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CHAPTER 1 
 

General Introduction 
 
The lives of young people must accommodate numerous complexities in today’s world. 
As Nepal continues to be held hostage by economic, political, and environmental 
crises, youth unemployment rates have skyrocketed and insecurities have intensified 
throughout the country. Such unstable conditions on the labour market have rendered 
young people one of the most vulnerable groups within the population. According to 
the 2017/18 central bureau statistics census report, of the 20.7 million people of 
working age in Nepal, 908,000 were actively looking for work (meaning that they had 
been unemployed for a period of 12 months or longer). More than one third (38.1%) 
of these job-seekers were young people between the ages of 15 and 24 years (Central 
Bureau of Statistics Nepal, 2017/18). This illustrates the enormous impact of 
unemployment on young people within this age bracket (Chen, 2018). In Nepal, young 
people (particularly men) are culturally obliged to work and support their parents, and 
to continue their Bansaj (extended family) through marriage, while women are 
expected to work in their households. They have no sound economic security or social 
welfare systems. For this reason, young people and their parents regard pursuing 
education in the city as a promising option for securing a job. This phenomenon is 
particularly visible in Kathmandu, the capital of Nepal, to which young people migrate 
in their quest for education, employment, and better facilities, thus contributing to the 
booming urban population. However, migration to the city does not guarantee a 
lifelong career for young rural-urban migrants.  
 
The transition from education to work is a critical point in the lives of young people. 
It is defined as the passage in an individual’s life from the end of formal schooling to 
the first regular job (Pole et al., 2005). Schoon and Silbereisen (2009, p. 3) define the 
education to work transition as spanning ‘the phase between completion of full-time 
education or training and entry into continuous full-time employment’. The Western 
literature reflects a long history of research on this transition for young people. Several 
scholars have emphasized that, in the 1950s and 1960s, young people were usually 
able to make linear transitions from education into employment, and thus to adulthood 
(see e.g. Vickerstaff, 2005, and O’Connor & Goodwin, 2005, in Sanderson, 2020).  
 
In recent decades, youth scholars have criticized the concept of a youth ‘education to 
work’ transition. One of the main issues is that the concept assumes coherence and 
linearity on the part of trajectories that, in reality, rarely reflect the experiences of 
many young men and women entering work (Biggart & Walther, 2006). With reference 
to the linear conception of the education to work transition that was dominant in the 
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1950s and 1960s, some authors have objected that, for many young people, the 
transition patterns that were actually observed in the 1950s and 1960s were non-
linear for some and linear for others, particularly in terms of gender, race, and ethnicity 
(see also O’Connor & Goodwin, 2005). Vickerstaff (2005) argues that earlier scholars 
were too eager to assume that the youth education to work transitions taking place 
between 1950 and 1970 were smooth, linear, and direct. According to that study, 
which was based on a collection of reflexive accounts of transitional experiences, the 
patterns of transition for the youth cohort studied during the 1960s and 1970s were 
‘safe and cushioned’ for some, while for other research participants, they were 
‘unpleasant, violent and fragmented’ (Vickerstaff, 2005, pp. 44-45). Subsequent 
research over the years has indicated that a smooth education to work transition 
depends on a variety of factors. For example, in a study of socially excluded young 
people in Teesside, Northeast England, MacDonald and colleagues (2001) 
demonstrates that the transition of this socially excluded group in a developed country 
(i.e. the United Kingdom) did not match the linear structure that has been traditionally 
attributed to the education to work transition. As highlighted in a similar study 
conducted in Scotland by Furlong and colleagues (2005), young people with fewer 
qualifications and skills often face difficulties in transitioning to the labour market. In 
addition, many factors (e.g. class, financial debt, poverty, and access to opportunities 
and resources) often act as barriers in the trajectories of young people (see Biggart & 
Walther, 2006).  
 
