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Appendix A  Central Applications Office (CAO): Points system 

Grades, Percentage Points and Points Value for Ordinary 
and Higher Level subjects in the Leaving Certificate Examination 

Points Awarded* 
 

Grade 
 

Percentage 
 Range  

Ordinary Level Higher Level 
A1 90-100 60 100 
A2 85-99 50 90 
B1 80-84 45 85 
B2 75-79 40 80 
B3 70-74 35 75 
C1 65-69 30 70 
C2 60-64 25 65 
C3 55-59 20 60 
D1 50-54 15 55 
D2 45-49 10 50 
D3 40-44 5 45 
E 25-39   
F 10-24   

NG 0-9   
*Foundation Level grades do not qualify for points. ‘Fail’ grades at ordinary or at higher level are not awarded  
   any points.   
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Appendix B  Leaving Certificate Examination statistics 1996-2002 

Leaving Certificate Examination: Total number of candidates by subject and level * 

Subject            Year: 1996 1997 1998 1999 2000 2001 2002 
Irish         
Ordinary Level 30202 32785 34042 33563 31862 29868 28906 
% of Total Irish  61.6% 60.7% 59.1% 59.5% 58.4% 58.8% 58.9% 
Foundation Level 4989 5455 5782 5642 5733 5238 5277 
% of Total Irish 10.2% 10.1% 10.0% 10.0% 10.5% 10.3% 10.8% 
Higher Level 13797 15744 17732 17221 16958 15719 14896 
% of Total Irish 28.2% 29.2% 30.8% 30.5% 31.1% 30.9% 30.3% 
        
Total Irish  48988 53984 57556 56426 54533 50825 49079 
        
English 52889 58070 61304 59804 57816 53283 52993 
Maths 53246 58122 61969 60637 58706 55149 53648 
French  16039 16285 17628 17954 16785 16054 15207 
German 6667 7039 7234 6910 6410 5874 5170 

  *(Information obtained from Department of Education and Science Official Statistical Reports 1996-1999. 
   Data for remaining years supplied directly by Department of Education and Science – personal communication). 

 
Proportions getting Grade A (A1 or A2) 

Subjects        Year: 1996 1997 1998 1999 2000 2001 2002 
Irish Foundation 4.0 3.1 2.7 7.6 6.0 4.4 3.8 
Irish Ordinary  0.3 0.1 0.3 0.7 3.3 4.3 3.6 
Irish Higher 5.9 7.0 8.3 7.8 9.0 9.4 11.7 
French Higher 6.2 7.4 7.3 11.0 8.9 9.7 9.9 
German Higher 8.0 10.0 9.0 13.4 12.8 12.4 11.4 

 
Proportions getting Grade C or higher (A1, A2, B1, B2, B3, C1, C2, C3) 

Subjects       Year: 1996 1997 1998 1999 2000 2001 2002 
Irish Foundation 78.2 77.5 70.1 91.8 80.5 78.2 82.3 
Irish Ordinary  53.8 40.9 48.6 54.8 73.8 75.4 75.2 
Irish Higher 82.4 80.9 82.4 82.3 80.5 79.2 83.7 
French Higher 62.6 70.9 68.4 68.6 68.6 69.5 68.4 
German Higher 71.3 78.4 76.3 76.0 80.8 76.5 80.5 
English Higher  65.1 63.8 61.3 66.7 65.4 75.8 76.4 

 
Proportions failing at Ordinary and Higher Levels (E/F/NG) 

Subjects         Year: 1996 1997 1998 1999 2000 2001 2002 
Irish Foundation 3.0 2.7 4.4 0.5 2.7 2.5 2.1 
Irish Ordinary 11.3 14.0 12.7 11.5 5.8 5.1 5.1 
Irish Higher 0.7 0.9 0.7 1.1 1.0 1.4 0.6 
French Ordinary 12.1 8.4 14.4 7.8 4.9 7.5 7.9 
German Ordinary 9.2 6.5 9.5 11.2 6.6 6.1 5.7 
French Higher 4.8 3.2 3.7 4.1 3.5 3.4 3.6 
German Higher 3.0 1.3 1.7 2.8 1.4 2.2 1.5 
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Appendix C  Student Questionnaire 

     

 

 
 
 
 
 

 
CCeeiissttnneeooiirr  aann  MMhhiicc  LLééiinnnn    

 
SSttuuddeenntt  QQuu ssee ttiioonnnnaaiirree  

 
 
 

 
 
 
 

  ----------------------------------------------------------------------------------------------- 
(BAINFEAR AN CHUID SEO AMACH DÍREACH TAR ÉIS CÓDÁIL AN CHEISTNEORA SEO. 

THIS SECTION WILL BE REMOVED IMMEDIATELY AFTER THIS QUESTIONNAIRE IS CODED) 
 
 
 
Ainm / Name: _______________________________________________________ 
 
Ainm agus Seoladh na Scoile:__________________________________________ 
School’s Name and Address  

___________________________________________ 
 
___________________________________________ 
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We would like you to help us by answering the following questions 
concerning the learning of Irish.  This questionnaire is part of a project 
being conducted by ITÉ on how young people acquire and retain Irish. 

 
 

This is not a test so there are no right or wrong answers.  We are 
interested in your personal opinions.  Please give your answers sincerely 

as only this will guarantee the success of the study.  Please answer all 
sections. 

 
 
 

Your answers to all questions will be treated with the strictest confidence.  
Although we ask for your name on the cover page, we do so only because 
we must be able to associate your answers to this questionnaire with those 
of other questionnaires which you will be asked to answer.  It is important 

for you to know, however, that before the questionnaires are examined, 
your questionnaire will be numbered, the same number will be put on this 

section containing your name, and then that section will be removed. 
 

