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General discussion
This dissertation aimed to explore the ethnic identity of transculturally placed 

ethnic minority foster youth in the Netherlands. I investigated their ethnic identity, 

what difficulties they face, and what role foster parents, birth parents, peers, and 

(social) media play in these processes. The dissertation also focused on ethnic 

socialization, as it has proved to play a pivotal role in the ethnic identity formation 

of children and youth (Hughes et al., 2008; Huguley et al., 2019). We addressed two 

main research questions: 

1. How is ethnic identity constructed in transculturally placed minority foster 

youth’s narratives, and how does it fluctuate over time?

2. What ethnic socialization do foster parents provide and what ethnic socialization 

do transculturally placed foster youth receive by their foster parents, and how 

do both perspectives interact?

To answer the two main research questions, I conducted a systematic literature 

review and three qualitative analyses: a qualitative thematic analysis, a qualitative 

dyadic comparative analysis, and a qualitative longitudinal analysis. In this final 

section, I discuss the main findings, and the methodology that was used throughout 

this dissertation. I suggest recommendations for future research and practice.

Discussion of main findings
The main findings of this dissertation are concentrated around three topics: ethnic 

identity, ethnic socialization, and ethnicity bias. I summarise the main findings of 

each topic and discuss them.

Ethnic identity 
Foster children who are transculturally placed can become disconnected from 

their ethnic minority backgrounds. They can furthermore show relatively high 

ethnic identity fluctuations compared to ethnic minority youth who grow up with 

their birth parents, and they can become aware of their ethnicity because of 

experiencing differences in appearances between themselves and their caregivers. 

These were the results of a systematic literature review (Chapter 2). The first 

empirical study of this dissertation (Chapter 3) thematically analysed interviews 
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with transculturally placed foster youth. Foster youth experienced ethnic identity 

ambivalence due to contradictory ethnicity messages given mainly by their foster 

parents, birth parents, and/ or peers. Foster youth also showed ethnic identity 

losses due to intersectional mechanisms of minority ethnicity and the identity 

of being a foster child. However, when they felt a connection with their ethnic 

background, for example, through their birth parents or by visiting the countries 

where their parents or grandparents were born, foster youth experienced feelings 

of ethnic minority belonging. 

Outcomes of a longitudinal analysis based on foster youth’s interviews (chapter 5) 

show that in their search for belonging, foster youth explored an ethnic majority 

identity related to their sense of belonging to their foster parents, and/ or an 

ethnic minority identity related to a sense of belonging to their birth parents. 

Furthermore, they searched for an alternative identity, other than ethnic identity. 

Last, foster youth were better able to process contradictory messages about 

ethnicity given by foster parents, birth parents, and peers. The explanation they 

gave was that they had grown older and wiser over time. 

All in all, transculturally placed foster youth deal with complex ethnic identity 

processes. In their search for ethnicity belonging, they are confronted with a 

mechanism of intersecting marginalized identities (Crenshaw, 1989; 1991) and 

contradictory ethnic identity messages (Manzi et al.,  2014; Roccas & Brewer, 2002). 

Both themes refer to foster youth being approached as “the other.” For instance, 

the youth experienced social exclusion by their ethnic Dutch peers because of 

being an ethnic majority and/ or in foster care, and they additionally experienced 

social exclusion from their same-ethnic peers, who reacted to their ways of acting 

or being “Dutch” as a result of living with a foster family. Thereby, according to 

Lesane-Brown (2006), ethnicity becomes increasingly important when youth 

become aware of differences between themselves and people with different 

ethnic backgrounds. The fact that foster youth looked different in terms of skin 

colour and hair compared to their foster family members increased their sense 

of feeling different. This was triggered when they saw themselves for instance in 

photos among their foster family members or when other people (peers at school, 

strangers in the supermarket) commented (which could also be discriminatory) 

on them being or looking different. These mechanisms frustrated their search for 

ethnic belonging to the same or similar ethnic group, which is essential for one’s 

ethnic identity (Verkuyten, 2018, p. 79). 



Chapter 6

106

In the data, a possible relatedness between trauma and ethnic identity was found. 

Several studies have indicated that foster youth may suffer trauma due to harmful 

and unsafe birth family homes (Dovran, Arefjord & Haugland, 2012;  Mitchell, 

2016; Oswald, Heil, & Goldbeck, 2010) and negative experiences with out-of-home 

placements (Mitchell, 2016).  Tyrell et al. (2019) show that foster children may 

be less occupied with their ethnic backgrounds when they experience trauma. 