The dominant approach of treating transitions as linear and smooth also tends to 
generalize the trajectories of young people in the Global North to those taking place 
in the Global South. This approach is based on several questionable assumptions, 
particularly within the context of developing countries, including the implicit or explicit 
assumption that everyone goes to school (Nilsson, 2018). The concept further implies 
that the transitions of young people consist of only two stages: the end of compulsory 
schooling and the attainment of stable, full-time employment (Biggart & Walther, 
2006). However, as demonstrated by the biographies of individuals in many 
developing countries, there are no fixed stages to the transition to adulthood. In 
contrast, the education to work transition is a multidimensional process that can take 
on various patterns, based on class, gender, ethnicity, and access to resources 
(Biggart & Walther, 2006; Chen, 2018; Jeffery, 2008; Kalemba, 2021; Karki, 2014; 
MacDonald et al., 2001; Wyn & White, 1997). For example, in some developing 
countries, children must either work while studying or quit school and enter the labour 
force in order to help feed their families. In some cases, children must marry before 
completing their education or enter the informal labour market for some time until 
better opportunities arise. There is therefore no clear-cut boundary or linearity 
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between work and study or reaching adulthood (Peng, 2019; Punch, 2005; Yeboah, 
2020).  
 
Finally, important shifts are currently taking place on the labour market. Although 
globalization has brought a certain degree of homogenization to youth education to 
work transitions, it has led to ‘a greater diversification of life paths’ (Juárez & Gayet, 
2014, p. 522). This convolutes the relationship between education and work and 
requires young people in both developing and ‘developed’ countries to learn new skills 
and strategies. In contrast to the situation that is assumed to have existed in 
developed countries in the 1950s and 1960s, the education-to-employment 
trajectories of young people in today’s world have been observed as being problematic 
and fragmented (Kalemba, 2021; MacDonald et al., 2001; Wyn & White, 1997). This 
has also induced changes in other aspects of youth transitions, including marriage and 
family formation, as well as the capacity to fulfil obligations to ageing parents (Naafs 
& White, 2012). This has led youth scholars to reconsider the notion of youth 
education to work transitions, as well as the transition from youth to adulthood in a 
broader sense. 
 
More recent literature calls for a shift away from the notion of an education to work 
transition. Youth scholars have been exploring new concepts and ways of addressing 
the experiences and realities of young men and women whose trajectories do not fit 
the traditional notion of the transition from education to work as a linear, homogenous 
process (MacDonald et al., 2001). Some researchers have argued that focusing on the 
timing and sequencing of life events in youth trajectories no longer helps us 
understand the context of contemporary young people. This approach is therefore 
considered outdated, and researchers have proposed eliminating the concept 
altogether (Wyn & White, 1997). Other scholars have suggested adopting approaches 
that are more flexible and context-specific in order to investigate the key life events 
that take place during the transition, as well as the reasons underlying the transitions 
of young people (see also MacDonald et al., 2001). Examples of such approaches 
include ‘social generations’ (Furlong et al., 2011), ‘vital conjunctures’ (Johnson-Hanks, 
2002), and ‘critical moments’ (Thomson et al., 2002). 
 
The discussion above highlights the serious problems inherent in the prevailing linear 
understanding of the process by which young people move from education to work. 
In addition to their inability to capture the entirety of the lives of many young people, 
such approaches assume that the experiences and pathways (e.g. full-time education, 
full-time work) of young people in the Global North are the same as those of young 
people in the Global South. From a critical perspective, however, the notion of an 
education to work transition can still be useful for exploring the extent to which young 



576224-L-bw-Basnet576224-L-bw-Basnet576224-L-bw-Basnet576224-L-bw-Basnet
Processed on: 18-5-2022Processed on: 18-5-2022Processed on: 18-5-2022Processed on: 18-5-2022 PDF page: 9PDF page: 9PDF page: 9PDF page: 9

 

 

 

 

7 

people have made relatively linear or non-linear transitions according to the patterns 
that have been identified (Furlong et al., 2005). Moreover, it can facilitate the 
examination of structural inequalities and transition experiences within specific 
contexts (see Nilan, 2008; Nilsson, 2018; Karki, 2014). Considerable caution is advised 
when applying the notion of an education to work transition to the context of Nepal, 
where young people tend to be vulnerable despite having access to primary and 
secondary education. Many young people in Nepal are unable to benefit from 
education, as they face many difficulties in the transition from compulsory schooling 
to higher education (Karki, 2014). As highlighted by Karki (2014), the lack of a proper 
school infrastructure, financial resources, ethnicity, and the limited relevance of 
school-to-work opportunities all contribute to the further marginalization of young 
people in the village of Dandagaun in Nepal. Karki further emphasized that the notion 
of an education to work transition is not limited to addressing how young people move 
from one phase to the other in a linear process. It also concerns the ways in which 
they manage to cope with complex economic, social, and cultural circumstances (see 
also Patel, 2017; Valentin, 2011).  
 