 
 
 
 
 
 
 
 

 
 

THANK YOU VERY MUCH FOR YOUR HELP. 
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SECTION ONE  
 
Following are a number of statements with which some people agree and others 
disagree.  We would like you to indicate your opinion about each statement by circling 
the alternative below it which best indicates the extent to which you disagree or agree 
with that statement.  For example: 
 Country people are more friendly than city people. 
 
 Strongly Moderately Slightly Neutral Slightly Moderately Strongly 
 Disagree Disagree Disagree  Agree Agree Agree 
 
In answering this question, you should have circled one of the above alternatives.  
Some people would circle Strongly Disagree, others would circle Strongly Agree, 
and still others would circle one of the alternatives in between.  Which one you 
circled would indicate your own feelings based on everything you know and have 
heard.  Note, there is no right or wrong answer.  All that is important is that you 
indicate your personal feeling.  For each of the next 25 items, we want you to give 
your immediate feeling after reading each statement.  Please circle one of the seven 
alternatives.   
                                                     (Scale tags after item stem do not appear in actual Questionnaire) 
1. My parents try to help me with my Irish.  PE 
 
 Strongly Moderately Slightly Neutral Slightly Moderately Strongly 
 Disagree Disagree Disagree  Agree Agree Agree 
 
2. Learning Irish is a waste of time.  ATLI 
 
 Strongly Moderately Slightly Neutral Slightly Moderately Strongly 
 Disagree Disagree Disagree  Agree Agree Agree 
 
3. My parents feel that because we live in Ireland, I should learn Irish.  PE 
 
 Strongly Moderately Slightly Neutral Slightly Moderately Strongly 
 Disagree Disagree Disagree  Agree Agree Agree 
 
4. It embarrasses me to volunteer answers in our Irish class.  ICA 
 
 Strongly Moderately Slightly Neutral Slightly Moderately Strongly 
 Disagree Disagree Disagree  Agree Agree Agree 
 
5. When I leave school, I shall give up this study of Irish entirely because I am not 

interested in it.  ATLI 
 
 Strongly Moderately Slightly Neutral Slightly Moderately Strongly 
 Disagree Disagree Disagree  Agree Agree Agree 
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6. My parents feel that I should continue studying Irish all through school.  PE 
 
 Strongly Moderately Slightly Neutral Slightly Moderately Strongly 
 Disagree Disagree Disagree  Agree Agree Agree 
 
7. My parents urge me to seek help from my teacher if I am having problems with 

my Irish.  PE 
 
 Strongly Moderately Slightly Neutral Slightly Moderately Strongly 
 Disagree Disagree Disagree  Agree Agree Agree 
 
8. I really enjoy learning Irish.  ATLI 
 
 Strongly Moderately Slightly Neutral Slightly Moderately Strongly 
 Disagree Disagree Disagree  Agree Agree Agree 
 
9. I never feel quite sure of myself when I am speaking in our Irish class.  ICA 
 
 Strongly Moderately Slightly Neutral Slightly Moderately Strongly 
 Disagree Disagree Disagree  Agree Agree Agree 
 
10. I love learning Irish.  ATLI 
 
 Strongly Moderately Slightly Neutral Slightly Moderately Strongly 
 Disagree Disagree Disagree  Agree Agree Agree 
 
11. My parents have stressed the importance Irish will have for me when I leave 

school.  PE 
 
 Strongly Moderately Slightly Neutral Slightly Moderately Strongly 
 Disagree Disagree Disagree  Agree Agree Agree 
 
12. I get nervous and confused when I am speaking in my Irish class.  ICA 
 
 Strongly Moderately Slightly Neutral Slightly Moderately Strongly 
 Disagree Disagree Disagree  Agree Agree Agree 
 
13. My parents think I should devote more time to my Irish studies.  PE 
 
 Strongly Moderately Slightly Neutral Slightly Moderately Strongly 
 Disagree Disagree Disagree  Agree Agree Agree 
 
14. Irish is an important part of the school programme.  ATLI 
 
 Strongly Moderately Slightly Neutral Slightly Moderately Strongly 
 Disagree Disagree Disagree  Agree Agree Agree 
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15. I always feel that the other students speak Irish better than I do.  ICA 
 
 Strongly Moderately Slightly Neutral Slightly Moderately Strongly 
 Disagree Disagree Disagree  Agree Agree Agree 
16. My parents really encourage me to study Irish.  PE 
 
 Strongly Moderately Slightly Neutral Slightly Moderately Strongly 
 Disagree Disagree Disagree  Agree Agree Agree 
 
17. Learning Irish is really great.  ATLI 
 
 Strongly Moderately Slightly Neutral Slightly Moderately Strongly 
 Disagree Disagree Disagree  Agree Agree Agree 
 
18. My parents show considerable interest in anything to do with my Irish courses. PE 
 
 Strongly Moderately Slightly Neutral Slightly Moderately Strongly 
 Disagree Disagree Disagree  Agree Agree Agree 
 
19. I hate Irish.  ATLI 
 
 Strongly Moderately Slightly Neutral Slightly Moderately Strongly 
 Disagree Disagree Disagree  Agree Agree Agree 
 
20. My parents encourage me to practice my Irish as much as possible.  PE 
 
 Strongly Moderately Slightly Neutral Slightly Moderately Strongly 
 Disagree Disagree Disagree  Agree Agree Agree 
 
