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Executive summary 
This study presents the results of a survey among Higher Education (HE) stakeholders on the 

awareness and use of Virtual Exchange (VE) in HE institutions in Europe and beyond, two years 

after a baseline study on the same topic (Jager et al., 2019).  

Key stakeholders, consisting of educators, educational supporters, internationalisation officers 

and policy makers / managers, were asked to which extent they were familiar with the concept 

and practice of VE, if and how it was used in their institutions, how they perceived the potential 

of VE for educational innovation, internationalisation and competence development, and how VE 

was included in university policies and strategies.  

The results, based on the responses of 106 participants, indicate that a large majority of the 

respondents have a good understanding of what VE is. This is a substantial shift from the study 

two years ago when a majority of respondents had not heard about VE or had only a rough idea 

of what it means. In particular, international officers, including many in senior positions, appear 

to be better aware today of what VE is.  

The educator-respondents who use VE themselves are mainly from Arts and Humanities 

disciplines, but the cases reported by all respondents span almost the entire range of academic 

disciplines. What is interesting is that many VE projects started fairly recently and that 

implementation is on a substantial scale in several institutions.  

The educators and educational supporters report that VE is integrated either as a mandatory or 

voluntary component in institutional curricula; in several cases, class time is reserved for it; it is 

included in official course descriptions; and credits are awarded for it. Educational support, if 

available, is usually in the form of technical support, but training and pedagogical assistance are 

also provided by several institutions. Other incentives for educators to engage in VE (time release, 

career benefits, financial compensation) appear to be much less frequent.  

VE is reported to be included in institutional strategies and policies, particularly for eLearning 

and Internationalisation, and to a lesser extent for professional development. This signals a 

difference from the situation two years ago when integration into strategies and policies was 

mentioned less frequently. Covid-19 has speeded up integration at strategic and policy levels, but 

the responses suggest that the road to implementation is still uncertain and that VE is likely to 

remain part of policy experimentations for some time.  

As in the baseline study, the potential of VE for innovation, skills development and 

internationalisation are strongly acknowledged by the respondents, with specific benefits linked 

to intercultural learning, collaboration at educator, student and institutional levels, and 

embedding in HEIs’ wider ambitions for achieving Internationalisation at-Home (accessibility 

and inclusiveness) and sustainable forms of education, both in form (less mobility) and content 

(UN Sustainable Development Goals).  

We conclude that these findings bode well for the future of VE as institutional practice. We argue 

for more systematic monitoring of VE in HE and recommend that the central role for educators 

as key drivers of implementation be maintained, as efforts for coordination and orchestration at 

central university levels are stepped up.  
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1. Introduction  

1.1. Current study 

1.1.1. About this report 

This report presents the findings of a follow-up survey to the baseline study (Jager et al., 2019) 

which was conducted by the EVOLVE project in 2018 to examine the awareness of Virtual 

Exchange (VE) in Higher Education Institutions (HEIs) and the extent to which it is implemented 

across disciplines.   

To assess if and how awareness and use of VE has developed since the baseline survey, the current 

study employed the same questions and was addressed at the same audiences as the original 

study. The respondents, similar to the original study, were invited through open channels rather 

than drawn from specific samples of stakeholder groups. The data were collected anonymously. 

This implies that the data from the current study may reflect the perspectives of other 

stakeholders in the field than those participating in the baseline study. The results should 

therefore be interpreted as a general ‘barometer’ of the atmosphere of the awareness and use of 

VE in the field, not as a change of views or usage with the original participants.  

The baseline study and the experiences during the EVOLVE project, which has now come to a 

formal close, confirmed that VE may be an elusive concept for some audiences. To gauge the 

potential of VE for teaching and learning innovation, a common understanding or definition of VE 

is essential. This is why the current survey, like the previous one, started with the definition which 

the EVOLVE team had established at the beginning of the project and which has now become a 

commonly cited reference on VE:  

Virtual Exchange (VE) is a practice, supported by research, that consists of sustained, 

technology-enabled, people-to-people education programmes or activities in which 

constructive communication and interaction takes place between individuals or groups who 

are geographically separated and/or from different cultural backgrounds, with the support 

of educators or facilitators. Virtual Exchange combines the deep impact of intercultural 

dialogue and exchange with the broad reach of digital technology. 

(https://evolve-erasmus.eu/about-evolve/what-is-virtual-exchange/)  

This definition was given in the five languages in which the survey was made available (English, 

French, Italian, Spanish, Polish).   

The EVOLVE project started in January 2018 at a time when the interest in VE as an innovative 

educational activity was awakening among policy makers at institutional, national and 

transnational levels across the globe. The European Commission had launched the Erasmus+ 

Virtual Exchange pilot project at about the same time.1 In the United States, an increasing number 

of universities were developing units or centres to support their staff in the development and 

implementation of VE or COIL (Collaborative Online International Learning), as this this type of 

educational practice is commonly called in the US (Rubin & Guth 2016; De Wit, 2016). In the US, 

 
1  https://europa.eu/youth/erasmusvirtual  

https://evolve-erasmus.eu/about-evolve/what-is-virtual-exchange/
https://europa.eu/youth/erasmusvirtual
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the Stevens Initiative had been started a few years previously to promote the use of VE on a larger 

scale.2  

1.1.2. Background to the study, relevance and aims 

The background, relevance and aims of our investigation into to the awareness and use of VE have 

been outlined in detail in the baseline report (Jager et al., 2019). VE is regarded by the European 

Commission as a tool for inclusion to offer a greater number of young people an international 

experience through online facilitated dialogue, and as a means to enhance their employability in 

terms of ‘soft’ or transversal skills, including foreign language and intercultural communication 

skills and the ability to work in a team.3 

At the same time universities, recognising the importance of ‘internationalising’ learning for all 

university students, not just mobile students, continue to develop ‘internationalisation at home’ 

or ‘internationalisation of the curriculum’ strategies, to incorporate international and 

intercultural learning in the content, learning outcomes, teaching methods and support 

structures of educational programmes (Beelen & Jones, 2015; Leask, 2015).  

The initial baseline study was conducted to investigate the state of the art of VE in terms of 

awareness and understanding as well as levels of implementation and support. It served in the 

wider context of the project’s ambition to contribute to mainstreaming VE as educational practice 

in HE and as a starting point for finetuning the training and research plans in the EVOLVE project.   

The specific questions in the baseline study, taken up again in the current study, are: 

• What is the current level of awareness of VE with different stakeholders in Higher 

Education? 

• To what extent is Virtual Exchange implemented across disciplines? 

• To what extent are the VEs integrated into curricula and what kinds of support are 

offered?   

• What is the perceived potential for educational innovation, internationalisation and 

competence development for students and teachers? 

• To what extent is Virtual Exchange supported by university policies and strategies?  

• What does ‘internationalisation’ mean more exactly, related to VE, in the eyes of the 

different stakeholders? 

 

The initial findings of the baseline study are briefly summarised in section 1.2 below and the 

follow-up activities and results accomplished through EVOLVE are described in section 1.3, 

together with an overview of other developments in VE which have taken place in the course of 

the two years between the baseline and the present study.   

In view of the heightened interest in VE today, particularly as a result of the Covid-19 pandemic 

which has struck education and student mobility worldwide, our expectation at the start of this 

survey was that awareness and use of VE has increased substantially since our previous survey. 

To which extent this is reflected in our data will be the main topic of the current report.  

 
2  https://www.stevensinitiative.org/about-us/  

3  https://europa.eu/youth/erasmusvirtual/objectives_en  

https://www.stevensinitiative.org/about-us/
https://europa.eu/youth/erasmusvirtual/objectives_en
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1.1.3. Stakeholders and methodology 

In the baseline report, VE was described as a transversal activity bringing together areas which 

in universities are often managed by different offices or structures. VE is about introducing 

innovative pedagogical practices into Higher Education, the use of technologies in education, the 

internationalisation of education, as well as specific disciplinary and transdisciplinary 

knowledges and skills. It potentially involves departments/faculties and teaching staff; centres 

for professional development; international offices in charge of internationalisation more 

generally; and policy makers and management who can support this type of activity through 

specific university policies, strategies, and support structures. 