The desire for a better life and upward social mobility compels many people 
(particularly those from rural settings) to migrate to areas that offer better facilities 
and opportunities for education and work. Most studies of the education to work 
transition in Nepal have nevertheless failed to identify rural-urban migration as an 
important life event (Kölbel, 2013; Valentin, 2012). A proper understanding of the 
education to work transition within the context of Nepal should therefore address the 
intricate linkages between structural constraints (e.g. poverty), the education system, 
migration, and work opportunities. To date, youth studies conducted in Nepal have 
tended to focus on educational trajectories, national labour policies, and the nexus 
between poverty and education (see e.g. Kölbel, 2013; Naafs & Skelton, 2018). Few 
studies have focused on biographical narratives, the transition processes of young 
people of migrant background, opportunities and barriers, and their perceptions of 
their jobs in order to examine how they negotiate situations that they encounter while 
making the transition from education to work. This study uses these perspectives to 
conduct a critical exploration of the education to work transitions of young rural-urban 
migrants within the context of Nepal.  
 
The primary objective of this study is to identify various transition patterns and life 
events that influence these patterns. We combine a biographical approach with 
timeline-mapping exercises to identify various transition patterns that can be observed 
in the education to work transitions of young rural-urban migrants. Given the existing 
evidence suggesting that patterns occurring in the trajectories of young people are 
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often influenced by key life events (Thomson et al., 2002), we also explore the life 
events influencing the education to work patterns of young rural-urban migrants.  
 
The second objective of this study is to define opportunities and barriers that are 
crucial in the education to work transitions of young people. Sanders and colleagues 
(2018) identify four categories of factors that are important to understanding the 
various enablers of and barriers to the education to work transition, especially for 
rural-urban migrant youth: relational (parent and child relationships), educational 
(school environment and peer experiences), individual (agency), and contextual 
resources (neighbourhood). Young people with high employment aspirations often 
have a desire to pursue higher education and seek professional careers (Nunn et al., 
2014). In developing countries, parental support and resources play a particularly 
important role in the likelihood of pursuing education and influencing the education to 
work trajectories of young people, by enabling access and overcoming challenges 
(Hardgrove et al., 2015; Patel, 2017).  
 
The third objective of this study is to demonstrate that the education to work transition 
is not limited to two stages (i.e. full-time education to full-time work). Despite evidence 
to the contrary in the valuable body of literature on the education to work transition, 
many scholars regard this transition as a result of one-time choices and decisions (see 
e.g. MacDonald et al., 2001; Wyn and White, 1997; Yeboah, 2020). The complexity of 
the transition is clearly illustrated by the variety of pathways that young people take 
within different contexts, over time, and in different countries (Nilsson, 2018). One 
way to study the transition processes of young people and explore factors that 
contribute to a successful transition is to follow education to work trajectories over 
time, even after young people have entered the labour market (Peng, 2019; Wood, 
2017).  
 
Our fourth objective is to explore the job perceptions of young people as influenced 
by socio-cultural values and beliefs, with the aim of enhancing the understanding of 
the education to work transition. A large body of literature (see e.g. MacDonald et al., 
2001; Wyn and White, 1997) in Western countries addresses the influence of individual 
choices and of educational and labour-market institutions on education to work 
transitions and on reaching adulthood. These studies focus largely on structural 
barriers and opportunities that lead to changes in the trajectories of young people. 
However, the importance of socio-cultural values and beliefs (e.g. notions concerning 
which jobs are acceptable or unacceptable) should not be underestimated, as these 
beliefs define the choices and decisions that take place within the education to work 
transition (Forsberg, 2017; Rumsby, 2021).  