21. I would rather spend my time on subjects other than Irish.  ATLI 
 
 Strongly Moderately Slightly Neutral Slightly Moderately Strongly 
 Disagree Disagree Disagree  Agree Agree Agree 
 
22. I am afraid the other students will laugh at me when I speak Irish.  ICA 
 
 Strongly Moderately Slightly Neutral Slightly Moderately Strongly 
 Disagree Disagree Disagree  Agree Agree Agree 
 
23. I think that learning Irish is dull.  ATLI 
 
 Strongly Moderately Slightly Neutral Slightly Moderately Strongly 
 Disagree Disagree Disagree  Agree Agree Agree 
 
24. My parents feel that I should really try to learn Irish.  PE 
 
 Strongly Moderately Slightly Neutral Slightly Moderately Strongly 
 Disagree Disagree Disagree  Agree Agree Agree 
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25. I plan to learn as much Irish as possible.  ATLI 
 
 Strongly Moderately Slightly Neutral Slightly Moderately Strongly 
 Disagree Disagree Disagree  Agree Agree Agree 
 
 
SECTION TWO 
 
In this section we would like you to answer each of the following items by circling or 
ticking the letter of the alternative (a, b or c) which appears to be most applicable to 
you.  We should like to remind you that no individual teacher will have access to the 
questionnaires or any other information which associates your responses to this 
questionnaire with your name.  We would urge you to be as accurate as possible since 
the success of this investigation depends upon it. 
 
(Key for scoring in left column does not appear in actual Questionnaire) 
1. I read Irish magazines and newspapers:  DTLI 
1 a)  never. 
2 b)  not very often. 
3 c)  as often as I can. 
 
2. When I hear an Irish song on the radio, I:  MI 
2 a)  listen to the music, paying attention only to the easy words. 
3 b)  listen carefully and try to understand all the words. 
1 c)  change the station. 
 
3. When I am in Irish class, I:  MI 
3 a)  volunteer answers as much as possible. 
2 b)  answer only the easier questions. 
1 c)  never say anything. 
 
4. If there were Irish-speaking families in my neighbourhood, I would:  DTLI 
1 a)  never speak Irish with them. 
2 b)  speak Irish with them sometimes. 
3 c)  speak Irish with them as much as possible. 
 
5. If I had the opportunity to see an Irish play, I would:  DTLI 
2 a)  go only if I had nothing else to do. 
3 b)  definitely go. 
1 c)  not go. 
 
6. As regards TG4, I: MI 
3 a)  try to watch it often. 
2 b)  turn it on occasionally. 
1 c)  never watch it. 
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7. If there were an Irish Club in my school, I would:  DTLI 
2 a)  attend meetings once in a while. 
3 b)  be most interested in joining. 
1 c)  definitely not join. 
 
8. I actively think about what I have learned in my Irish Class: MI  
3 a)  very frequently. 
1 b)  hardly ever. 
2 c)  once in a while 
 
9. If it were up to me whether or not to take Irish, I:  DTLI 
1 a)  would drop it. 
3 b)  would definitely take it. 
2 c)  don’t know whether I would take it or not. 
 
10. Considering how I study Irish, I can honestly say that I:  MI 
2 a)  do just enough work to get along. 
1 b)  will pass on the basis of sheer luck or intelligence because I do very little  
            work. 
3 c)  really try to learn Irish. 
 
11. When I have a problem understanding something we are learning in Irish class, 

I:MI 
3 a)  immediately ask the teacher for help. 
2 b)  only seek help just before the exam. 
1 c)  just forget about it. 
 
12. I watch Irish T.V. programmes or listen to Irish radio programmes.  DTLI 
2 a)  sometimes. 
3 b)  as often as possible. 
1 c)  never. 
 
13. I find studying Irish:  DTLI 
1 a)  not interesting at all. 
2 b)  no more interesting than most subjects. 
3 c)  very interesting. 
 
14. If Irish were not taught in school, I would:  MI 
1 a) pick up Irish in everyday situations (i.e. read Irish books and newspapers, try  

    to speak it whenever possible, etc...). 
2 b)  try to obtain lessons in Irish somewhere else. 
3 c)  not bother learning Irish at all. 
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15. Compared to my other subjects, I like Irish:  DTLI 
3 a)  the most. 
2 b)  the same as all the others. 
1 c)  least of all. 
 
16. If my teacher wanted someone to do an extra Irish assignment, I would:  MI 
1 a)  definitely not volunteer. 
3 b)  definitely volunteer. 
2 c)  only do it if the teacher asked me directly. 
 
17. During Irish Class, I would like:  DTLI 
2 a)  to have a combination of Irish and English spoken. 
1 b)  to have as much English as possible spoken. 
3 c)  to have only Irish spoken. 
 
18. After I get my Irish assignments back, I:  MI 
3 a)  always rewrite them, correcting my mistakes. 
1 b)  just throw them aside and forget them. 
2 c)  look them over, but don't bother correcting mistakes. 
 
19. If I had the opportunity to speak Irish outside of school, I would:  DTLI 
1 a)  never speak it. 
3 b)  speak Irish most of the time, using English only if really necessary. 
2 c)  speak it occasionally, using English whenever possible. 
 
20. When it comes to Irish homework, I:  MI 
2 a)  put some effort into it, but not as much as I could. 
3 b)  work very carefully, making sure I understand everything. 
1 c)  just skim over it. 
 