Walker (2015) posits that foster youth need to address unresolved trauma, 

process feelings of rejection, grief, and losses because of being placed out of 

their homes and form a coherent sense of themselves before establishing a safe 

sense of belonging. Foster youth’s history of traumatic events played a role in our 

studies. The foster youth who had received therapy to overcome past traumas 

were less ambivalent towards ethnicity, which may show that trauma therapy and 

ethnic identity are related. Thereby, the role of trauma influenced foster youth to 

position themselves towards their ethnic minority backgrounds. We saw examples 

in the data where a mechanism of ‘culturalization of behaviour’ (Eliassi, 2015) 

occurred. Foster youth linked their trauma related to aggressive, abusive and/or 

neglecting behaviour of their birth parents to their minority ethnic backgrounds. 

For example, they labelled  domestic violence by their father in ethnicity terms 

(culturalization of behaviour). As a result, foster youth tended to label all males of 

their ethnic background as aggressive and distanced themselves from their ethnic 

minority backgrounds.

Ethnic socialization by foster parents and birth parents

Ethnic socialization by foster parents

In this study, transculturally placed foster youth received little ethnic minority 

socialization by their foster parents. The systematic literature review (Chapter 

2) showed that ethnic majority foster parents may not always possess the skills 

and knowledge to socialise foster youth ethnically. They therefore need to be 

cultural competent and cultural receptive, in order to encourage their foster 

youth’s ethnic identity development. Chapters 3 and 4 validated this and showed 

that most foster youth received little ethnic socialization by their foster parents. 

Nevertheless, foster youth and foster parents mentioned examples of ethnic 

minority socialization, such as learning the ethnic minority language of the foster 

youth together. Foster parents hoped this would give their foster children a sense 



General Discussion

107   

6

of ethnic belonging. The dyadic analysis (Chapter 4) compared the accounts of 

foster parents and their youth about ethnic socialization, and showed that foster 

parents’ prime focus was to provide a safe and stable foster home for their foster 

youth, and not ethnic socialization. The data included foster parents who paid no 

attention to ethnicity, humanitarian foster parents, foster parents who showed 

ethnicity ambivalence, and foster parents who actively paid attention to ethnicity. 

However, in their narratives, most foster parents showed ambivalence about 

the ethnicity of their foster children. Although they thought that ethnicity was 

important in their children’s lives, they did not know how to address these ethnic 

differences at home. 

Chapter 5 showed that foster youth had developed an increasing awareness of 

being an ethnic minority in a majority society in two years of time. In the last 

decade, the media and politics have paid increasing attention to the position of 

ethnic minorities in a majority society (Rickford, 2016). This was reflected in the 

foster youth’s narratives. They talked about Black Lives Matter and ethnic profiling 

by the police. Foster parents seemed to pay little attention to these events. These 

outcomes show that youth’s increasing awareness of being an ethnic minority in 

a society where discrimination occurs might have gone hand in hand with more 

societal messages and were not triggered by interventions from foster parents or 

foster care agencies (LaFromboise, Coleman, & Gerton, 1993; Umaña-Taylor et al., 

2014). 

When reflecting on these findings, it seemed that there was little attention for 

ethnic socialization in Dutch foster families. A possible explanation is that ethnically 

socialising foster youth can be a complex balancing act for foster parents – a 

balance between sameness and being different. They strive for sameness as one 

family while they at the same time experience ethnicity differences. An underlying 

question is how foster parents can build a sense of belonging with their foster 

child when they would emphasize these differences (Walker, 2015). They also have 

to find a balance between safety and culture (Berrick, 2018). Although most foster 

parents valued ethnicity, they focused on providing a safe and caring place for 

troubled youth. This left them little space to pay attention to the ethnic-cultural 

backgrounds of their foster youth. 
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The role of birth parents in ethnically socialising foster youth

The results of the systematic literature review (Chapter 2) showed that birth 

parents served as connectors to the ethnic minority background of foster youth by 

giving culturally specific knowledge and skills to their children. This was in line with 

the results of Chapter 4, where foster parents talked about how they recognised 

the birth parents or the birth network as the most important connectors to the 

foster youth’s birth culture. Outcomes of the foster youth interviews (Chapters 

3 and 5) showed that birth family members could help to develop foster youth’s 

ethnic identities if present in their lives. When foster youth talked (see Chapter 

5) about improved and positive relationships with their birth family, they were 

optimistic about their narrative of minority ethnicity. In contrast, when they talked 

about a negative and worsened relation with their birth parents, this negatively 

impacted their ethnic minority identity. These results are in line with Moyers, 

Farmer, and Libscombe (2006), who investigated how contact with birth parents 

affected adolescents in foster care. When foster youth re-experience neglect and 

rejection by their birth parents, this impacted their identity negatively. However, 

the authors (Moyers, Farmer, and Libscombe, 2006) did not focus on ethnicity in 

their results on foster youth’s identity.  