576224-L-bw-Basnet576224-L-bw-Basnet576224-L-bw-Basnet576224-L-bw-Basnet
Processed on: 18-5-2022Processed on: 18-5-2022Processed on: 18-5-2022Processed on: 18-5-2022 PDF page: 11PDF page: 11PDF page: 11PDF page: 11

 

 

 

 

9 

 
In this study, we explore how young rural-urban migrants in Nepal navigate the 
education to work transition according to four perspectives: ‘transition patterns and 
life events’; ‘opportunities and barriers’; ‘transition as a process’; and ‘perception 
within a cultural context’. We apply these perspectives to capture the nuanced 
experiences and diversity of education to work transitions made by young rural-urban 
migrant men and women in Nepal. The study is intended to contribute to the body of 
knowledge and insights on the transition experiences of young people who have 
moved from the rural areas of Nepal to the urban context of a large city, Kathmandu, 
in pursuit of better educational and work opportunities.  
 
Geographic, demographic, and historical context 
 
Nepal is bordered by China and India (with the latter bordering  Nepal to the south, 
south-east, and south-west). The country is divided into three geographical zones: 
mountains, hills, and plains. One defining feature of Nepal is its socio-cultural diversity, 
which is closely linked to the country’s political and economic circumstances. According 
to the latest census (2017/18) report, Nepal’s population of 28.09 million is ethnically 
diverse, relatively young, and becoming increasingly urbanized. About 125 
castes/ethnic groups adhere to 10 religions and are native speakers of 123 languages.  
 
To provide insight into the internal dynamics of the country, we present a brief account 
of the two important political regimes that play crucial roles in the history of Nepal. 
The major socio-cultural and political-economic changes were observed during the 
royal Rana regime (1847–1950). This regime was associated with a period of economic 
development and modernization, during which political attention was devoted to 
‘youth’ as a social category for the first time (Bista, 1991; Snellinger, 2006). As an 
‘age-based’ category, however, the nation-state did not define ‘youth’ (16–40 years) 
officially until 2010 (Ministry of Youth & Sports Affairs, 2010). Age and stage 
constructions in Nepal are influential in defining who youth are. These definitions are 
rooted in cultural and religious values, and they are anchored in multiple laws and 
policies that differentiate between ‘children’, ‘youth’, and ‘adults’. In the Nepali 
language, the terms Yuva and tarun are used to refer to youth, as well as to indicate 
people who are no longer children, but not yet adults. The term Yuva also refers to 
people of a somewhat revolutionary character (Snellinger, 2007) or who have the spirit 
to challenge the political establishment (Snellinger, 2006).  
 
The Ranas introduced Nepal’s first education system, but access to education was 
limited to the royal families and to their relatives. Given the deeply rooted extractive 
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character of the Rana regime, the ruling elite (and their relatives and powerful 
landlords) consolidated their stronghold over all lucrative sectors in Nepal, while the 
rest of the population was assigned to serve their interests. Working for the elites (e.g. 
royal families and property owners from higher social strata), therefore, came to be 
regarded as high-level employment, signifying upward mobility and increasing social 
status in the community (Bista, 1991). Furthermore, high-caste individuals were able 
to obtain jobs through personal connections, even if they possessed relatively marginal 
qualifications. As noted by Bista, ‘the diplomas or degrees received by these people 
from either Nepali high schools or even the prestigious Durbar High School bore no 
relation to the job preparation, but simply marked credentialing and privilege’ (Karki, 
2014: 67).  
 
The fall of the Rana regime led to the rise of the Shah regime (1950–2008). Under 
Shah leadership, changes occurred as development agencies began to invest in 
making education accessible to all (Carney & Rappleye, 2011; Onta, 2000). During 
this period, educational facilities expanded, and about 310 primary schools, 11 
secondary schools, and one college were established in Kathmandu (Whelpton, 2005). 
State policies also introduced educational reform, increased awareness of education, 
and raised the minimum age for marriage from 16 years to 20 years for women. 
Education started to flourish as ‘a ray of hope’ for families, offering the potential for 
upward social and financial mobility. The association of education with status and elite 
identity also began to shape people’s perceptions of and expectations for employment 
(Bista, 1991; Onta, 2000). The Shah regime was overthrown by the Maoist insurgency 
(1996–2006) and in 2008 Nepal has declared a Federal Democratic Country.  
 