In the surveys, the stakeholders representing these different levels of responsibility and 

implementation in universities were asked to identify themselves as one of the following: 

• Educator (someone who teaches or designs courses);  

• Educational supporter (someone who supports educators, for instance, pedagogical 

advisor, IT staff, etc.);  

• Internationalisation officer (someone who facilitates the internationalisation of 

educational programmes by organising international partnerships and projects, mobility 

programmes, etc); 

• Policy maker / manager (someone involved in strategic planning of educational 

innovation, internationalisation, etc. / someone responsible for education as programme 

director, member of (executive) board, etc.). 

 

The stakeholders were asked to describe their function in the university and the questions were 

adapted to the type of stakeholder (for a copy of the survey questions in English, see Appendix 

A).  

The survey was publicised among potential respondents through the Coimbra and SGroup 

networks;4 subscribers to the EVOLVE newsletter received an email announcing the survey; and 

a link was made available on the EVOLVE project website and shared through social media. The 

survey was available from 11 November 2020 to 6 December 2020.  

1.2. Results previous study 

The baseline study (Jager et al. 2019) found that VE was not yet widely known among the key 

stakeholders. There was an awareness of it with policy makers and managers, but they sometimes 

appeared to have assimilated VE with virtual mobility (which is a different concept) or online 

learning more generally.  

Educators who indicated they were using VE themselves were mainly from the disciplinary fields 

of Education; Arts and Humanities (especially languages); and Social Sciences, Journalism and 

Information. However, all participants together reported use of VE in almost all HE disciplines. 

Support, if available, was mainly in the form of technical and pedagogical assistance. Incentives 

and recognition for educators to start VE were generally lacking. It was not clear from our data to 

 
4  These two networks are partners in the EVOLVE project. It was felt that university networks which already have 

strong collaborations between member universities are the ideal candidates for implementing Virtual Exchange. 
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which extent exchange activities or projects were integrated and formalised as part of the 

curriculum. VE generally did not appear to be included in institutional policies and strategies.  

Conversely, the potential of VE for innovation, skills development and internationalisation was 

widely acknowledged. Both educational and economic benefits were associated with its potential 

implementation. Management in particular appeared to regard it as a low cost alternative to 

physical mobility.  

1.3. Activities in EVOLVE and other projects since baseline study  

1.3.1. EVOLVE case studies 

As a follow-up to the baseline study, the EVOLVE project conducted case study research to get a 

fuller, more nuanced picture of the state-of-the-art of implementation of VE in European HEIs. 

This study, Key drivers’ perspectives on the institutional uptake of virtual exchange. Case Studies 

from 9 European HEIs (EVOLVE Project Team, 2020a), as the title suggests, documents the 

implementation of VE in 9 European HEIs more closely, looking at the integration through the 

eyes of key stakeholders. This research in institutions that appear to be moving towards further 

integration of VE reports in detail how VE has found its way into these institutions, what 

strategies have been adopted, which key interactions and stakeholders were involved, in what 

directions VE is growing within institutions and to what extent there is institutional recognition 

of VE practices. The study therefore provides important additional information on several topics 

addressed in the baseline report and the current follow-up study.  

The main take-aways from the study are that VE is typically initiated bottom-up by educators and 

staff in service centres and that their motivation is primarily driven by the learning outcomes 

associated with VE. They generally acknowledge the need for more formalised support of their 

efforts which are often made at some personal cost or risk to their career development. The 

research also found that more collaboration between stakeholders from different areas generally 

results in better integration of VE.  

It was found that common definitions of VE are sometimes lacking, partly as a consequence of the 

bottom-up nature of implementation. Different models of VE (‘co-designed’ and ‘ready-made’) are 

combined in institutions. Intercultural competence is not regarded as equally relevant in all 

disciplines. In relation to institutional integration, the researchers found that VE is often 

implemented independently in different departments (in ‘silos’); that there are noticeable 

differences in institutional investment (funding, support and resources); and that collaboration 

between different areas and commitment of stakeholders at all levels leads to more successful 

implementation. Finally, it was reported that the Covid-19 pandemic has had the combined effect 

of reinforcing the need for implementing VE, while at the same time familiarising teachers with 

teaching in virtual environments at unprecedented speed. This has moved VE up on the 

institutional agendas as part of viable and inclusive strategies for internationalisation. On the 

basis of their findings in pioneering institutions, the researchers recommend that implementers 

of VE should be given institutional funding; that there should be active bottom-up and top-down 

commitment, and that there should be clear written policies and strategies for implementation, 

as well as recognition of VE for students in terms of ECTS as a flexible form of international 

learning.  
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1.3.2. Results from other EVOLVE studies 

Two other studies conducted by the EVOLVE team also bear relevance for the current study. First 

of all the extensive study on the impact of VE on student learning, documenting the experiences 

of students in 16 exchange projects with 34 partner institutions, provides clear evidence of a 

strong positive impact of VE overall on student learning, both in terms of perception and 

appreciation, and in terms of the learning outcomes attained (EVOLVE Project team, 2020b).   

Similarly, our study on the impact of VE on teacher pedagogical competences and approaches, 

conducted in the context of similar exchanges, demonstrated that the experience of designing and 

putting into place VE, in collaboration with international partner teachers, fosters teachers’ VE-

specific skills, such as digital competence, VE task design, and alignment between tasks and tools. 

It also strengthens student-centred approaches and enhances more general teacher professional 

competences such as course design skills, organisational skills, pedagogical flexibility and the 

ability to adapt (Nissen & Kurek, 2020).   

These are obviously highly relevant findings, given the strong potential attested to VE for teaching 

and learning innovation and policy and strategy development by the respondents in our previous 

survey.  

1.3.3. Other projects 

The case for VE is further borne out by other projects and initiatives undertaken in parallel with 

EVOLVE.  The EVALUATE project,5 which targeted more specifically initial teacher training, and 

the Erasmus+ Virtual Exchange project,6 which targeted VE between European and Southern 

Mediterranean countries using different VE models, have both convincingly demonstrated the 

potential of VE through specific impact studies (The EVALUATE Group, 2019; Helm & Van der 

Velden, 2019; Helm & Van der Velden, 2020).  And in 2020,  the Stevens Initiative showed how a 

substantial number of US-based institutions are now implementing VE projects with partners 

outside the US, demonstrating impact particularly in terms of institutional adoption (Stevens 

Initiative, 2020).  

 
5  https://www.evaluateproject.eu/  

6  https://europa.eu/youth/erasmusvirtual_en  

https://www.evaluateproject.eu/
https://europa.eu/youth/erasmusvirtual_en
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2. Respondents  

112 respondents completed the survey, 106 of whom consented to have their data used for the 

study. 36 (34.0%) respondents are from the Coimbra Group network, 33 (31.1%) from the 

SGroup network and 37 participants (34.9%) do not belong to these networks or did not mention 

their institution’s name (Figure 1). Compared to the baseline study, Coimbra Group and SGroup 

now have more equal representation in the survey, while the number of respondents from 

outside these groups has increased.  

Figure 1: Respondents by network 

 

In total, the 106 responses on which we base this report stem from 66 institutions. This is a larger 

number of institutions than in the baseline study (44); 24 institutions are represented in both the 

baseline and the current study.  

Respondents are based in 18 different countries, four of which are outside Europe (Figure 2); 11 

of these countries were also included in the baseline study.  

Figure 2: Respondents by country 
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In relation to the university networks targeted, the sample represents a fair proportion of the 

network institutions: 21 of a total of 41 Coimbra Group institutions (51.2%) and 15 of 42 SGroup 

universities (35.7%) have participated in the study. 

The distribution by different types of stakeholders as defined in section 1.1 is as follows: 

Figure 3: Respondents by role 

 

International officers make up the largest group of respondents (58 or 54.7% of all respondents). 

The second largest group (24 or 22.6%) are educators, followed by policy makers and 

management (18 or 17.0%) and educational supporters (6 or 5.7%).  

The most notable change from the baseline study is that international officers are now the largest 

group by far; previously educators were best represented, followed at a smaller distance by 

international officers. Policy makers / management and educational supporters hold the same 

positions as previously, at comparable distributions.  