Chapters 3 and 5 presented foster youth who received different or contradictory 

messages about ethnicity from their foster parents compared to their birth 

parents. These messages caused ambivalence and/ or confusion. However, when 

birth parents and foster parents collaborated in the ethnic socialization of foster 

youth (Chapter 4), foster youth were less ambivalent about their ethnic identity. In 

these cases, the foster parents actively developed an open relationship with the 

birth parents and involved them in ethnically socialising the foster youth. Several 

studies (Boyle 2017) proved that birth parents and foster parents who collaborate 

in the child’s upbringing support foster children in developing their identity. 

Outcomes of this dissertation show that the same is true for ethnic identity. 

The results of this dissertation show underlying issues of foster youth’s loyalty 

towards birth parents and foster parents (Dansey, John, & Shbero, 2018). As foster 

youth do not live with their birth parents, they have to ‘acculturate’ into a new 

family, a new home (Mitchell. 2016), and a new ethnic-cultural context (Berry et 

al., 2006). If they see their birth parents regularly, they tend to receive different 

messages from their foster family and their birth family members about ethnic 
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minority and majority backgrounds. This can lead to a loyalty conflict. Some 

foster youth managed to switch between the ethnic-cultural frames of their 

foster parents and birth parents (Benet-Martinez et al., 2002), whereas others 

experienced ethnic-cultural conflict (Benet-Martinez & Haratitos, 2005). 

Ethnicity bias
The literature review found several articles on ethnicity bias in society and in the 

foster family network. As a result, foster youth could express a wish not to be 

different than others (Chapter 2). The thematic analysis (Chapter 3) and dyadic 

analysis (Chapter 4) reported foster youth talking about discriminative events at 

school or on the streets. Foster youth also mentioned receiving biased messages 

through the media, for example, by right-wing politicians. These events could 

make them wish that they were not different.

The studies in this dissertation showed that foster parents took a passive stance 

on discrimination. The literature review (Chapter 2) reported foster parents who 

lacked the skills to guide their foster children who experience bias in society. 

Chapter 3 described foster youth who mentioned that their foster parents paid 

little attention to discrimination. The dyadic analysis (Chapter 4) showed that 

foster youth and foster parents did not seem to talk about discriminative events. 

Although foster parents reported being aware of discrimination in their foster 

youth’s lives, they paid little attention to it in conversations with their foster youth. 

Foster parents mentioned examples of what they perceived as discriminatory 

remarks by other foster family members towards their foster youth. However, 

foster youth did not comment on this.

Foster parents in our sample could label or explain in their perception negative 

or bad behaviour of their foster youth in terms of ethnicity. For example, a foster 

parent whose foster youth was late for school every day, labelled his behaviour 

as ‘Caribbean.’ In other words, foster parents could culturalise their foster youth’ 

behaviour (Eliassi 2015). The foster parents showed hesitation when mentioning 

it, which may show unease or difficulty with the subject. 

When further reflecting on these outcomes, there might be a ‘veiled silence’ around 

discrimination in foster families. This means that a phenomenon is present and 

experienced but outvoted by other conversation subjects and avoided (Mazzei, 
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2003). Many foster parents did not know how to address discrimination or felt 

uneasy because they belonged to an ethnic majority group (Barn & Kirton, 2012). 

As a result, foster youth were reluctant to talk about discrimination because 

they suspected or experienced that their foster parents could not understand it. 

Another possible reason for foster parents to avoid talking about discrimination 

might be that they wished to protect their foster children from negative societal 

messages, which may be an outcome of preparation for bias (Hughes et al., 2009). 

Methodological reflections
I now discuss the methods used for this dissertation. First, I focus on how quality 

criteria in the qualitative studies were met and then discuss the sample, ethical 

considerations, and photo-elicitation. Finally, I discuss the qualitative dyadic 

comparative and the qualitative longitudinal study.