In recent years, with globalisation of education, public schools have come to be 
regarded as less important than private schools, due to the educational quality 
associated with the use of English as the medium of instruction in private schools 
(Kölbel, 2013). This has placed immense pressure on poor families to send their 
children to private English-based middle schools (Karki, 2014). Even in remote villages 
in Nepal, families are willing to pay more than they earn in order to send their children 
to decent schools. The emphasis on educational value that is reflected in development 
interventions and government policies relating to employment prospects have further 
increased the pressure on parents to send their children to the best educational 
institutions to maintain upward mobility and avoid the trap of poverty. It is therefore 
not surprising that many young people decide to pursue education based on the belief 
that it will ensure their ability to find decent jobs. 
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Globalisation and its influence within the context of Nepal 
 
Before the 1950s, Nepalese economic policy paid little attention to employment 
trajectories, which were assumed to follow a relatively straight line towards a higher 
standard of living. Employment opportunities were largely concentrated in the 
agricultural sector, supplemented with seasonal labour to neighbouring countries to 
provide household income. The landholdings of the elite and higher caste households 
tended to be larger than those of the rest of the population. In the past decades, state 
resources, politics, education, and administrative positions in Nepal were largely 
controlled by members of the higher castes (e.g. Bahun, Chhetri, and Newar). 
Although they were not always elites, they enjoyed privileges associated with their 
caste status. Members of the lower castes (including Dalit) experienced extreme 
discrimination and were dependent on daily labour wages and agriculture to earn their 
living. Agricultural wage labour or subsistence farming became less economically 
viable, and pressure increased to seek income opportunities outside the agricultural 
sector.  
 
Despite the pressure to seek non-agricultural sources of income, the only skills that 
many individuals possessed were related to agriculture. For this reason, migration to 
nearby Indian states in order to earn agricultural wages became the ultimate option 
(Dixit, 1997). As a result, the government began to promote employment in labour-
intensive industries (e.g. carpet production) in an effort to increase employment 
opportunities in other sectors within the country (Graner, 2001). In the early 1990s, 
a boom in the carpet-manufacturing sector generated enormous demand for 
labourers, which led to an unprecedented wave of migration to the Kathmandu valley 
(O’Neill, 2005). According to the census data from 1998–1999 on the age structure 
and education of carpet weavers, the labour force at that time consisted 
predominantly of young workers (Graner, 2001). Later, however, the global recession 
of the 1990s and the decade-long Maoist insurgency (1996–2006) had a negative 
impact on both small-scale industries (e.g. carpet production) and youth migration 
within and outside the country (Graner, 2001; Korzenevica, 2016; Snellinger, 2005). 
Economic conditions deteriorated and poor-quality jobs grew rapidly, thereby creating 
opportunities unrelated to small-scale farming and forcing young people to take up 
informal employment (Deraniyagala, 2005; Snellinger, 2017). This made the lives of 
rural young people – who were already in a vulnerable position – even more 
precarious. 
 
Globalization and its influence are reflected in the everyday lives of the people in 
Nepal, as illustrated by increases in school enrolment figures and migration rates 
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(Bista, 1991; Liechty, 2003; Nelson, 2013; Sharma, 1978). The emphasis on ‘education 
for all’ that arose as a result of recent educational reforms has generated positive 
results. According to the latest census, the literacy rate has increased from 39% to 
69%, and school enrolment has increased from 64% in 1990 to 96% in 2017–2018 
(Central Bureau of Statistics Nepal, 2017/18). In contrast to situations in other Asian 
countries, however, investment in education does not guarantee decent employment 
in Nepal (Naafs & White, 2012; Jeffery, 2008; Naafs & Skelton, 2018). This is clearly 
reflected in the Nepalese unemployment rate, which increased from 4.2% in 2011 to 
11.4% in 2018 (Central Bureau of Statistics Nepal, 2017/18). The changing socio-
economic context has failed to generate more employment, and educated young 
people cannot succeed in the fractured labour market. The few salaried jobs that are 
available on the labour market require having afno manchhe (‘your people’), source 
force (i.e. relatives in powerful positions who make recommendations for jobs) 
(Gellner & Snellinger, 2017), and/or years of experience in the field. The rural-urban 
migrant youth in Kathmandu have few, if any, of these resources.  
 