2.1. Educators 

The educator-respondents (24) range from a cross-section of disciplines, for the charting of which 

we use the International Standard Classification of Education Codes (ISCED), version 2013.7 For 

ease of reference, we report at the highest ISCED levels here: 

 

 

 

 

 
7 http://uis.unesco.org/sites/default/files/documents/international-standard-classification-of-education-fields-of-

education-and-training-2013-detailed-field-descriptions-2015-en.pdf  

http://uis.unesco.org/sites/default/files/documents/international-standard-classification-of-education-fields-of-education-and-training-2013-detailed-field-descriptions-2015-en.pdf
http://uis.unesco.org/sites/default/files/documents/international-standard-classification-of-education-fields-of-education-and-training-2013-detailed-field-descriptions-2015-en.pdf
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Table 1: Educator-respondents by discipline 

Main discipline 
 

00 Generic Programmes and Qualifications  

01 Education 2 

02 Arts and Humanities 10 

03 Social Sciences, Journalism and Information 2 

04 Business, Administration and Law  

05 Natural Sciences, Mathematics and Statistics 1 

06 Information and Communication Technologies (ICTs) 3 

07 Engineering, Manufacturing and Construction 2 

08 Agriculture, Forestry, Fisheries and Veterinary 

 

09 Health and Welfare 4 

10 Services  

Total 24 

 

The largest number of educators are from Arts and Humanities (10), particularly from languages 

and language acquisition (9), but we also received responses from educators in other areas of the 

educational classification scheme.  

The distribution across disciplines is less varied than in the baseline study.  If the smaller sample 

size of this stakeholder group (compared the baseline study) is taken into account, Arts and 

Humanities are even more strongly represented in this overview, while the proportion of 

educators in Social Sciences, Journalism and Information has dropped. By contrast, Health and 

Welfare are more strongly represented in the current sample.  

2.2. Policy makers and managers 

The group of policy makers and managers who have described their position in their universities 

consists mainly of senior management and directors working in internationalisation. The listed 

positions include: Head of IRO, Directrice des Relations Internationales, Manager Global Student 

Experience & Engagement, Directrice adjointe - Direction des Relations Internationales. Also 

included are the Head of a Language Centre and senior policy advisors.  Compared to the baseline 

study, which also included senior positions in educational innovation and academic programmes, 

it appears that the current group is more strongly based in internationalisation departments of 

universities.   

2.3. International officers 

By far the largest group in our sample selected ‘international officers’ as the option that best 

describes their position.  Of this total of 58, 11 identify as academic staff, mainly describing their 

positions as ‘head’ or ‘director’. Those ranking themselves with administrative staff include 

senior positions similar to those for academic staff (the distinction between ‘academic’ and 

‘administrative’ is not clear cut or identical for different countries). All in all, this group comprises 

IROs in leading and strategic positions (e.g. Director de Educación Internacional y Relaciones, 
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Head of International Development, Directora de Estrategia Internacional) as well as officers 

working at the operational levels of internationalisation in universities (e.g. Erasmus Officer, 

International Officer). Similar to the baseline study, there is overlap of this group with the group 

of policy makers and managers described above.  

2.4. Educational supporters 

The group of educational supporters indicate that their support includes technical, pedagogical 

and professional development assistance, in different combinations. From the descriptions the 

current group appears to be working at the operational level mainly, providing direct assistance 

to staff and students.  

3. Awareness of VE in Higher Education 

In order to investigate the level of awareness of VE in Higher Education, we asked respondents if 

they were familiar with VE before reading the description of it on the opening page of the survey. 

We used a 5-point Likert-scale to analyse these responses.8  

Table 2: Familiarity with VE by stakeholders 
 

Educators Educational 
supporters 

Internationalisation 
officers 

Policy/ 
Management 

Total 

No, I had never heard 
about it 

 1 (16.7%) 1 (1.7%) 
 

2 (1.9%) 

I had heard about it but 
I did not really know 
what it is 

     

I had heard about it 
and I had a rough idea 
what it is 

4 (16.7%) 1 (16.7%) 10 (17.2%) 1 (5.5%) 16 (15.1%) 

I had read (e.g. a 
report..) / discussed 
about it 

2 (8.3%) 
 

12 (20.7%) 3 (16.7%) 17 (16%) 

Yes, I had a precise 
idea what it is 

18 (75%) 3 (50%) 26 (44.8%) 11 (61.1%) 58 (54.7%) 

No answer  1 (16.7%) 9 (15.5%) 3 (16.7%) 13 (12.3%) 

Total 24 6 58 18 106 

  

A majority of 58 respondents (54.7%) reported having a precise idea of what VE is, and 17 (16%) 

had read or talked about it (see Table 2). This is in strong contrast with the results from the 

baseline study, where most respondents had never heard about VE and less than 20% had a 

precise idea of what VE is.  

 
8 The 5-point Likert-scale we used for our analysis corresponds to the following items:  

1 = No, I had never heard about it 
2 = I had heard about it but I did not really know what it is 
3 = I had heard about it and I had a rough idea what it is 
4 = I had read (e.g. a report) / discussed about it 
5 = Yes, I had a precise idea what it is 
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In relation to the stakeholder groups, other differences are discernible between the initial study 

and this follow-up study. Whereas familiarity with VE among international officers was lowest of 

the four groups in the baseline study, their understanding of VE in the current study is much 

higher. The current group of educators are also more familiar with VE. In the baseline study, 

policy makers/managers came out as most familiar with VE. Their familiarity with VE in the 

current study is even stronger, with no one indicating they had never heard about it or did not 

really know what VE is.   

4. Use of VE across disciplines 

We examined the extent of use of VE in HEIs by looking at implementation by educator-

respondents as well as implementation reported by the different stakeholders at their 

institutions.  

4.1. Implementation by educators 

The majority of the 24 educators who answered the survey have experience using VE. 17 (70.8%) 

had already set up or run a VE and 5 (20.8%) responded that they had no VE experience yet, but 

were planning to implement VE soon. Only 2 (8.3%) educator-respondents in our sample had not 

yet run exchanges. 

An interesting observation is that the implementation by many educators is fairly recent. Of the 

17 teachers who provided information on this, 13 indicated that they started using VE in 2018 or 

later. And these included 7 teachers who reported that they had used VE 3 or more times (up to 

6) in this period. Teachers who had an even longer experience of VE (since 2008 or later) reported 

using VE dozens of times or every year.   

As already indicated in section 2.1, educator-respondents come from a less diversified range of 

disciplines than in the previous round. Those who report using VE come from an even narrower 

band. Of the 17 (70.8%) who stated that they have already put into place one or several VEs (Table 

3, Personal use), 10 are in Arts and Humanities disciplines (in Languages (4), Language 

acquisition (5), Literature and linguistics (1)).9  VE use in the discipline of Education is mentioned 

2 times (in Teacher training (1), Education Science (1)). VE is known to be applied relatively 

frequently in these disciplines, but it is less well known as a practice in Medicine, where it is 

reported 3 times here, in Dental Studies in each case. The subdiscipline selected for Engineering, 

Manufacturing and Construction (1) concerns Architecture and town planning. The entry for 

Information and Communication Technologies (1) is not specified further.   

Unlike the baseline study, these VE practitioners are all from different institutions, with the 

exception of the Dental Studies educators, who are all from the same institution.  

 

 
9 All Arts and Humanities teachers in our sample use VE.  
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Table 3: Personal use by educators and reported use across disciplines 

Main discipline Personal use Reported use 

00 Generic Programmes and Qualifications   

01 Education 2 (11.8%) 20 (16.3%) 

02 Arts and Humanities 10 (58.8%) 25 (20.3%) 

03 Social Sciences, Journalism and Information  16 (13.0%)  

04 Business, Administration and Law  16 (13.0%) 

05 Natural Sciences, Mathematics and Statistics  9 (7.3 %) 

06 Information and Communication Technologies (ICTs) 1 (5.9%) 9 (7.3%)  

07 Engineering, Manufacturing and Construction 1 (5.9%)  8 (6.5%) 

08 Agriculture, Forestry, Fisheries and Veterinary  1 (0.8 %) 

09 Health and Welfare 3 (17.6%) 11 (8.9%) 

10 Services  3 (2.4 %) 

Other  5 (4.1 %) 

Total 17 (100%) 123 (100%) 

4.2. Reported use 

49 of the 106 respondents state that they know about educators in their institutions who are 

practising VE. These respondents include stakeholders of each category: 10 policy 

makers/managers, 2 educational supporters, 14 educators and 23 internationalisation officers. A 

marked difference with the baseline study is that in the current sample a far larger proportion of 

international officers report the use of VE in their institutions.  