 
 

PLEASE GO TO THE NEXT PAGE 
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SECTION THREE 
 
The purpose of this part of the questionnaire is to determine your ideas and 
impressions about your Irish Course.  We call these things concepts.  In answering 
this section, you will be asked to rate these concepts on a number of scales.  On the 
following pages, there is a concept given at the top of the page, and below that a 
group of scales.  You are to rate each concept on each of the scales in order.   
 
Following is how you use the scales. 
 
If the word at either end of the scale very strongly describes you ideas and 
impressions about the concept at the top of the page, you would place your check-
mark  as shown below:  
friendly  __ ___ ______ ______ ______ ______ ______ _____
 unfriendly 

or  
friendly  ______ ______ ______ ______ ______ ______ __ __
 unfriendly 
 
If the word at either end of the scale describes somewhat your ideas and impression 
about the concept (but not strongly so) you would place your check-mark as follows: 
dangerous  ______ ___ __ ______ ______ ______ ______ _____ safe 

or  
dangerous  ______ ______ ______ ______ ______ __ ___ _____ safe 
 
If the word at either end of the scale only slightly describes your ideas and 
impression about the concept, you would place your check-mark as follows: 
fast  ______ ______ __ ___ ______ ______ ______ _____ slow 

or  
fast  ______ ______ ______ ______ __ ___ ______ _____ slow 
 
If the word at either end of the scale doesn’t seem to be at all related to your ideas 
and impressions about the concept, you would place your check-mark as follows:  
useful  ______ ______ ______ ___ __ ______ ______ _____ useless 
 
For example: 
If you rated the concept SNAKE, your ratings may have been like the following: 

 
SNAKE 

friendly  ______ ______ ______ ______ __ ___ ______ _____
 unfriendly 
dangerous  __ ___ ______ ______ ______ ______ ______ _____ safe 
fast  ______ ______ ______ ______ ______ ___ __ _____ slow 
useful  ______ ______ ______ ___ __ ______ ______ _____ useless 
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In this example, snake is seen as slightly unfriendly, extremely dangerous, 
somewhat slow, and neither useful nor useless.   
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We now want you to indicate your own ideas and impressions in relation to your 
Irish course.  There are no right or wrong answers.  In answering this part of the 
questionnaire, work quickly and don’t stop to think about each scale.  It is your 
immediate impression in which we are interested.   

 
MY IRISH COURSE 

(TAGS BELOW DO NOT APPEAR IN ACTUAL QUESTIONNAIRE) 
ICUTILITY 1 meaningful _____:_____:_____:_____:_____:_____:______ meaningless 

ICEVAL 7          enjoyable _____:_____:_____:_____:_____:_____:______ unenjoyable 

ICINT 1      monotonous _____:_____:_____:_____:_____:_____:______ absorbing 

ICDIFF 1           effortless _____:_____:_____:_____:_____:_____:______ hard 

ICEVAL 5       awful _____:_____:_____:_____:_____:_____:______ nice 

ICINT 2            interesting_____:_____:_____:_____:_____:_____:______ boring 

ICEVAL 1                       good _____:_____:_____:_____:_____:_____:______ bad 

ICDIFF 2             simple _____:_____:_____:_____:_____:_____:______complicated 

ICEVAL 2     disagreeable_____:_____:_____:_____:_____:_____:______ agreeable 

ICINT 3         fascinating _____:_____:_____:_____:_____:_____:______ tedious 

ICEVAL 9      worthless _____:_____:_____:_____:_____:_____:______valuable 

ICUTILITY 2   necessary _____:_____:_____:_____:_____:_____:______ unnecessary 

ICEVAL 10       appealing _____:_____:_____:_____:_____:_____:______ unappealing 

ICUTILITY 3     useless _____:_____:_____:_____:_____:_____:______ useful 

ICDIFF 3      elementary _____:_____:_____:_____:_____:_____:______ complex 

ICEVAL 3       pleasurable_____:_____:_____:_____:_____:_____:______ painful 

ICUTILITY 4 educational____:_____:_____:_____:_____:_____:______ 

noneducational 

ICEVAL 8    unrewarding_____:_____:_____:_____:_____:_____:______ rewarding 

ICDIFF 4          difficult _____:_____:_____:_____:_____:_____:______ easy 

ICEVAL 4     satisfying _____:_____:_____:_____:_____:_____:______ unsatisfying 

ICUTILITY 5 unimportant_____:_____:_____:_____:_____:_____:______  important 

ICEVAL 6         pleasant _____:_____:_____:_____:_____:_____:______  unpleasant 

ICINT 4             exciting _____:_____:_____:_____:_____:_____:______  dull 

ICDIFF 5             clear _____:_____:_____:_____:_____:_____:______  confusing 
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ICINT 5      colourful _____:_____:_____:_____:_____:_____:______  colourless 
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SECTION FOUR 
 
We would now like you to answer a few additional questions about yourself and Irish. 
 
1. How would you describe your ability to speak Irish?  Please tick the appropriate  
      box. 

 (i)  No Irish                   
 (ii)  Only the odd word               
 (iii)  A few simple sentences              
 (iv)  Parts of conversations              
 (v)  Most conversations               
 (vi)  Native speaker ability              
 
2. How often, if ever, is Irish spoken by anyone in your home at present?  Please 
tick  
       the appropriate box.   
 (i)  Very often                  
 (ii)  Often                    
 (iii)  Occasionally                 
 (iv)  Seldom                   
 (v)  Never                   
 
3. During the past year how much opportunity have you had to speak Irish outside 
of  
       the school situation?  Please tick the appropriate box.   