Methodological rigor in qualitative research 
Methodological rigor was established by following Flick (2014, pp. 182-193),  Forero 

et al. (2018), Lincoln and Guba (1986), Mortelmans (2009, pp. 427-450), and Nowell 

et al. (2017). We strived to establish the credibility, dependability, confirmability, 

and transferability of the three qualitative empirical studies. We established 

credibility by discussing and piloting the instruments in the field of foster care 

before the empirical fieldwork started. I spent time in each foster family to get 

to know each other and stored all data in a safe environment. Dependability was 

established by providing rich descriptions of all the steps during the research 

processes. Confirmability was established by holding reflexive meetings with 

the research team on a four-weekly basis and applying data, methods, and 

investigators triangulation. Transferability was addressed by using a purposeful 

sampling approach.

Furthermore, when coding each group of interviews, a saturation point was 

reached. The last interviews of each group (foster parents and foster youth) 

provided very few new codes, only slight refinements of the codes obtained 

from the other interviews. However, the heterogeneity of the sample makes 

transferability to different settings or ethnic minority groups difficult and shows 

a limitation of this dissertation. As this dissertation studies the perspective of a 

relatively small and heterogeneous group of foster youth and their foster parents 
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in Dutch non-kinship foster care, ‘constructed’ knowledge is specifically related to 

this group. However, this also shows the strength of this dissertation because it 

examines a small and socially marginalized group whose perspectives are often 

underinvestigated in academic research (Harding, 2015). 

Participation
Foster families were selected from the databases of nine foster care agencies. 

One out of nine selected families participated in this research. There are a few 

possible reasons which may have caused this small response. Foster care workers 

functioned as gatekeepers and were asked to hand over the information letters 

to the selected foster families. However, some of these workers said that they 

were not interested in this research, and therefore would not cooperate and 

approach the selected foster families. Some foster care workers also thought 

the foster youth were too vulnerable to participate or identified a current risk 

of breakdown of placement in a particular foster family. Also, when foster care 

workers approached families, most decided not to participate in the study. The 

main reasons included a lack of time or motivation and the vulnerability of the 

foster youth. 

Ethical discussions in family-based research
In qualitative longitudinal and dyadic family studies, a researcher enters the family 

homes at least twice and speaks with several family members. The interviewer 

tries to establish a relationship with participants (Balmer & Richards, 2017 Calman, 

Brunton, & Molasiottis, 2013; Hermanowicz, 2013; Taylor, 2015; Thomson & Holland, 

2013). Below I discuss three aspects of the relation between the interviewer and 

the interviewee: the power balance between the interviewee and the interviewer, 

the possibility of socially constructing ethnic identity narratives through qualitative 

interviews, and the role of trust when presenting and discussing results.

First, there were power differences between the interviewer and the interviewee. 

Foster youth are a vulnerable group of young people who have experienced 

negative relationships with adults, for example, by abusive or neglecting birth 

parents (Oswald, Heil, & Goldbeck, 2010; Strijker & Knorth, 2007). They have 

been taken out of their birth homes and placed into a foster home or residential 

foster care by child protection services, which traumatized them (Mitchell, 2017). 
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We can assume that childcare workers did not always sufficiently involve them 

during the decision-making process about their placements (Ten Brummelaar 

et al., 2018). These memories and experiences could have played a role during 

the interviews with youth because an unknown adult researcher entered their 

homes. Although the researcher was not involved in decisions about (future) 

placements, we approached the youth very carefully before and during the 

interviews (Sinclair, 2004). To (partly) overcome power differences, foster youth 

were asked to participate in the research voluntarily. They were told that they 

could withdraw from the study at any time and that they would never be obliged to 

talk about certain matters or subjects. The interviewer tried to establish a shared 

and egalitarian conversation by talking with the participants and not about them 

(Balmer & Richards, 2017). 

Because the concept of ethnic identity is socially constructed (Umaña-Taylor et 

al., 2014), it could have been partially co-constructed during the interviews. The 

researcher asked the foster youth to reflect on ethnic matters concerning their 

identity. There were very few signs that this construction of ethnic identity took 

place. At the end of the interview, one of the foster youth said that she had not 

realized that ethnicity was important to her. Equally, one of the foster parents 

reported that their foster youth suddenly became more aware of experienced 

discriminative events. The foster parent questioned whether this had been by 

participating in this study.