A breakdown by disciplinary areas where VE is implemented according to these respondents is 

given in Table 3 (Reported use). These reported data suggest that the application of VE spans the 

whole range of academic disciplines. The distribution across disciplines as reported by these 

stakeholders is similar to that reported in the baseline study, with the strongest concentration in 

Arts and Humanities (reported 25 times), Education (20), Social Sciences, Journalism and 

Information (16), and Business, Administration and Law (16), with less frequent reports of use 

in the other disciplines.  

Implementation would seem to be on a substantial scale with several institutions: 8 respondents 

mention that 21 to 50 educators are involved in VE; 4 respondents mention that between 10 and 

20 educators are involved in VE. The reported numbers of educators using VE are higher on 

average than in the baseline study and the universities reporting them are all different. This 

obviously reflects the different composition of the current sample, but it may also suggest a 

growth in the use of VE, particularly because several reported instances of implementation are 

from the past few years.   

5. Integration and support 

5.1. Integration of VE into the curriculum 

Educators who had implemented VE and educational supporters who reported implementation 

in their institutions were asked if and how VE was integrated in the curriculum. The forms of 
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integration they could choose from are based on Lewis & O’Dowd (2016), which discusses 

different ways in which VE may be integrated at curriculum and course level: 

• Class time is dedicated to the VE (to online interaction and/or reflection, etc.) 

• The VE figures in the official course description 

• ECTS are allocated to the VE 

• Students participate in the VE on a voluntary basis (VE is not part of a study 

programme) 

Table 4: Integration of VE in the curriculum 

 Class time Course description ECTS Voluntary 

Educational supporter 2 1 2 1 

Educator 10 7 4 10 

Total 12 8 6 11 

 

21 educators (87.5%) and 3 educational supporters (50%) provide information on how VE is 

integrated in the curriculum. These respondents mention 12 times that class time is dedicated to 

VE, that it is included in course descriptions (mentioned 8 times) or that ECTS credits are 

allocated to it (mentioned 6 times).  The respondents mention 11 times that the VE is not part of 

a study programme but available to students on a voluntary basis.  

Similar to the baseline study, these data suggest that VE is used both as an integrated part of 

courses (VE is part of regular course work) and as an optional element within courses or 

educational programmes. From the answers of some respondents, we conclude that different 

arrangements may apply within the same institution (e.g. it is used as a mandatory element of 

some courses and as an optional element in others). The EVOLVE case study research, which was 

carried out following the baseline study results, reveals similar patterns and provides detailed 

information on how VE is integrated in the programmes of 9 European HEIs (EVOLVE Project 

team, 2020a).  

5.2. Support and incentives 

Respondents were asked whether their HE institution gives support to staff for setting up or 

running VEs. A total of 91 stakeholders responded to this question.  The table below ranks the 

items they could choose, from the most to the least often chosen (they could choose more than 

one option). 

 

Table 5: Support and incentives 

Help with technical issues 39 

Advice on the pedagogical design of the project 26 

Training (regular and/or timely training sessions) 26 
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Recognition from peers (innovative teaching approaches are valuable in the eyes of your 
peers / shown and shared as “good practice”) 

23 

None 16 

Financial support (reduces the number of teaching hours you have to give / you are paid a 
specific amount / allows you to climb the career ladder faster) 

8 

Other 5 

I don't know 23 

 

According to these answers, the main type of active support that is provided is technical help 

(N=39). It is followed at some distance by advice on the pedagogical design of a VE project (N=26) 

and training (N=26). Recognition from peers is also frequently mentioned: 23 respondents 

indicate that they receive recognition from peers for this innovative approach to teaching. In 

some cases (N=8), educators who put into place VEs benefit from financial incentives at their 

institution (reduction of teaching time, personal stipends, or career perspectives). On the other 

hand, 16 stakeholders state that their institution does not give any support, and 23 others do not 

know about any support.  

These results are comparable to the results from the baseline study. The availability of training is 

mentioned more frequently in the current survey. This may reflect an increase in opportunities 

for training in VE, since training has become available on a wider scale during the past few years 

through external initiatives such as the Erasmus+ Virtual Exchange project, EVOLVE, COIL 

Institute, etc. What is significant is that these data largely concur with the EVOLVE case study 

findings, which showed that financial support and incentives are generally lacking at institutional 

level and that innovation is mainly driven bottom up by groups of enthusiastic peers and/or staff 

in service areas such as educational innovation or international offices (EVOLVE Project team, 

2020a, pp. 26-40).  

5.3. Strategies and policies 

As a final aspect of integration, the two stakeholder groups of policy makers / managers and 

international officers were asked to which extent VE is included in strategies and policies for 

eLearning, professional development and internationalisation. 64 respondents from this group 

answered this question. The distribution of answers are shown in table 6 below.  

 

Table 6: Integration in strategies and policies 
 

eLearning Internationalisation Professional Development 

Not at all 3 (4.7%) 4 (6.2%) 5 (7.8%) 

Not really 14 (21.9%) 10 (15.6%) 15 (23.4%) 

Uncertain 12 (18.7%) 9 (14.1%) 21 (32.8%) 

Yes, a bit/sometimes 26 (40.6%) 27 (42.2%) 17 (26.6%) 

Yes, absolutely 9 (14.1%) 14 (21.9%) 6  (9.4%) 
Total 64 64 64 
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The majority of the respondents indicate that VE is included in strategies and policies for 

eLearning (26 or 40.6% “Yes, a bit/sometimes” and 9 or 14.1% “Yes, absolutely”) and 

Internationalisation (27 or 42.2% “Yes, a bit/sometimes” and 14 or 21.9% “Yes, absolutely”). 

Inclusion in strategies and policies for professional development appears to be somewhat lower 

or less certain (21 or 32.8% “Uncertain”, 15 or 23.4% “Not really”), although inclusion is still 

reported by a considerable number of respondents (17 or 26.6% “Yes, a bit/sometimes” and 6 or 

9.4% Yes, Absolutely”). Compared to the baseline study, the percentages for incorporation in 

strategies and policies for eLearning and Internationalisation are distinctly higher, with the 

greatest increase in Internationalisation. The stakeholders indicating that VE is included in 

strategies and policies for eLearning and/or Internationalisation are from 25 different 

universities.   

All in all, there appears to be a marked difference with the situation two years ago when we 

concluded that integration of VE in strategies and policies in these three areas appeared to be 

“low overall” and that it was mentioned by stakeholders from a “restricted” group of universities 

only.  These findings suggest that VE is now more clearly on the radar as part of universities’ 

strategies and policies in these areas.  

From the explanations given with this question, a more comprehensive picture of the current 

inclusion in policies and strategies arises. Some specific findings are discussed below.   

A few institutions have now firmly embraced VE as part of their strategies and policies: 

In our newly implemented Agenda for Global Engagement, online international activities 

are promoted as an important means for internationalisation at home. COIL and VE fits 

perfect. 

[…] has always considered a topic of VE as important next step in internationalisation. 

COVID forced us to be even quicker with everything but we always expected this process to 

start - but mainly on the blended level. 

The Covid-19 pandemic has clearly served as a strong catalyst for several institutions to explore 

the strategic options of VE:   

One impact of Covid-19 is that it has necessitated the university find new ways for student 

exchanges (and similar international experiences) to exist when physical mobility is not 

possible. VE has been part of this. 

VE has not been considered as a tool for strategies in any of these areas; it is starting to be 

more now, due to the current pandemic. 

I think it has only become important since the pandemic. There was only very little before 

that. 

Many respondents recognise the strategic importance of VE, but report that VE has only been 

used experimentally in response to the pandemic:   

Because of the current global crisis, we have been told to develop virtual exchange, but with 

no clear directives, outcomes or additional support. If it weren't for the pandemic, I am not 

certain that our institution would be discussing virtual collaborations all that much. 

With COVID 19 we had to implement theses courses, taking into account it is a new way of 

getting our students, faculty and Institution involved 
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We are currently experimenting with V.E. in the absence of travel options for our students. 

Before Covid crisis, VE was generally unknown apart from scientific collaborations. Today, 

it keeps growing within scientific teams but is still seen as unappropriate for medical 

training.  