According to figures reported by Shrestha and Sharma (2013), 6,000 business process 
outsourcing (BPOs) companies are operating (either formally or informally) in 
Kathmandu, particularly as call centres. Young students who are either enrolled in 
higher education or have a post-secondary degree are likely to work in these call 
centres (Pradhan, 2017; Shrestha & Sharma, 2013). There is apparently no minimum 
age requirement for these jobs. Employees are required only to have a ‘good’ 
command of spoken English and an intermediate education (Pradhan, 2017). Although 
the salaries for these jobs exceed the minimum wage set by the government for 
workers without higher education credentials, they offer no social security. The 
likelihood of enjoying a lifelong career in the sector is therefore quite low. Employment 
in the civil service and the development sectors are available to those with work 
experience, tertiary education in the appropriate field, and some level of connection 
with powerful patrons (afno manchhe) to support them in their search for employment 
(Gellner & Snellinger, 2017). Elite and middle-class youth from the higher social strata 
can easily use connections to obtain employment, regardless of their educational 
achievement (Bista, 1991). In contrast, finding a job has become increasingly difficult 
for young people from lower social strata, classes, and rural backgrounds who have 
only limited connections and little or no education (Adhikari, 2011). At the same time, 
researchers have stated working in BPOs in developing countries has come to be 
regarded as ‘exploitative’, due to the lack of employment contracts and facilities for 
employees, along with performance-based payments and no fixed working hours 
(Pradhan, 2017). 
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Methodology  
 
Aims of the study 
The aim of this study is to explore the education to work transition of young rural-
urban migrants within the context of Nepal. This aim is subdivided into four goals. The 
first is to identify patterns of the education to work transition and to explore various 
life events that influence these patterns amongst young rural-urban migrants in 
Kathmandu, Nepal. The second goal is to explore the various opportunities and 
barriers that young rural-urban migrants encounter during the education to work 
transition. The third goal is to assess factors that shape the continuity and 
discontinuity of work and, ultimately, the education to work transition. The fourth and 
final goal is to investigate how young rural-urban migrants perceive their jobs at call 
centres during the education to work transition.  
 
Research context  
This study was conducted in Kathmandu, Nepal, one of several cities in which a large 
number of call centres has been established. Composed of three municipalities, the 
city is situated in a valley surrounded by seven hills, covering an area of 665 square 
kilometres. Although the area has fertile soil for cultivation, its popularity for residential 
purposes has led it to have an enormous population. According to the Central Bureau 
of Statistics Nepal (2017/18), of the total population of Nepal (approx. 29 million), 
21.4% live in urban areas. The most populous urban area, Kathmandu, has 1.42 
million inhabitants.  
 
Qualitative Longitudinal Research Method 
Youth transition scholars have employed a variety of methods to explore the education 
to work transitions of young people in different contexts. The majority of these studies, 
however, are based on quantitative methods. More recently, scholars have started to 
advocate multi-method approaches, as well as qualitative, longitudinal, and art-based 
methods to study the experiences of young people (Bagnoli, 2009; Langevang, 2008; 
Worth, 2011;). The research conducted for this doctoral thesis is based on a qualitative 
longitudinal method involving life (hi)stories in conjunction with timeline-mapping 
exercises (Kolar et al., 2015), followed by semi-structured interviews to explore the 
education to work transition experiences of young rural-urban migrants in Kathmandu, 
Nepal. Life (hi)stories have come to be regarded as a vital source of data collection, 
as they allow the exploration of ‘thick’ lived experiences (Atkinson, 1998). The insights 
generated by life (hi)stories are nevertheless difficult to express (Bagnoli, 2009). For 
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this reason, timeline-mapping exercises were used to deepen the understanding of 
young people’s education to work trajectories.  
 