Trust plays an essential role in qualitative research (Balmer & Richards, 2017). 

During the interviews, most participants felt comfortable sharing their experiences 

openly. We had agreed in advance to respect anonymity. However, presenting 

the results in longitudinal or dyadic analyses with small samples could increase 

recognisability. So, I had to find a balance between presenting the results 

authentically and limiting the chances of participants being recognised (Taylor, 

2015). This was by instance done by showing the outcomes of the comparative 

analysis between dyads and not presenting specific details of foster families, 

which we obtained from the analysis within dyads. 

Photo-elicitation methods
Following Collier (1967) and Harper (2002),  I used photo-elicitation during the 

interviews with the foster youth. According to Packard (2008) and Zoe Smith & 
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Woodward (1999), pictures bridge the lifeworlds between a researcher and the 

participants, mainly when cultural differences between both exist. This was the 

case in this dissertation. Thereby, photo-elicitation gives participants agency during 

the interviews (Harper, 2002). This was established by structuring the interviews 

by using photos taken by the youth. Darbyshire, MacDougall & Schiller (2005) 

suggested that taking photographs would be more interesting and attractive for 

adolescents instead of only talking to a researcher and could make the process of 

recruiting foster youth easier. Because recruiting foster families for this research 

was rather difficult, we cannot conclude whether photo-elicitation was an effective 

strategy. One of the foster youth withdrew from the study because he thought the 

use of photos was too ‘childish’. 

Two weeks before the interviews started, the researcher visited the youth in their 

homes, explained the photo assignment, and asked if there were any questions 

(Rose, 2016, p. 319). Foster youth took photos of objects, people, events, or places 

that were personally of great importance to them and/or with which they could 

identify. In other words, foster youth were not specifically asked to take ethnicity-

related pictures. They took photos of their bedrooms, mobile phones, friends, 

families (birth as well as foster family members), pets, hobbies, sports activities, 

music, and food. The study therefore might also show outcomes on ethnic 

identity centrality (Umaña-Taylor et al., 2014). Ethnicity was not the first thing 

foster youth thought about when taking photos about themselves. This is in line 

with outcomes of a study by Butler-Sweet (2011), who showed that ethnicity was 

not centred in the identity narratives for transcultural adoptees from the United 

States. Nevertheless, when the interviewer asked follow-up questions relating to 

ethnicity in an already ongoing conversation about the photos, ethnicity played 

an important role in most of the foster youth’s lives. For example, a photo of a 

boy in combat sports gear led to a conversation about respect as an important 

value of that particular sport, followed by a narrative about treating each other 

respectfully, and personal experiences of social exclusion based on being an 

ethnic minority in a majority-minority society. 

Croghan et al. (2008) suggested that the use of pictures encourages participants 

to talk about sensitive matters. This was the case in this dissertation. First, the 

images allowed both parties to be silent in a natural way. When foster youth took 

time to choose a photo during the interviews, there was some time to rethink 
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or reflect about things said or just time to be quiet, sit and wait. These silences 

seemed to create an atmosphere of ease. Second, while the researcher and the 

youth looked at the photos and talked, they did not feel obliged to look each other 

in the eyes. So, structuring the conversation by using the photos led to a more 

comfortable situation, which stimulated the youth to speak openly and talk about 

sensitive topics.

Although the use of photos was important in collecting data, we did not analyse 

them. Perhaps this was a missed opportunity because photos reveal a different 

reality than talk (Rose, 2016, p. 321). A reason was to preserve the anonymity of 

the youth. A second reason was that the photo-elicitation assignment and most 

of the photos taken had no focus on ethnicity. Because this dissertation focuses 

on ethnicity, we analysed the interviews and not the photos. However, an analysis 

of both the interviews and photos would be interesting for a follow-up study. It 

would provide a broader look at the foster youth’s different personal and social 

identities (Rose, 2016, p. 321). 

Qualitative dyadic comparative analysis
The qualitative dyadic study enabled me to study the accounts of the foster youth 

and their foster parents, and how both perspectives interact (Ribbens McCarthy, 

Holland, & Gillies, 2003; Sands & Roer-String, 2006; Van Parys et al., 2017). I 

encountered some challenges during this process, which could be linked back to 

the literature (Eisikovits & Koren, 2010; Reczek, 2014; Ummel & Achille, 2016). First, 

the interviews with foster youth and foster parents were structured differently. 