 

From these remarks, we conclude that the longer-term prospects of implementing VE on a more 

structural, strategic basis, proceeding from these initial experimentations to institutional 

adoption on a larger scale, are still very much unclear for some institutions. Defining strategies 

and policies is accompanied by practical questions such as finding appropriate partners and 

determining how VE will fit in with standing administrative procedures and regulations:   

VE is strategic for my institution and we want to do our best but we have very few experience 

and guidance. It is not easy to find partners and know how. 

At the moment it is not clear how virtual exchange is to be registered in for example student 

records …. Universities are therefore interested but are waiting for solutions to the 

organisational or administrative issues. 

 

Sometimes past attempts at implementing VE have been unsuccessful:   

 

There have been a few attempts of VE (in our Faculty of Psychology and Education Sciences), 

but - as far as I know - they were not successful. 

This would seem to make it even more challenging to achieve a successful breakthrough now.  
 
These data suggest that VE is now definitely part of strategy and policy preparation in HE, but 

that there is still a lot of uncertainty on how to move forward. The Covid-19 crisis has driven 

home the need for finding solutions to restricted mobility and effective online learning, but there 

are no clear pathways forward yet and VE is likely to remain part of policy experimentations in 

institutions for some time to come.   

6. Potential for innovation and skills development 

The educators and educational supporters in our sample were asked to what extent they regard 

VE as a means of teaching and learning innovation, intercultural competence development, 

language development, digital skills development and teacher professional development. The 

answers were ranked on a 5-point-Likert-scale.10  

 
10  The 5-point Likert scale corresponded to the following items:  

1 = Not at all; 2 = Not really; 3 = Uncertain; 4 = Yes, a bit/sometimes; 5 = Yes, absolutely 
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Figure 4: Perceived potential for innovation and competence development 

 

As in the baseline study, the average scores on the perceived potential of VE for teaching and 

learning innovation, student competence development and teacher professional development are 

quite high. Educators rank this potential even higher than educational supporters. Since many 

educators in our sample have first-hand experience with VE, we may assume that this impression 

is based on their own experiences of using VE with their students.   

It should be noted that one of the objectives of EVOLVE has been to increase the evidence-base 

for the development of specific competences with students and educators involved in VE. The 

potential of VE for innovation and skills development as perceived by the respondents in the 

current survey can indeed be attained as demonstrated by the results of the EVOLVE studies on 

the impact of VE on student learning (EVOLVE Project team, 2020b) and on teacher pedagogical 

competences and approaches (Nissen & Kurek, 2020).  As pointed out above, several other studies 

point to the same effects, including the EVALUATE report on initial teacher training (The 

EVALUATE Group, 2019), and the Erasmus+ Virtual Exchange impact reports on VE projects 

between European and Southern Mediterranean countries (Helm & Van der Velden, 2019; Helm 

& Van der Velden, 2020). There is thus substantial evidence that the perceived potential of VE for 

innovation and skills development can actually be realised in VE projects of different formats in 

diverse educational and disciplinary settings.  

7. Potential for internationalisation 

All stakeholders were asked to which extent they regard VE as a means for internationalisation. 

As is evident from the responses to this question (Table 7), all stakeholders strongly acknowledge 

VE as a means for internationalisation. In contrast to the baseline study, “Yes, absolutely” is the 

most frequently selected option with all groups (59 times, or 63.4%).  



Virtual Exchange as Innovative Practice across Europe: Awareness and Use in Higher Education 

 

21 

Table 7: Potential for internationalisation 
 

Educators Supporters International 
Officers 

Policy/ 
Management 

Total 

Not at all      

Not really 1 (4.2%)  2 (4.1%)  3 
Uncertain 3 (12.5%) 2 (40%)  1 (6.7%) 6 
Yes, a bit/sometimes 7 (29.2%)  15 (30.6%) 3 (20%) 25 
Yes, absolutely 13 (54.2%) 3 (60%) 32 (65.3%) 11 (73.3%) 59 
Total 24 5 49 15 93 

 

International officers and policy makers/management appear to be a little more convinced of VE 

as a means for internationalisation than the other groups. In the baseline study, by contrast, a 

significant percentage of international officers had indicated that they were uncertain of VE as a 

means for internationalisation. This may point to a shift in awareness with this particular group.  

In our analysis of responses in the baseline study it was found that internationalisation was linked 

to a number of perceived affordances, such as the acquisition of intercultural competence, the 

creation of new spaces for collaboration between students (and institutions) and the possibility 

of offering more inclusive forms of learning. It was noted that these are all topics in universities’ 

agendas for Internationalisation at Home.  

The current set of reactions echoes many comments from the previous study, but it also 

foregrounds other aspects.  

The opportunities for intercultural learning are reflected once more in observations such as the 

following:  

It gets students out of their classrooms and narrow cohorts and allows them to interact with 

students of different backgrounds and educational experiences. 

I think it is a good way to come in contact with people and cultures from all over the world. 

Promuove la collaborazione tra atenei che si trovano in paesi differenti, il contatto 

linguistico-culturale tra parlanti di lingue differenti. [It promotes the collaboration among 

HEIs from different countries, as well as the linguistic and cultural contact among speakers 

of different languages.] 

It connects students with peers in other countries and from other, different backgrounds and 

contributes towards internationalising their skills and graduate profile. By that I mean they 

develop their skills and competencies to live in, work in and contribute to diverse societies, 

at home and abroad. 

At a time where travel is not possible, it can replace physical exchange so that students and 

staff may still benefit from interaction with and experience of other cultures and points of 

view.   

VE as a tool for collaboration at educator, student and institution level is again mentioned 
in statements such as: 
 

They allow students and faculty to interact with their peers from different institutions and 

cultural background, being exposed at multiculturality. 
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El alumnado y también el profesorado , conocen nuevas formas de trabajo, nuevas ideas 

para colaborar en grupo [The students and also the lecturers/teachers get to know new 

ways of working, new ideas for collaborating in groups]  

It makes students able to communicate and collaborate across cultures and understand that 

everyone uses different filters to look at reality.  

Virtual exchange is a good chance of establishing and promoting networks to connect 

among students, professors, and researchers. 

It helps to stay in touch with partners abroad during the pandemic. 

 

These affordances are closely linked to universities’ Internationalisation at Home strategies, 
reverberated in many statements (“An effective way to internationalise the curriculum.”; “If 
managed correctly, VE has HUGE potential to support internationalisation and 
internationalisation at home”), but a theme that emerged more strongly from the present data is 
the possibility of offering a more accessible, inclusive form of learning for all students: 
 

We can reach more - potentially all! - students and help them develop some level of 

intercultural competence; it is cheap and thus accessible for everyone, not only those who 

can afford to be mobile; it is inclusive, so students with disabilities can participate; and it is 

local, so students with jobs or family obligations aren't excluded. 

We have a number of programmes where the traditional physical mobility does not work 

due to placements, such as teaching, nursing, social work i see VE as a great way to introduce 

an international element to these programmes and students. We also have students from a 

lower economic background and so VE would afford them the opportunity which may 

otherwise not be possible due to financial constraints. 

It would give an opportunity for those who cannot go abroad, students and staff alike, to 

benefit from internationalisation experiences. This will therefore make a more well rounded, 

internationalised university community. These types of experiences can also open up a path 

toward in person internationalisation for some. If can also lead to partnership so may not 

have been possible for in person collaboration. 

The main benefits would be reach and inclusion: VE would allow our internationalisation 

process to involve more institutions and more people, that otherwise might not be able to 

participate in traditional exchange due to economic, physical or other limitations. 

 
This inclusiveness is closely associated with achieving eco-friendly, sustainable forms of 
mobility and other longer-term goals of university education:  
 

Elles représentent l'une des dimensions du développement international de notre université, 

rendue d'autant plus pertinente dans le contexte sanitaire mondial et dans la perspective 

des modalités en oeuvre concernant le développement dans la coopération universitaire 

(formation et acquisitions de compétences - tout au long de la vie - recherche, innovation) 

et dans la cohérence des engagements pris et des actions développées en termes de 

responsabilité sociale et environnementale [They represent one of the dimensions of 

international development of our university, which have become especially relevant in the 

global health context and with respect to the methods in place concerning the developments 
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in university cooperation (training and acquisition of skills - lifelong learning - research, 

innovation) and in consistency with the commitments made and actions developed in terms 

of social and environmental responsibility.]  