(i) None at all                  
(ii) Not very much                 
(iii) A little                   
(iv) Quite a bit                  
(v) A great amount                

 
4.  In what situations outside of your school do you use Irish?  Please give details. 
 _____________________________________________________________ 
 _____________________________________________________________ 
 _____________________________________________________________ 
 
5.  Do you plan to continue studying Irish when you leave secondary school?   
 (i)  Yes           
 (ii)   No              

 If your answer is Yes, please give details  (e.g. Irish as a subject in a third level  
 programme of study, an evening class, spend time in a Gaeltacht) 
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 _______________________________________________________________ 
6.  At the moment, what are your plans for the next academic year?  Please tick the 

appropriate box.   
 (i)    Repeat the Leaving Certificate             
 (ii)   Get a job in Ireland                
 (iii)  Get a job abroad                  
 (iv)  Go to a third level college at home           
 (v)    Go to a third level college abroad           
 (vi)   Take a year out  e.g. go travelling/working abroad      
 (vii)  Other   (Please give details below)           
 __________________________________________________________ 
 __________________________________________________________ 
 
7. Would you be willing to let us know your Leaving Certificate Examination results 

(grades) in Irish ? 
(i) Yes     
(ii) No        

 
As part of our research on the learning of Irish we would like to interview a 
sample of students from this present survey again in the year 2001.  We are 
anxious to get information from as good a cross section of young people as 
possible: from all ability levels in Irish and representing different attitudes to 
Irish and to the learning of Irish. 

 
8.   If it is possible, would you be willing to give us 1½-2 hours of your time (at your  
 convenience) in the year 2001?  (A small monetary reward will be given for your  
 cooperation.) 
 
 Yes, I would be willing to cooperate if it is possible for me to do so.    
 If your answer is Yes, can you give (below) a permanent address (e.g. home 
address) at  which you may be contacted? 

 
(THIS SECTION WILL BE REMOVED IMMEDIATELY AFTER THIS QUESTIONNAIRE IS CODED) 
  ------------------------------------------------------------------------------------------------ 

 
Ainm / Name: _____________________________________________________ 
 
Seoladh Baile:_____________________________________________________ 
Home Address: 
      ____________________________________________________ 
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THANK YOU FOR YOUR COOPERATION IN FILLING IN THIS 
QUESTIONNAIRE. 
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Appendix D  Test of Proficiency in Spoken Irish: Listening Test 

(ENGLISH VERSION) 

BÉALTRIAIL GHAEILGE ITÉ 

LEIBHÉAL NA hARDTEISTIMÉIREACHTA 
 
 

TTRRIIAAIILL  ÉÉIISSTTEEAACCHHTTAA  
SSAA  GGHHAAEEIILLGGEE  

 
ANSWER BOOKLET 

 
     

 
Name:  ___________________________________________  

School’s Name and Address: _________________________  

_________________________________________________  

Date of Birth (day/month/year):  ________________________  

Gender (Male/Female):  ______________________________  

 
GENERAL INFORMATION AND INSTRUCTIONS 

• The test lasts about 20 minutes. 
• You will have 4 minutes to read the test before the tape starts. 
• There are four parts to the test. 
• Each listening text will be heard twice. 
• Read the instructions to each item carefully. 
• You must answer all the questions. 
 
Do not open this test booklet until you are told to do so. 
 

1. 
 

/8 
 
2. 
 

/10 
 

3. 
 

/8 
 

4. 
 

/8 
 
IOMLÁN 
 

/34 
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(IRISH VERSION) 

 

BÉALTRIAIL GHAEILGE ITÉ 

LEIBHÉAL NA hARDTEISTIMÉIREACHTA 
 
 

TTRRIIAAIILL  ÉÉIISSTTEEAACCHHTTAA  
SSAA  GGHHAAEEIILLGGEE  

 
FREAGARLEABHAR 

 
 

     
 
 
Ainm:  ___________________________________________  

Ainm agus Seoladh na Scoile:  ________________________  

_________________________________________________  

Dáta Breithe (lá/mí/bliain):  ___________________________  

Inscne (Fireann/Baineann):  ___________________________  

 
EOLAS GINEARÁLTA AGUS TREORACHA 

 
 Mairfidh an triail seo thart ar 20 nóiméad. 
 Beidh 4 nóiméad agat chun an triail a léamh sula gcuirfear an téip  

ar siúl. 
 Tá ceithre chuid sa triail seo. 
 Cloisfear gach téacs éisteachta faoi dhó. 
 Léigh na treoracha a bhaineann le gach mír go cúramach. 
 Freagair na ceisteanna ar fad. 

 
Ná hoscail an leabhar seo go dtí go ndéarfar leat é.  
 

1. 
 

/8 
 
2. 
 

/10 

3. 
 

/8 

4. 
 

/8 
 
IOMLÁN 
 

/34 
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Appendix E  Irish C-Test 

     

CC--TTEESSTT   SSAA  GGHHAAEEIILLGGEE 

  

Líon isteach na bearnaí                                 Fill in the gaps 
 
Cruthaítear C-Test nuair a bhaintear 
amach an dara leath de gach dara focail i 
bpíosa téacs.  Má bhíonn uimhir corr de 
litreacha san fhocail, baintear amach an 
‘leath’ is mó.  
 
Sa téacsanna thíos ní mór duit an chuid 
atá ar iarraidh a chur ar ais i.e. na litreacha 
cuí a líonadh isteach.  Tabhair faoi deara 
go bhfágtar slán an chéad abairt agus an 
abairt dheireanach.  Cabhróidh sé seo leat 
éirim an scéil a thuiscint.   
 