Both interviews addressed the same topics around ethnic identity and ethnic 

socialization, but the questions and structure of the interviews were adapted to 

each group of participants.  Photos and a topic list were used during the foster youth 

interviews, and only topic lists in the foster parent interviews, resulting in different 

data within each foster family. Although it was more difficult to compare them, 

this was resolved by clustering codes of each interview in conversation themes, 

which were compared within, and later, between dyads (Flick, 2014; Van Parys et 

al., 2017). Furthermore, the interviews were held with both members of each dyad 

separately from each other. This was particularly important because sensitive 

matters were addressed whereby the main goal was to enable each participant to 

tell their personal story. Nevertheless, several authors (Eisikovits & Koren, 2010; 
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Reczek, 2014; Ummel & Achille, 2016) point out that the other member of the dyad 

is always virtually present, which may influence the participant’s answers. The 

same interviewer held all interviews. This could be a limitation as the interviewer 

might have been influenced by the first interview within the same dyad and might 

have approached the other family member less openly. The research team was 

aware of this possible limitation and addressed and it actively, and I kept my 

experiences, thoughts, and reflections by in a logbook.

When conducting a dyadic analysis, it is important to reflect on the interviewee’s 

perspective as the analysis will be more likely be structured from that perspective 

(Harden et al., 2010). The analysis started from the foster parent’s perspective 

because the main goal was to study the ethnic socialization messages they gave, 

how the youth received these messages, and how both perspectives interact. 

Because of this starting position, the manuscript focused on how foster parents 

positioned themselves towards the ethnic backgrounds of their foster youth. 

Nevertheless, the interviews were labelled and analysed separately (Ummel & 

Achille, 2016), and both perspectives were compared continuously. In this way, it 

was possible to clearly describe how ethnic socialization in foster families occurs 

in a mutual relationship between foster youth and their foster parents. 

This study applied dyadic comparative analysis and combined the steps described 

in Flick (2014), Ribbens McCarthy, Holland, and Gillies (2003), Sands and Roer-

String (2006), and Van Parys et al. (2017). This methodology is innovative and 

provides an example for future researchers in this field. 

Qualitative longitudinal analysis
Foster youth were interviewed twice with two years between both interviews, to 

discern potentially meaningful changes (Balmer & Richards, 2017; Hermanowicz, 

2013) in the ethnic identity of foster youth. This longitudinal approach enabled 

me to explore how and why their ethnic identity changes over time (Neale & 

Flowerdew, 2003). 

The first interviews included ethnicity narratives of 20 foster youth. The thematic 

analysis shows the results (Chapter 3 of this dissertation). For the second 

interviews, conducted two years later, data were collected from the same group of 

participants (Balmer & Richards, 2017; Hermanowicz, 2013). However, only half of 
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the group participated in the second round due to negative psychosocial well-being 

or lack of time or interest. Therefore, our longitudinal analysis included ten foster 

youth. Although the perspectives of the other half of the group of participants 

were missing, we obtained valuable insights on how the ethnic identity of foster 

youth might fluctuate. 

In qualitative longitudinal studies, designs can change within the process (Balmer 

& Richards, 2017). At both interviews the same topic list and the same photo-

elicitation method were used. Thereby, the second interviews were tailor-made. 

The interviewer recalled quotes or narratives from the first interview, and the 

interviewees were asked to reflect and respond to their former selves. This 

qualitative approach allowed me to analyse any changes that might have occurred 

in their ethnic identity. It thereby served the primary goal of this particular study. 

I used the codes derived during the thematic analysis (Chapter 3) as a starting point 

for the coding process of the second interviews. New codes, like hair colour and 

texture as a distinguishing aspect of ethnic minority identity, were added to address 

the newly obtained data openly. I then compared ethnic identity differences and 

similarities within and between cases (Calman, Brunton, & Molasiottis, 2013). As 

a last step, I used framing, and descriptive and analytic questions (Saldaña, 2002), 

and concept mapping (Derrington, 2019) to compare between cases.  Research 

on how to conduct a qualitative longitudinal analysis is scarce. This manuscript 

contributes to future research and methodological discussions about longitudinal 

qualitative studies by defining clear steps in our longitudinal qualitative analysis.