It is also more sustainable (no flights or travels) and more inclusive (access for students who 

do not have the means to travel). We should consider it for the time after the pandemic as 

well. 

Will include more students (inclusion), give (more advanced) digital competence for 

students and staff, pedagogical competence in digital teaching for staff, greener mobility. 

Répondre aux besoins de la situation sanitaire actuelle, prise en compte des objectifs de 

développement durables, réduction des transports, travail trans-européen, expérience 

hybridation dans les formations. [Meeting the needs of the current health situation, taking 

into account sustainable development objectives, reducing transport, trans-European work, 

hybrid experience in the courses.]   

 
As in the previous survey, it is also mentioned several times that VE offers a low-cost solution to 

mobility  (“Virtual exchange is cheap (no travel or accommodation costs, no time for travelling 

lost)”; “less expensive th[a]n physical mobility”; “Cheaper option”). It should be noted, however, 

that this advantage is usually mentioned together with other benefits, including the 

possibilities for teacher professional development, which as we remarked in the report on the 

baseline study will inevitably require institutional investment. The same goes for providing 

adequate support in VE to students and staff. We repeat here that VE may be a low-cost solution, 

but it is not a no-cost solution. Fortunately, there is nothing to suggest in their responses that the 

stakeholders are thinking of VE in simple economising terms. They are cognizant of multiple 

other benefits,  including increased accessibility for students who have limited means for travel 

and  study abroad.  

On a final note, many respondents observe that VE cannot fully replace the experience of 

physical mobility and study-abroad experiences. It is generally regarded as a complementary 

option in a wider range of possibilities for internationalisation. It widens the scope of 

internationalisation activities and may prepare students for undertaking physical exchanges 

later.  

8. Discussion 

Returning to our central questions, we can state that the level of awareness of VE is relatively high 

among our respondent group, and certainly much higher than reflected in the results two years 

ago. International officers, including many IROs in leading positions, appear to be well aware of 

what VE is. The same is true of the other stakeholder groups, suggesting that VE is more strongly 

on the radar in HEIs than two years ago.  

VE is also actually used in institutions, with reports coming from educators who have 

implemented VE projects themselves and further use in institutions mentioned by the other 

stakeholders. Although the educator-practitioners represent a smaller band of disciplines than in 

the previous study, coming mainly from Arts and Humanities, the reported cases comprise almost 

the full range of academic disciplines. What is particularly striking is that many projects started 

fairly recently and that several teachers reported having run several projects already. Judging 
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from the reported uses for each institution, it would also seem that implementation in several 

institutions occurs on a substantial scale (with 21 to 50 educators involved).  

When it comes to integration of VE at course and curriculum level, it turns out that many 

educators have reserved class time for it, included VE in official course descriptions and awarded 

part of the course credits to work done in the VE project. VE is used both as a mandatory and as 

a voluntary component in institutions, with some institutions using these different arrangements 

side by side.  

Technical support is usually available in institutions, and advice on pedagogical design and access 

to training are also at several teachers’ disposal. Colleagues generally appreciate the innovative 

teaching approaches of VE-endeavouring teachers, but types of support which are generally very 

important for promoting the use of VE, such as financial compensation or other institutional 

incentives to implement VE, are generally lacking.  These data largely coincide with the findings 

from the EVOLVE case studies report (EVOLVE Project team, 2020a).  

In relation to three major areas for strategy and policy development (eLearning/Online learning, 

Internationalisation and Professional development), our present data suggest a stronger move 

towards incorporating VE in strategy and policy initiatives than in 2018. VE is now linked more 

firmly to global engagement and other common denominators for HEI actions in the field of 

internationalisation. The Covid-19 pandemic has clearly served as a catalyst for exploring the 

strategic options of VE.  Actions for implementing VE on a more structural basis are still in a 

pioneering, experimental stage in several institutions and accompanied by fundamental and 

practical concerns.  

The affordances of VE for educational innovation and skills development are widely 

acknowledged, as in the baseline study two years ago. A similar picture emerges with regard to 

the perceived potential of VE for internationalisation. Internationalisation officers appear to be 

more convinced of the potential of VE for internationalisation than the IROs in the baseline study. 

These are particularly relevant findings, since the achievement of HEI’s ambitions in relation to 

Internationalisation at Home or Internationalisation of the Curriculum requires close 

collaboration between educators and educational supporters on the one hand and IROs on the 

other. In this respect, it is very promising that, in addition to promoting collaboration at student, 

teacher and institution level, the respondents’ views on the affordances of VE for educational 

innovation and internationalisation are linked to opportunities for intercultural learning, 

achieving more accessible, inclusive learning, and implementing eco-friendly, sustainable 

alternatives for physical mobility. Although VE is regarded as a low-cost alternative for mobility, 

this benefit is not only linked to institutional advantages but also to potential benefits for students 

who cannot afford to travel. And this cost-related perspective appears not to be presented as sole 

argument, but often in conjunction with the learning-oriented objectives mentioned above.  

9. Conclusion 

This report marks the official closure of the EVOLVE project. EVOLVE has been one of several 

projects and initiatives promoting the use of VE in education in Europe and beyond in the past 

few years. EVOLVE has focused particularly on examining the uptake of VE in HEIs.  These efforts 

together have made VE more visible as innovative educational practice which is well-aligned with 

many HEI’s ambitions for educational innovation and internationalisation.  
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Our second survey suggests that key stakeholders show a greater awareness of how VE fits in 

with current and future forms of education in which online and offline teaching and learning are 

combined to achieve more flexible, more inclusive, and more equitable forms of education. VE 

also appears to fall in well with institutions’ ambitions to commit to longer-term objectives, such 

as the UN’s SDGs. The Covid-19 crisis has been a strong catalyst for institutions to consider how 

VE may fit into their teaching and learning arrangements. VE is now more prominently mentioned 

in institutional strategy and policy documents.  

Our surveys have provided momentary glimpses, at two different points in time, of awareness 

and use of VE in HEIs across Europe. There is not a reliable overview of the extent of use of VE in 

institutions in Europe or elsewhere. VE is not part of regular internationalisation metrics and 

monitoring procedures at institutional, national or international levels. Reliable data on how 

many educators are engaged in VE are often lacking, even at institutional level. The availability of 

better data, collected systematically, will definitely help VE to emancipate as educational practice. 

A promising development in this respect is the COIL Connect for Virtual Exchange initiative, which 

has recently established the first Virtual Exchange Directory.11 The establishment of such 

instruments signals new roles for IROs at institutional level. They have a critical function in 

presenting students with all the opportunities for international learning, of which VE is one.  

The EVOLVE research and other studies have shown that the desired student competences, which 

are central in universities’ thinking about internationalisation, can really be attained through VE. 

Key drivers in this process are educators who perceive the potential of VE in the context of the 

courses they teach. In institutions which are making concerted attempts at implementing VE on 

a larger scale, educators and IROs work closely together, driven by their own enthusiasm and 

determination. A critical challenge for institutions is how to maintain a balance between this 

bottom-up initiation and top-down steering. Increased coordination and orchestration of VE as 

one of the tools for internationalisation at institutional level should leave a central role to 

educators when it comes to deciding on partners to work with, since they are the best judges of 

how the targeted student competencies are best developed in partnerships with other 

institutions. We should not close our eyes to these realities of successful VE projects when 

centralising attempts to further VE as institutional practice.   

  

 
11 https://coilconnect.org/  

https://coilconnect.org/
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Appendix A: VE Monitoring Survey 

EVOLVE VE Monitor 2020 
Q1 Introduction and consent 

This questionnaire is part of the Erasmus+ KA3 project, EVOLVE, and focuses on the scope of 

Virtual Exchange (VE) within Higher Educational institutes in Europe (particularly within the 

Coimbra Group and SGroup University Networks). 

Even if you are not familiar with Virtual Exchange, your answers to this short survey are very 

valuable for this project. It will take you 10 minutes (max.) to fill it in. EVOLVE will not use your 

personal information to contact you for any other purpose. EVOLVE will not share your personal 

data with any third party. EVOLVE will not mention your name in any of its reports or scientific 

publications based on this survey. In accordance with the Data Protection Act of 6 January 1978, 

modified in 2004, and the General Data Protection Regulation (GDPR), you have the right to 

access and require rectification of the personal information that has been collected about you. If 

you wish to enforce this right and obtain the information about you, please contact evolve@rug.nl. 

