are also negative impacts of 
globalization (e.g., the coronavirus outbreak worldwide in 2020) which has been largely 
ignored. A transnational university campus can generate many social issues on its located 
community, while none of the parties involved in a university project cares about the 
potential influence of local residents’ daily life. By discussing the social responsibility and 
the social impacts in the process of higher education globalization, this study contributed 
to the reconsideration of the influence and scope of globalization. Even though education 
will not change, the way educational organizations view their impact and responsibility 
toward the cities they operate in can be improved. The transnational university is 
suggested to consider how to bring the benefits of globalization to the located community 
in a social-friendly way. A new emphasis to assess and evaluate transnational higher 
education institutions has been provided. 

Another contribution is to the understanding of social impacts and corporate social 
responsibility. Generally, studies of social impacts and corporate social responsibility 
mainly focused on controversial projects and large scale businesses. As a large footprint 
project, a university campus also creates significant social impacts on its located 
community, which has been largely ignored. University campuses also need to consider 
social responsibility and manage social impacts. Besides, social responsibility and social 
impact assessment should not only consider mitigate negative impacts, but also enhance 
benefits to the local residents. This study discussed the university’s social responsibility 
and the social impacts created by a university campus, with a focus on how a university 
campus can contribute to the development of local communities. The importance of 
enhancing positive benefits and sharing benefits have been discussed. Due to the dynamic 
nature of SLO and changing social impacts, effective enhancement and mitigation 
measures were developed in the thesis to gain and maintain the approval of local 
residents. 

The last contribution is that this study explored the applying of social impact assessment 
and corporate social responsibility in a mixed context of territory. Generally, 
transnational universities are campuses established in developing-countries by famous 
universities of Western countries, sometimes in cooperation with local government and 
institutions. Despite various international standards, transnational university campuses 
tend to apply a mixed management system of different philosophies and values. The 
different understanding of corporate social responsibility and higher education 
institutions, the expectation of both home and host countries, and the lack of 
consideration and regulation for the social responsibility of campuses, might create 
various social impacts on local communities, thus influence the reputation and 
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development potential of the institution. This thesis tried to explore and discussed the 
concepts of social impacts and corporate social responsibility in public good projects in 
developing countries. Transnational university campuses deserve a deep look and 
analysis from perspectives of different territories. 

1.4 METHODOLOGY 

To appropriate answer the major questions posted in 1.1, “What are the social impacts on 
host communities and local residents created by a transnational university campus?”, 
and “How can a transnational university campus manage its social impacts, gain 
approval from local residents, and develop in a socially-friendly way?”, this research 
was mainly designed in a post-positivism and inductive approach. Various qualitative 
methods were adopted to collect data, including document analysis, in-depth interviews, 
semi-structured interviews, focus groups, and field observation. Fruitful qualitative data 
contributed to answering “What” and “How” questions and to generalize our findings. 

To build a convincing, completed story, multiple case studies analysis was applied. 6 
transnational university campuses in China were adopted to support my analysis, 
including the University of Nottingham Ningbo China; Xi’an Jiaotong-Liverpool 
University, New York University Shanghai, Duke Kunshan University, Wenzhou-Kean 
University, and the proposed University of Groningen Yantai. The fieldwork was mainly 
conducted from December 2017 to February 2018, and from November to December 
2018. Some follow-up interviews were done to check on any subsequent developments in 
2019 and 2020. The lead author visited the local communities during fieldwork periods, 
and the observations made also contributed to our analysis. Where permission was 
granted, some interviews were recorded. Because it would not have been culturally 
appropriate in the Chinese context, signed informed consent sheets were not used, but 
the general principles of ethical social research, including informed consent, were 
observed (Vanclay et al. 2013). 

The cases were adequately analyzed to explore the social impacts of transactional 
university campuses, each with a focus on specific concepts put forward in section 1.2. 
The proposed University of Groningen Yantai project was planned to upgrade an existing 
campus with a long, stop-start history. The local residents had already experienced 
various social impacts, and the new proposal, which failed eventually, has worsened the 
situation. The concept of impact history has been discussed, and I made suggestions to 
university developers that the community history and profile might influence the 
development of a new institution. 
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Besides the social impacts on residents, upgrading a campus/institution might also create 
economic displacement on existing staff. When the whole host city cheered for the 
establishment of a new campus, limited attention has been put on a small group of people 
who were significantly influenced. The Yantai campus also illustrated the story of existing 
staff in an upgrading proposal, who might transfer from the local middle class to middle-
age job seekers. The university developers were suggested to fully consider their social 
responsibility. 