Recommendations for future research and 
implications for practice
Ethnic minority foster youth have at least two marginalised identities (Crenshaw, 

1989), a foster child identity and ethnic minority identity, which may intersect with 

trauma experiences (Tyrell et al., 2019). Future research should examine what this 

vulnerable group of young people needs to develop a strong identity that includes 

their ethnic identity.

Another theme that occurred in all of the studies, and has implications for practice, 

was a sense of belonging. Foster youth experienced rejection and at least one out-

of-home placement in their lives (Goemans et al., 2016; Mitchell 2016; 2017). As a 
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result, they wonder who they belong to (Singer, Uzozie, & Zeijlmans, 2012). In this 

dissertation, I studied foster youth who were searching for a sense of belonging 

and were confronted with several contradictory messages, including ethnicity 

rejection and acceptance messages. Foster parents and foster care workers 

therefore need to guide foster youth through these complex processes in their 

search for (ethnicity) belonging. More research on the guidance of foster children 

is needed.

Foster youth’s ethnic identity seems to be influenced by their relationship with 

their birth parents and how their foster parents and birth parents cooperate in 

(ethnic) socialization. Future studies should examine how these relationships can 

be strengthened since they are likely to influence a strong ethnic identity formation. 

Some studies show that when birth parents and foster parents collaborate in 

a child’s upbringing, they support foster children in developing a dual identity 

(Boyle, 2017). The results of these studies require further investigation in the light 

of the dual ethnic identity development of foster youth.

Yuval-Davis (2006) describes identity development as an ongoing process of 

belonging and longing to belong, whereby specific and repetitive socialization 

practices related to social and cultural spaces are crucial. The foster youth in 

this dissertation seemed to lack specific and especially repetitive ethnic-cultural 

socialization from their primary carers. This study underpins that further 

investigation is needed to study cultural competence for foster parents, as this may 

form a basis for future training and reflection programmes (Langrehr, Thomas, & 

Morgan, 2016; Lee et al., 2018; Montgomery, 2019; Zhang & Pinderhughes, 2019). 

Cultural competence firstly refers to ethnic majority adoptive or foster parents’ 

ethnicity awareness (Lee et al., 2018). This study shows that foster parents may 

not always be aware of the ethnicity-related issues of their foster youth or of their 

personal ethnicity bias. Setting up programs for foster parents, so they can discuss 

ethnicity-related matters could be effective. 

Cultural competence secondly includes foster parent’s knowledge and skills to 

expose their ethnic minority children to their birth culture and enlarge their social 

capital (Barn, 2018). This dissertation has discussed several ethnic socialization 

practices. However, most foster parents viewed the birth parents as the most 

important connectors to the birth culture of foster youth and tried to involve 
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them in the (ethnic) socialization of the foster youth. Therefore, we recommend 

that parents who foster youth with different ethnic backgrounds meet each other 

regularly to learn from good practices and discuss the problems of ethnically 

socialising their foster youth. 

Cultural competence thirdly refers to foster parent’s skills to prepare foster youth 

to deal with discrimination and racial bias in society (Langrehr, Thomas, & Morgan, 

2016). The study showed that a veiled silence exists around discrimination in foster 

families. This silence implies that foster youth may not be sufficiently prepared to 

deal with messages of exclusion based on ethnicity. Therefore, future research 

can examine how we can help ethnic majority parents to discuss ethnicity bias 

with their foster youth. However, foster youth should not develop negative 

perceptions of others’ evaluations of the ethnic group (public regard) (Rivas-Drake 

et al., 2014; Umaña-Taylor et al., 2014), which may negatively impact their ethnic 

identity (Hughes, 2009). 

Cultural competence of foster parents fourthly addresses cultural receptivity, 

which refers to the ability of ethnic majority foster parents to have positive, 

learning, and open interactions about ethnicity with foster youth (Brown et al., 

2009; Coakley & Gruber, 2015; Daniel, 2011). Most of the foster parents in this 

study were unsure about how to address ethnicity issues openly. Foster parents 

may need guidance to gain cultural receptivity skills, which should be developed 

and provided by the foster care agencies.

Dutch foster care is responsible for the wellbeing of many youth with ethnic 

minority backgrounds. Therefore it should be one of its main aims to recognise 

and help these youth discover who they are and to whom they belong. In foster 

families, these youth should be given explicit possibilities and opportunities to 

explore and express their ethnic identities openly. A strong ethnic identity will 

promote their well-being and help them live a life where they experience a sense 

of belonging. 



General Discussion

119   

6




	Chapter 6