Sa triail seo caithfidh tú trí ghiota 
téacsanna a líonadh isteach.  Bí cinnte go 
léann tú an téacs go léir uair nó dhó sula 
scríobhann tú aon rud.  Beidh thart ar 20 
nóiméad agat chun an obair go léir a 
dhéanamh.   
 
Féach ar dtús ar an sampla atá déanta 
cheana. 
 

C-Tests are constructed by 
systematically removing the second half 
of every second word in a text.  If there 
is an odd number of letters in the word, 
then the larger ‘half’ is removed. 
 
Your job is to put the text back together 
again i.e. fill in the missing letters.  Note 
that the first and last sentences of each 
piece of text are left intact.  This should 
help you to get the gist of the extract.   
 
 
In this test there are three pieces of text 
to be filled in.  Make sure you read the 
whole text once or twice before you write 
anything.  You will be given 20 minutes 
in which to complete the test.  
 
 
First take a look at the sample which has 
already been filled in.  
 

SAMPLA                                                                                                                           SAMPLE  
Tá treoir ann a chabhrós le duine codladh na hoíche a dhéanamh, agus tuiscint a fháil 
ar chúrsaí codlata.  Bíonn aer  úr ag  teastáil.  Cuireann easpa aeir isteach ar  an 
duine.  Is minic fadhb chodlata ag an té a chaitheann an lá  taobh istigh.  Bíonn an-
tionchar ag solas  na gréine ar rithimí na hinntinne freisin.  Teastaíonn  solas an lae 
ón duine gach lá.  Agus cuirfidh sé as don duine má bhíonn sé rófhada faoin solas 
leictreach. 
 Ní ceart fanacht rófhada os comhair teilifíse sula dtéann tú a chodladh, ach sin nós 
atá ag go leor leor daoine.                          
                    Cuisle, Feabhra, 1999 . 
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Appendix F  Test of Proficiency in Spoken Irish: Speaking Test 

(ENGLISH VERSION) 

BÉALTRIAIL GHAEILGE ITÉ 

LEIBHÉAL NA hARDTEISTIMÉIREACHTA 
 
 

TTRRIIAAIILL  CCHHAAIINNTTEE  
SSAA  GGHHAAEEIILLGGEE  

 
ANSWER BOOKLET 1. 

 
/14 

 
2. 
 

/10 

3. 
 

/10 

4. 
 

/10 
 
5. 
 

/12 
 
6. 
 

/10 
 
IOMLÁN 
 

/66 
 
 

 
     

 
Name:  ___________________________________________  

School’s Name and Address: _________________________  

_________________________________________________  

Date of Birth (day/month/year):  _______________________  

Gender (Male/Female):  ______________________________  

 
GENERAL INFORMATION AND INSTRUCTIONS 
• The test will last about 20 minutes.   
• You will hear the test items and instructions from the tape.  Listen 

carefully to the instructions for each item.  
• There are 6 sections in the test.  In most sections a sample item and 

response will be given.  Listen carefully to these sample items. 
• As soon as you hear the prompt (beep) you must start to speak.  

Always wait for this prompt before speaking.  You may continue 
speaking until you hear the next prompt.   

• In the case of most items there is no single correct response.  It is 
important therefore to say something in response to each item. 

• Please speak clearly as your responses will be recorded on tape. 
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Do not open this booklet until you are told to do so. 
 

(IRISH VERSION) 
 

BÉALTRIAIL GHAEILGE ITÉ 

LEIBHÉAL NA hARDTEISTIMÉIREACHTA 
 
 

TRIAIL CHAINTE 
SA GHAEILGE 

 
FREAGARLEABHAR 

 
 

     
 
Ainm: ___________________________________________  

Ainm agus Seoladh na Scoile:  ________________________  

_________________________________________________  

Dáta Breithe (lá/mí/bliain): ___________________________  

Inscne (Fireann/Baineann): ______________________________  

 
EOLAS GINEARÁLTA AGUS TREORACHA 
• Tógfaidh an triail seo thart ar 20 nóiméad.   
• Beidh na trialacha agus na treoracha le cloisteáil ón téip.  Éist go 

cúramach leis na ceisteanna agus leis na treoracha do gach triail. 
• Beidh 6 chuid sa triail seo.  I gcás an chuid is mó de na trialacha   

cloisfidh tú sampla ar dtús.  Éist leis na samplaí.   
• Chomh luath agus a chloiseann tú an nod (bíp) tosaigh ag labhairt.  Fan i 

gconaí leis an nod seo sula ndeir tú aon rud.  Ansin, lean ort ag caint go 
dtí go gcloiseann tú an chéad nod eile.   

1. 
 

/14 
 
2. 
 

/10 

3. 
 

/10 

4. 
 

/10 
 
5. 
 

/12 
 
6. 
 

/10 
 
IOMLÁN 
 

/66 
 
 

• I gcás an chuid is mó de na míreanna, d’fhéadfadh níos mó ná freagra 
ceart amháin a bheith ann.  Mar sin tá sé tábhachtach rud éigin a rá le 
haghaidh gach mír. 

• Abair leat go soiléir mar beidh do chuid freagraí á dtaifeadadh.   
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Ná hoscail an leabhar seo go dtí go ndéarfar leat é. 
 