Q2 Do you give consent to the EVOLVE project team to use your answers to this survey for 

analysing the current awareness of Virtual Exchanges among HEIs? 

o Yes  

o No  

 

Q3 What is Virtual Exchange (VE)? 

Virtual Exchange is a practice, supported by research, that consists of sustained (i.e. unfolding 

over time with regular, intensive interaction), technology-enabled, people-to-people education 

programmes or activities in which constructive communication and interaction takes place 

between individuals or groups who are geographically separated and/or from different cultural 

backgrounds, with the support of educators or facilitators. 

Virtual Exchange combines the deep impact of intercultural dialogue and exchange with the broad 

reach of digital technology. 

VE is sometimes also called Telecollaboration, Collaborative Online International Learning, or 

Online Intercultural Exchange. 

It does not cover the total range of possible online learning settings. For instance, distance 

learning courses where all the students are registered in the same Higher Educational institute, 

or simple MOOCS with no sustained interactions between small groups of students, are not 

considered as VE. 

 

Q4 Identity 

Your HE institution 

________________________________________________________________ 

 

https://evolve-erasmus.eu/


Virtual Exchange as Innovative Practice across Europe: Awareness and Use in Higher Education 

 

29 

Q5 Country of the HE institution 

o AD - Andorra  

o AE - United Arab Emirates  

o __________________ 

 

Q6 Your name (optional) 

________________________________________________________________ 
 

Q7 Your position (optional) 

________________________________________________________________ 
 

Q8 You are: 

(Select the category that most represents your function at your institution) 

o an educator (someone who teaches or designs courses)  

o an educational supporter (someone who supports educators, for instance, pedagogical 

advisor, IT staff, etc.)  

o an internationalisation officer  (someone who facilitates the internationalisation of 

educational programmes by organising international partnerships and projects, mobility 

programmes, etc)  

o a policy maker / a manager (someone involved in strategic planning of educational 

innovation, internationalisation, etc. / someone responsible for education as programme 

director, member of (executive) board, etc.)  

 

Display This Question: 
If You are: (Select the category that most represents your function at your institution) = an educational 
supporter (someone who supports educators, for instance, pedagogical advisor, IT staff, etc.) 

Q9 Your area: 

o technical support  

o pedagogical support  

o professional development  

o other  
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Display This Question: 
If You are: (Select the category that most represents your function at your institution) = an 
internationalisation officer  (someone who facilitates the internationalisation of educational programmes by 
organising international partnerships and projects, mobility programmes, etc) 

Q10 Your area: 

o administrative staff  

o academic staff  

Display This Question: 
If You are: (Select the category that most represents your function at your institution) = an educator 
(someone who teaches or designs courses) 

Q11 Your (main) discipline. 

Please be as specific as possible by selecting the lowest level (indented) that applies to you. 

o 00 Generic programmes and qualifications  

o --001 Basic programmes and qualifications  

o --002 Literacy and numeracy  

o --003 Personnel skills and development  
 

o 01 Education  

o --011 Education  

o ----0111 Education science  

o ----0112 Training for pre-school teachers  

o ----0113 Teacher training without subject specialisation  

o ----0114 Teacher training with subject specialisation  
 

o 02 Arts et humanities  

o --021 Arts  

o ----0211 Audio-visual techniques and media production  

o ----0212 Fashion, interior and inductrial design  

o ----0213 Fine arts  

o ----0214 Handicrafts  

o ----0215 Music and preforming arts  

o --022 Humanities (except languages)  

o ----0221 Religion and the ology  

o ----0222 History and archaeology  

o ----02223 Philosophy and ethics  

o --023 Languages  

o ----0231 Language acquisition  

o ----0232 Literature and linguistics  
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o 03 Social sciences, journalism and information  

o --031 Social and behaviourial sciences  

o ----0311 Economics  

o ----0312 Political sciences and civics  

o ----0313 Psychology  

o ----0314 Sociology and cultural studies  

o --032 Journalism and information  

o ----0321 Journalism and reporting  

o ----0322 Library, information and archival studies  
 

o 04 Business, administration and law  

o --041 Business, administration  

o ----0411 Accounting and taxation  

o ----0412 Finance, banking and insurance  

o ----0413 Management and administration  

o ----0414 Marketing and advertising  

o ----0415 Secretarial and office work  

o ----0416 Wholesale and retrail sales  

o ----0417 Work skills  

o --042 Law  

o ----0421 Law  
 

o 05 Natural sciences, mathematics ans statistics  

o --051 Biological and related sciences  

o ----0511 Biology  

o ----0512 Biochemistry  

o --052 Environment  

o ----0521 Environment sciences  

o ----0522 Natural environments and wildlife  

o --053 Physical sciences  

o ----0531 Chemistry  

o ----0532 Earth sciences  

o ----0533 Physics  

o --054 Mathematics and statistics  

o ----0541 Mathematics  

o ----0542 Statistics  
 

o 06 Information and Communication Technologies (ICTs)  

o --061 Information and Communication Technologies (ICTs)  

o ----0611 Computer use  

o ----0612 Database and network design and administration  

o ----0613 Software and applications development and analysis  
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o 07 Engineering, manufacturing and construction  

o --071 Engineering, manufacturing and construction  

o ----0711 Chemical engineering and processes  

o ----0712 Environmental protection technology  

o ----0713 Electricity and energy  

o ----0714 Electronics and automation  

o ----0715 Mechanics and metal trades  

o ----0716 Motor vehicles, ships and aircraft  

o --072 Manufacturing and processing  

o ----0721 Food processing  

o ----0722 Materials (glass, paper, plastic and wood)  

o ----0723 Textiles (clothes, footwear and leather)  

o ----0724 Mining and extraction  

o --073 Architecture and construction  

o ----0731 Architecture and town planning  

o ----0732 Building and civil engineering  
 

o 08 Agriculture, forestry, fisheries ans veterinary  

o --081 Agriculture  

o ----0811 Crop and livestock production  

o ----0812 Horticulture  

o --082 Forestry  

o ----0821 Forestry  

o --083 Fisheries  

o ----0831 Fisheries  

o --084 Veterinary  

o ----0841 Veterinary  
 

o 09 Health and welfare  

o --091 Health  

o ----0911 Dental studies  

o ----0912 Medicine  

o ----0913 Nursing and midwifery  

o ----0914 Medical diagnostic and treatment technology  

o ----0915 Therapy and rehabilitation  

o ----0916 Pharmacy  

o ----0917 Traditional and complementary medicine and therapy  

o --092 Welfare  

o ----0921 Care of the elderly and of disabled adults  

o ----0922 Child care and youth services  

o ----0923 Social work and counselling  
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o 10 Services  

o --101 Personal services  

o ----1011 Domestic services  

o ----1012 Hair and beauty services  

o ----1013 Hotel, restaurants and catering  

o ----1014 Sports  

o ----1015 Travel, tourism and leisure  

o --102 Hygiene and occupational health services  

o ----1021 Community sanitation  

o ----1022 Occupational health and safety  

o --103 Security services  

o ----1031 Military and defence  

o ----1032 Protection of persons and property  

o --104 Transport services  

o ----1041 Transport services  

 

Q12 Before reading the introductory text to this survey, were you familiar with VE? 

o No, I had never heard about it  

o I had heard about it but I did not really know what it is  

o I had heard about it and I had a rough idea what it is  

o I had read (eg. a report..) / discussed about it  

o Yes, I had a precise idea what it is  

 

Q13 In your eyes, is VE a means for internationalisation? 

o Not at all  

o Not really  

o Uncertain  

o Yes, a bit/sometimes  

o Yes, absolutely  

 

Display This Question 
If You are: (Select the category that most represents your function at your institution) = an educator 
(someone who teaches or designs courses) 
Or You are: (Select the category that most represents your function at your institution) = an educational 
supporter (someone who supports educators, for instance, pedagogical advisor, IT staff, etc.) 

Q14 Please specify how and why. 

________________________________________________________________ 

________________________________________________________________ 
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Display This Question: 
If You are: (Select the category that most represents your function at your institution) = an 
internationalisation officer  (someone who facilitates the internationalisation of educational programmes by 
organising international partnerships and projects, mobility programmes, etc) 
Or You are: (Select the category that most represents your function at your institution) = a policy maker / a 
manager (someone involved in strategic planning of educational innovation, internationalisation, etc. / 
someone responsible for education as programme director, member of (executive) board, etc.) 