To explore the concept of social licence to operate in the scope of university campuses, I 
adopted two typical transnational universities in China: the University of Nottingham 
Ningbo China and Xi’an Jiaotong-Liverpool University. The two universities are models 
of successful transnational universities with a good reputation. They developed well in 
their located city and has achieved a large number of students and large-scale campuses. 
Their located communities have also achieved good development. I was curious about if 
the local residents contributed their improving life to the establishment of the 
universities, and if the universities and local residents have developed a good relationship 
as the universities stated. The SLO is an appropriate tool to assess the approval level of 
the residents. The comparative analysis of the two universities also helped to understand 
how transnational universities need to do to gain a SLO. 

The three villages near the Wenzhou-Kean University had to be resettled to make way for 
the campus, and the residents experienced many social impacts, both positive and 
negative. Because the three villages were under different development stages when I 
conducted my fieldwork at the community, local residents’ views on the university varied 
due to different concerns and expectations. Thus, the project is an interesting case to 
consider the dynamic of social licence. 

Another two universities, New York University Shanghai and Duke Kunshan University, 
were also involved in my thesis to draw a larger picture of the performance of 
transnational universities in China. The comparative analysis of the 6 universities 
appropriately answered the two research questions, and offered suggestions on the 
university's future development. 
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1.5 THESIS OUTLINE 

Universities, especially transnational universities, usually take a long time to develop, and 
might be postponed or canceled due to any change in the involved parties (Feng 2013; 
Wilkins 2017; Chen et al 2019). As a result, the local residents might experience long-term 
impact history and cumulative impacts over time. This chapter adopted a typical 
university campus in Yantai, China, which has experienced a long period of development 
and change of plans. People felt confused about their future and some had lost trust in 
news about the campus. Excessive expectations, impact history, changing plans, and 
impacts from urbanization processes generally have led to mixed feelings about the 
proposed campus. Chapter 2 considered how the impact history and changing project 
plans affected residents. 

In Chapter 3, the story of the Yantai campus is continued, but the perspective is changed 
from local residents to the existing staff. In the last few decades, many new tertiary 
education facilities have been established all over the world, especially in highly-
populated, fast-developing countries like China. One method to establish new universities 
has been to upgrade existing lower-level institutions. In cases of the upgrade of a tertiary 
institution, there usually is no physical displacement of people. However, the existing 
employees of the existing institution may lose their jobs when they are unable to meet the 
skill requirements of the upgraded, higher-level university. In other words, they would 
experience economic displacement. This chapter analyzed how existing staff might be 
influenced by the proposal of upgrading a local college to a transnational university. The 
CSR and the ESG expectations of a university have been discussed. 

Chapter 4 discussed the concept of the social licence to operate. For transnational 
university campuses and other institutions, gaining a SLO means that the institution has 
established a good relationship with local people. However, it remains unclear what 
transnational university campuses must do to gain a SLO from local residents. By 
comparatively analyzing two typical transnational university campuses in China, this 
chapter discussed the performance of the two campuses in terms of corporate social 
responsibility and SLO achievement, and how they can utilize SLO theory to build a good 
reputation with the local community and gain support from local residents. 

In Chapter 5 the concept of SLO and its dynamic nature were further explored. Arguably, 
a social licence is not permanent, rather it is a dynamic process that varies over time. 
However, little research has been conducted into exploring the dynamics of social licence 
and how it responds to changes in the local situation. Using a newly-constructed 
university as our illustrative example, this chapter discussed how all projects/institutions 
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need to be mindful of the dynamic nature of the relationship they have with host 
communities. This chapter considered the establishment of the Wenzhou-Kean 
University, a partnership between Kean University, an American public university based 
in New Jersey, Wenzhou University, a Chinese University in the province of Zhejiang, and 
the Wenzhou City Government. Three villages had to be resettled to make way for the 
university campus, and the local residents experienced many other social impacts, both 
positive and negative. This chapter presented suggestions about what institutions need to 
do to obtain and maintain a SLO with a good understanding of the dynamic nature. 