Appendix G – Scoring guidelines for Speaking Test 203

Appendix G  Scoring guidelines for Speaking Test 

 

BÉALTRIAIL GHAEILGE ITÉ 
 

LEIBHÉAL NA hARDTEISTIMÉIREACHTA 
 

LEAVING CERTIFICATE LEVEL 
 
 

  
 

TTRRIIAAIILL  CCHHAAIINNTTEE  SSAA  GGHHAAEEIILLGGEE  
 

SPEAKING TEST IN IRISH 
 
 
 
 

TTRREEOORRAACCHHAA  MMAARRCCÁÁLLAA  
 

SCORING GUIDELINES 
 
 
 
 
 
 
 
 

 



Appendix G – Scoring guidelines for Speaking Test  204

GENERAL INFORMATION AND INSTRUCTIONS: PLEASE READ CAREFULLY  
 
The tasks and scales used in this test are not intended to be representative of all aspects of 
communicative ability in Irish. The test is intended only to assess, for research purposes, some 
of the major speaking objectives which are set down in the Leaving Certificate Irish syllabus.  
We are interested in measuring the candidate’s control over the language forms used to realize 
the desired speech acts.  Thus, with the exception of the Pronunciation subtest, candidates’ 
performance on specific tasks is generally assessed in terms of communicative impact (e.g. the 
amount of information contained in the speaker’s utterances, its relevance and appropriateness) 
and the level of linguistic or grammatical accuracy.  The scales used vary according to the task 
involved.  (see individual subtests). 
 
  The test is divided into six main sections or tasks each testing specific aspects of the 
candidate’s spoken Irish.  Below is a short description of each sub-test. 
 
1. Pronunciation  A text of approximately 200 words in length is to be read aloud.  Fourteen 

sounds or combinations of sounds are marked as right/wrong.  (Max score = 14) 
2. Reacting appropriately (Role play).  The candidate must react appropriately in five 

thematically linked situations depicted in line drawings e.g. requesting, complaining, 
thanking. Each reaction is judged according to a  three-point scale.  (Max score =10) 

3. Telling a story (Describing an event).  The candidate must tell a continuous story in the past 
tense based on a  series of six chronologically ordered drawings.  The first few words of 
the story are provided.  Time is allowed for the candidate to study the pictures.  The story 
is assessed on three different scales – Completeness, Fluency- Vocabulary & 
Grammatical Accuracy.  (Max score = 10). 

4. Giving an opinion.  The candidate must give an opinion on a topic of general interest to 
students.  The candidate’s response is assessed on three different scales Relevance, 
Fluency-Vocabulary & Grammatical Accuracy.  (Max score = 10).  

5. Describing objects.  This tests the candidate’s ability to describe three culturally significant 
objects so that a listener without previous knowledge could easily identify them, 
understand their function etc.  Each item is assessed on two scales – 
Comprehensibility/Vocabulary Adequacy  & Grammatical Accuracy  (Max score = 12).  

6. Giving instructions/advice.  The candidate must give appropriate verbal advice or 
instructions consistent with a procedure outlined in five  drawings.  Each item is assessed 
on a three-point scale  (Max score =10). 

 
Scoring is done retrospectively from minidisc recordings of candidates’ responses.  

Correctors are requested to assign scores based on the descriptions set out in the various scales 
associated with each task.  Responses to each item must be scored independently of all others.  
In general, only discourse which occurs within the specified time limit for each item (i.e. 
between beeps) should be assessed.  However, exceptions can be made where it is clear that 
the student was not ready or where external interruptions distracted the student. 

 
Appropriateness 
The subtlety of language means that sociolinguistic appropriateness may sometimes be 
difficult to assess e.g. whether or not the register used is appropriate in a given situation?  Each 
candidate may have his/her own unique style of communicating.   

For example, in Q2.2 the role play requires the candidate to request a fellow bus passenger 
to stop smoking.  The presence of the ‘no smoking’ sign on the window indicates that smoking 
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is prohibited and by implication anti-social in that location.   One candidate responded by 
saying ‘Tá tú ag cur saol na daoine thart ort i mbaol leis an toitín sin’.  The utterance, while in 
the form of a statement, is acceptable because the request to desist from smoking is implied.  
The tone used is rather direct but appropriate given a) the presence of the no-smoking sign and 
b) the general perception that the person to which the remark is directed is choosing to ignore 
the discomfort caused by the smoke and the related health risks for others in the bus.  In 
general, however, it is the corrector’s instinctive or spontaneous reaction which is the best one 
when assessing appropriateness.   
 
Grammatical Accuracy 
Grammatical accuracy  is assessed on a scale according to how acceptably words, phrases and 
sentences are formed and pronounced in the candidate’s utterances.  Errors in form are 
classified as either major or minor.  Major errors might be considered those that either interfere 
with intelligibility or stigmatize the speaker  (e.g. tá a lán daoine .. ar ..sa tíortha eile … ag 
eolas ar an sport...)  Minor errors are those that do not get in the way of the listener’s 
comprehension or annoy the listener to any great extent (e.g.  Ba cheart duit an ..na solais a 
lasadh nuair a bhí sé dorcha…).  If the candidate’s response is regarded as being too short for 
the particular task set then it may well be more difficult for the candidate to make errors.  Thus 
the ratings given on the Grammatical Accuracy scale should reflect this fact i.e. in such cases 
the rating awarded should be towards the lower end of the scale.   If the candidate gives very 
extended responses – longer than is necessary in order to respond to the set task – they should 
not be penalised for grammatical errors made during such superfluous discourse 
 
Fluency and Vocabulary Adequacy are assessed with one scale.  Initial attempts to assess each 
separately (as in the CITO test) proved difficult as fluency depends to a large extent on the 
ease of access to lexical items.  It should be pointed out that fluency cannot be assessed solely 
in terms of the speed of utterances or the absence of pauses or hesitations.  Native speakers 
may often pause or hesitate when formulating (or reformulating) an opinion or expressing a 
view.  It has been suggested that the very hesitation phenomena that make a foreign speaker’s 
speech seem broken may really be signs that the speaker is searching for an appropriate lexical 
item or syntactic structure (Cohen, 1994).  
 