This doctoral thesis analyses the life (hi)stories of 24 young people (16–25 years of 
age) who were working at call centres in the city of Kathmandu. The data were 
collected in two phases. The study was conducted between 2018 and 2019, with a 
six-month break between the phases, thus allowing for the observation of experiences 
of the education to work transition after employment. Different data-collection 
techniques were applied in each phase. The first phase involved timeline-mapping and 
life (hi)story interviews. In the second phase, data were collected through semi-
structured interviews, which were more specific than the life (hi)story interviews. The 
second-phase interview process was guided by a predetermined list of topics, starting 
with changes that had taken place in the lives of the young people since the time of 
the first interview. This study is driven by four sub-research questions, each of which 
is addressed in a separate results chapter, which includes a clear overview of the 
methods applied in each case. The first results chapter (Chapter 2) addresses the 
following research questions: Which education to work transition patterns exist 
amongst young rural-urban migrants working in Nepal? Which life events influence 
these transition patterns? 
 
In the second results chapter (Chapter 3), we explore various opportunities and 
barriers encountered by young rural-urban migrants during the education to work 
transition. It was guided by the following question: Which opportunities and barriers 
influence the education to work transition amongst young rural-urban migrants in 
Nepal? The research question discussed in the third results chapter (Chapter 4) is: 
Which factors influence the continuity and discontinuity of work amongst young rural-
urban migrants in Nepal? 
 
Finally, the fourth results chapter (Chapter 5) explores two questions:(1) How do 
young rural-urban migrants in Nepal perceive their call centre jobs during the 
education to work transition? (2) How are these perceptions influenced by the socio-
cultural context? 
 
 
Outline of this Doctoral Thesis  
 
This study examines the education to work transitions of young rural-urban migrants 
in Kathmandu, Nepal, based on qualitative longitudinal research methods. The four 
studies that were conducted to explore the four main research questions of this thesis 
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provide insights into the education to work transitions of young rural-urban migrants 
from the perspectives and experiences of the young people themselves. 
 
In Chapter 2, we present the various patterns of the education to work transition in 
the context of Nepal, along with the life events that influence these patterns. Drawing 
on a biographical research approach, this chapter highlights four different patterns 
reflecting the education to work transitions of young rural-urban migrants working at 
call centres in Kathmandu. These patterns involve education, migration, work, and 
mandatory waiting periods. The analysis of the four patterns reveals that migration 
from rural to urban areas for purposes of education or work, combined with the 
mandatory waiting periods, exert a key influence on the overall life trajectories of the 
young rural-urban migrants participating in the study. 
 
In Chapter 3, we describe the various opportunities and barriers encountered by young 
rural-urban migrants (both men and women) during the education to work transition, 
as well as how these factors influence their individual trajectories. Based on a 
comparative analysis, it was found that the primary opportunities and barriers that 
influenced the trajectories of the participants concerned choices that their parents had 
made with regard to their education, migration to Kathmandu for education or work, 
travel abroad for education and work, and financial resources.  
 
Chapter 4 presents an analysis of the continuity and discontinuity of work amongst 
rural-urban migrants working in call centres in Kathmandu. Based on a process 
perspective, we discuss rural-urban youth trajectories as a process that involves 
choices, decisions, and changes. The results indicate that the education to work 
transition is primarily affected by financial resources, the desire for higher education 
in the interest of future employment, and demanding work schedules. We argue that 
the education to work transition is not an isolated event, but a series of processes that 
evolve continuously in response to the choices and decisions of young people.  
 
Chapter 5 presents a further investigation of the perceptions of young rural-urban 
migrants regarding their call-centre jobs in Kathmandu, along with the socio-cultural 
contexts that influence these perceptions. Mapping of the various perceptions 
demonstrates that, in addition to being shaped by socio-economic factors, the 
education to work transition is influenced by embedded cultural understandings of 
jobs in the contexts in which young people live.  
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Chapter 6 provides a summary and discussion of the main findings of the studies 
conducted within the framework of this doctoral thesis. It also addresses the 
limitations of the studies and implications for future research.  
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