Q15 Is VE in your institution part of: 

 Not at all Not really Uncertain 
Yes, a bit/ 
sometimes 

Yes, absolutely 

Internationalisation 
policies/strategies?  o  o  o  o  o  

Professional 
development?  o  o  o  o  o  

eLearning 
strategies?  o  o  o  o  o  

 

 

Display This Question: 
If You are: (Select the category that most represents your function at your institution) = an 
internationalisation officer  (someone who facilitates the internationalisation of educational programmes by 
organising international partnerships and projects, mobility programmes, etc) 

Q16 Please explain. 

________________________________________________________________ 

________________________________________________________________ 
 

 

Display This Question: 
If You are: (Select the category that most represents your function at your institution) = an 
internationalisation officer  (someone who facilitates the internationalisation of educational programmes by 
organising international partnerships and projects, mobility programmes, etc) 
Or You are: (Select the category that most represents your function at your institution) = a policy maker / a 
manager (someone involved in strategic planning of educational innovation, internationalisation, etc. / 
someone responsible for education as programme director, member of (executive) board, etc.) 

Q17 In your eyes, what are the benefits and opportunities of VE for the internationalisation of 

your institution? 

________________________________________________________________ 

________________________________________________________________ 
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Display This Question: 
If You are: (Select the category that most represents your function at your institution) = an educator 
(someone who teaches or designs courses) 
Or You are: (Select the category that most represents your function at your institution) = an educational 
supporter (someone who supports educators, for instance, pedagogical advisor, IT staff, etc.) 

Q18 In your eyes, is VE a means for: 

 Not at all Not really Uncertain 
Yes, a bit/ 
sometimes 

Yes, absolutely 

Teaching and 
learning 

innovation?  
o  o  o  o  o  

Intercultural 
competence 
development?  

o  o  o  o  o  

Language 
development?  o  o  o  o  o  

Digital skills 
development?  o  o  o  o  o  

Teacher 
professional 
development?  

o  o  o  o  o  

 

 

Display This Question: 
If You are: (Select the category that most represents your function at your institution) = an educator 
(someone who teaches or designs courses) 

Q19 Have you already set up or run a VE? 

o Yes  

o No  

o No, but I am planning to run one  

 

Display This Question: 
If You are: (Select the category that most represents your function at your institution) = an educator 
(someone who teaches or designs courses) 
And Have you already set up or run a VE? = Yes 

Q20 Since when? 

________________________________________________________________ 
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Display This Question: 
If You are: (Select the category that most represents your function at your institution) = an educator 
(someone who teaches or designs courses) 
And Have you already set up or run a VE? = Yes 

Q21 How many times? 

________________________________________________________________ 
 

 

Display This Question: 
If You are: (Select the category that most represents your function at your institution) = an educator 
(someone who teaches or designs courses) 

Q22 As far as you know, do other educators within your institution run a VE? 

o Yes  

o No  

o I don't know  

 

Display This Question: 
If You are: (Select the category that most represents your function at your institution) = an educational 
supporter (someone who supports educators, for instance, pedagogical advisor, IT staff, etc.) 
Or You are: (Select the category that most represents your function at your institution) = an 
internationalisation officer  (someone who facilitates the internationalisation of educational programmes by 
organising international partnerships and projects, mobility programmes, etc) 
Or You are: (Select the category that most represents your function at your institution) = a policy maker / a 
manager (someone involved in strategic planning of educational innovation, internationalisation, etc. / 
someone responsible for education as programme director, member of (executive) board, etc.) 

Q23 As far as you know, do educators within your institution run a VE? 

o Yes  

o No  

o I don't know  
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Display This Question: 
If As far as you know, do educators within your institution run a VE? = Yes 
Or As far as you know, do other educators within your institution run a VE? = Yes 

Q24 In which disciplines? 

o 01 Education  

o 02 Arts and Humanities  

o 03 Social sciences, journalism and information  

o 04 Business, administration and law  

o 05 Natural sciences, mathematics and statistics  

o 06 Information and Communication Technologies (ICTs)  

o 07 Engineering, manufacturing and construction  

o 08 Agriculture, foresty, fisheries and veterinary  

o 09 Health and welfare  

o 10 Services  

o Other  

 

Display This Question: 
If As far as you know, do educators within your institution run a VE? = Yes 
Or As far as you know, do other educators within your institution run a VE? = Yes 

Q25 How many educators? 

o 1  

o 2  

o 3-4  

o 5-10  

o 11-20  

o 21-50  

 

Display This Question: 

If You are: (Select the category that most represents your function at your institution) = an educator (someone who 
teaches or designs courses) 

Q26 Do you get support from your institution that helps you in setting up a VE? 

o None  

o Training (regular and/or timely training sessions)  

o Advice on the pedagogical design of the project  

o Help with technical issues  

o Financial support (reduces the number of teaching hours you have to give / you are paid 

a specific amount / allows you to climb the career ladder faster)  
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o Recognition from peers (innovative teaching approaches are valuable in the eyes of your 

peers / shown and shared as “good practice”)  

o I don't know  

o Other  

 

Display This Question: 
If You are: (Select the category that most represents your function at your institution) = an educational 
supporter (someone who supports educators, for instance, pedagogical advisor, IT staff, etc.) 
Or You are: (Select the category that most represents your function at your institution) = an 
internationalisation officer  (someone who facilitates the internationalisation of educational programmes by 
organising international partnerships and projects, mobility programmes, etc) 
Or You are: (Select the category that most represents your function at your institution) = a policy maker / a 
manager (someone involved in strategic planning of educational innovation, internationalisation, etc. / 
someone responsible for education as programme director, member of (executive) board, etc.) 

Q27 Does your institution give support to staff in order to set up / run a VE? 

o None  

o Training (regular and/or timely training sessions)  

o Advice on the pedagogical design of the project  

o Help with technical issues  

o Financial support (reduces the number of teaching hours you have to give / you are paid 

a specific amount / allows you to climb the career ladder faster)  

o Recognition from peers (innovative teaching approaches are valuable in the eyes of your 

peers / shown and shared as “good practice”)  

o I don't know  

o Other  

 

Display This Question: 
If You are: (Select the category that most represents your function at your institution) = a policy maker / a 
manager (someone involved in strategic planning of educational innovation, internationalisation, etc. / 
someone responsible for education as programme director, member of (executive) board, etc.) 

Q28 Does your institution put into place specific strategies in order to support VE (other than 

mentioned in the previous question)? If yes, which ones? 

o No  

o Yes  
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Display This Question: 
If You are: (Select the category that most represents your function at your institution) = an 
internationalisation officer  (someone who facilitates the internationalisation of educational programmes by 
organising international partnerships and projects, mobility programmes, etc) 
Or You are: (Select the category that most represents your function at your institution) = a policy maker / a 
manager (someone involved in strategic planning of educational innovation, internationalisation, etc. / 
someone responsible for education as programme director, member of (executive) board, etc.) 

Q29 Does your institute have a unit/an office/a person explicitly in charge of supporting VE? 

o Yes  

o No  

o I don't know  

 

Display This Question: 
If You are: (Select the category that most represents your function at your institution) = an educator 
(someone who teaches or designs courses) 

Q30 What is the status of your VE? (you may choose several answers) 

o The VE is not part of a study program (your students participate in the VE on a voluntary 

basis)  

o Class time is dedicated to the VE (to online interaction and/or reflection, etc.)  

o The VE figures in the official course description  

o ECTS are allocated to the VE  

o No answer  

 

Display This Question: 
If You are: (Select the category that most represents your function at your institution) = an educational 
supporter (someone who supports educators, for instance, pedagogical advisor, IT staff, etc.) 

Q31 What is the status of the VEs within your institution? (you may choose several answers) 

o The VE is not part of a study program (your students participate in the VE on a voluntary 

basis)  

o Class time is dedicated to the VE (to online interaction and/or reflection, etc.)  

o The VE figures in the official course description  

o ECTS are allocated to the VE  

o No answer  

 

Q35 This is the final page of the survey. If you continue, you will not be able to go back and change 

your answers.   
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