The lens was zoomed out to catch a wider view in Chapter 6. By using 6 case studies of 
transnational university campuses in China, this chapter analyzed how transnational 
universities are experienced by local residents. Three issues were extracted: what are the 
actual social impacts that were experienced by local residents; the influence of community 
characteristics on the experience of impacts; and what should transnational university 
campuses do to manage social impacts and take corporate social responsibility. 
International principles regarding social impact assessment and social licence to operate 
have been discussed to fit the scope of transnational university campuses. 

Finally, Chapter 7 presents general conclusions drawing from all the chapters. The social 
issues were assessed, the local government’s role in developing transnational campuses 
was discussed, and the performance of transnational universities in managing social 
impacts was analyzed. It made recommendations on how to develop transnational higher 
education in a social-friendly way and how to improve the relationship between a 
university campus and its located community. The influence of globalization in the higher 
education market was discussed. 
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1.5 THESIS OUTLINE 

Universities, especially transnational universities, usually take a long time to develop, and 
might be postponed or canceled due to any change in the involved parties (Feng 2013; 
Wilkins 2017; Chen et al 2019). As a result, the local residents might experience long-term 
impact history and cumulative impacts over time. This chapter adopted a typical 
university campus in Yantai, China, which has experienced a long period of development 
and change of plans. People felt confused about their future and some had lost trust in 
news about the campus. Excessive expectations, impact history, changing plans, and 
impacts from urbanization processes generally have led to mixed feelings about the 
proposed campus. Chapter 2 considered how the impact history and changing project 
plans affected residents. 

In Chapter 3, the story of the Yantai campus is continued, but the perspective is changed 
from local residents to the existing staff. In the last few decades, many new tertiary 
education facilities have been established all over the world, especially in highly-
populated, fast-developing countries like China. One method to establish new universities 
has been to upgrade existing lower-level institutions. In cases of the upgrade of a tertiary 
institution, there usually is no physical displacement of people. However, the existing 
employees of the existing institution may lose their jobs when they are unable to meet the 
skill requirements of the upgraded, higher-level university. In other words, they would 
experience economic displacement. This chapter analyzed how existing staff might be 
influenced by the proposal of upgrading a local college to a transnational university. The 
CSR and the ESG expectations of a university have been discussed. 

Chapter 4 discussed the concept of the social licence to operate. For transnational 
university campuses and other institutions, gaining a SLO means that the institution has 
established a good relationship with local people. However, it remains unclear what 
transnational university campuses must do to gain a SLO from local residents. By 
comparatively analyzing two typical transnational university campuses in China, this 
chapter discussed the performance of the two campuses in terms of corporate social 
responsibility and SLO achievement, and how they can utilize SLO theory to build a good 
reputation with the local community and gain support from local residents. 

In Chapter 5 the concept of SLO and its dynamic nature were further explored. Arguably, 
a social licence is not permanent, rather it is a dynamic process that varies over time. 
However, little research has been conducted into exploring the dynamics of social licence 
and how it responds to changes in the local situation. Using a newly-constructed 
university as our illustrative example, this chapter discussed how all projects/institutions 
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need to be mindful of the dynamic nature of the relationship they have with host 
communities. This chapter considered the establishment of the Wenzhou-Kean 
University, a partnership between Kean University, an American public university based 
in New Jersey, Wenzhou University, a Chinese University in the province of Zhejiang, and 
the Wenzhou City Government. Three villages had to be resettled to make way for the 
university campus, and the local residents experienced many other social impacts, both 
positive and negative. This chapter presented suggestions about what institutions need to 
do to obtain and maintain a SLO with a good understanding of the dynamic nature. 

The lens was zoomed out to catch a wider view in Chapter 6. By using 6 case studies of 
transnational university campuses in China, this chapter analyzed how transnational 
universities are experienced by local residents. Three issues were extracted: what are the 
actual social impacts that were experienced by local residents; the influence of community 
characteristics on the experience of impacts; and what should transnational university 
campuses do to manage social impacts and take corporate social responsibility. 
International principles regarding social impact assessment and social licence to operate 
have been discussed to fit the scope of transnational university campuses. 

Finally, Chapter 7 presents general conclusions drawing from all the chapters. The social 
issues were assessed, the local government’s role in developing transnational campuses 
was discussed, and the performance of transnational universities in managing social 
impacts was analyzed. It made recommendations on how to develop transnational higher 
education in a social-friendly way and how to improve the relationship between a 
university campus and its located community. The influence of globalization in the higher 
education market was discussed. 
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