 
 
PART ONE - PRONUNCIATION 
 
In this section the candidate must read the given text aloud.  Each of the 14 underlined sounds 
or sound combinations is judged for accuracy (1=correct; 0 = incorrect). 
 
 
PART TWO - REACTING APPROPRIATELY    
 
The candidate must react appropriately in the communicative situations depicted in the line 
drawings e.g. requesting, complaining, thanking.   A single sentence will suffice as long as the 
message is complete.  The reactions are judged according to the scale below.   There are five 
items to be tested.  A sample item is given.  
Max score = 10  (2 x 5). 
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Score  Scale  
 

2. The reaction is totally appropriate in the given context.  The speaker uses 
appropriate and accurate linguistic forms and vocabulary which reflect the situation 
quite clearly. (The response also generally contains the proper amount of 
information.) 

1. The reaction though relatively clear is not totally appropriate in the given context 
AND/OR the linguistic forms are somewhat inaccurate.  (The response may also 
contain too much or too little information.) 

0. The reaction is completely lacking in appropriateness AND/OR the linguistic forms 
are totally inaccurate.  (The response may also contain far too much or too little 
information.) 

 
 
PART THREE – TELLING A STORY (DESCRIBING AN EVENT) 
 
The candidate must tell a continuous story (in the past tense) based on a  series of 
chronologically ordered drawings.  A verbal prompt is given to help start the story.  Time is 
also allowed at the beginning (1 minute) for the candidate to study the pictures.  The 
candidate’s story is assessed on three different scales – Completeness, Fluency & Vocabulary 
Adequacy and Grammatical Accuracy.  
Max score = 10   
 
Score Completeness 
2. The candidate is able to give a detailed account of the story based on all the pictures. 
1. The candidate includes most of the important elements of the story in his/her 

description but lacks minor details. 
0 The candidate fails to describe the most basic elements of the story. 
 
Score Fluency and Vocabulary Adequacy 
4. The candidate’s utterances are characterised by an evenness and natural flow (though 

not necessarily native like). There are very few instances of  the candidate hesitating to 
choose a word or grammatical structure.  If hesitations or rephrasings do occur it is 
because candidates wish to change their description (i.e. propositional content).  
Within the constraints of the task the vocabulary used is extensive and precise.  

3. The candidate’s utterances are coherent and flow relatively freely but perhaps with 
occasional hesitation or reformulation while searching for a word or grammatical 
structure.  The vocabulary used is adequate though perhaps not as extensive as that 
found in utterances classified as 4 above.   

2. The candidate’s utterances are generally shorter than in categories 3 and 4 but still 
coherent.  The candidate appears to need more to time to formulate an appropriate 
utterance.  The vocabulary will be restricted (perhaps occasionally incorrect) though 
adequate to communicate the message.  There will be more instances of pauses, 
hesitations and/or reformulations (even if reformulations are not successful). 

1. The candidate’s utterances are typically short, simple and often incomplete (discrete 
words/phrases).  The delivery is usually very slow with frequent long pauses and 
hesitations.  There will be difficulty finding appropriate vocabulary items or they will 
be incorrect.  Attempts at circumlocution often fail and the candidate may abandon the 
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message.  The fragmentary nature of the utterances makes comprehension difficult for 
the listener.    

0. The response does not meet the required standard to be placed in any of categories 1-4.  
- The candidate fails to respond at all or the response is totally incoherent  

 
 
Score Grammatical Accuracy  
4. The description contains no major grammatical  errors and no (or almost) minor ones. 
3. The description contains no major grammatical errors but contains at least a few  

minor ones. 
2. The description contains one/a few major grammatical errors and a fair number of 

minor ones. 
1. The description contains a somewhat frequent number of  major  and minor  

grammatical errors. 
0. The description contains several major and minor grammatical errors.   
 
 
PART FOUR – GIVING AN OPINION 
 
In this section the candidate must give his/her opinion about a topic of general interest to 
students.  The candidate is given some guidelines to help them structure their response.  A 
further 30 seconds is also given for them to prepare their ideas.  The candidate’s response will 
be assessed on five different scales Relevance, Fluency & Vocabulary Adequacy and 
Grammatical Accuracy.   
Max score = 12  (4 x 2 + 4) 
 
Score Relevance 
2. The response is relevant to the topic -  responding to the main elements of the set task 

(describing rules, giving opinions and hypothesizing) 
1. The candidate’s contribution though related to the topic does not address the main 

aspects of the task outlined. 
0 The candidate’s contribution is irrelevant to the set task.   
 
Score Fluency and Vocabulary Adequacy 
4. The candidate’s utterances are characterised by an evenness and natural flow (though 

not necessarily native like). There are very few instances of  the candidate hesitating to 
choose a word or grammatical structure.  If hesitations or rephrasings do occur it is 
because the candidate wishes to change their views (i.e. propositional content).  Within 
the constraints of the task the vocabulary used is extensive and precise.  

3. The candidate’s utterances are coherent and flow relatively freely but perhaps with 
occasional hesitation or reformulation while searching for a word or grammatical 
structure.  The vocabulary used is adequate though perhaps not as extensive as that 
found in utterances classified as 4 above.   

2. The candidate’s utterances are generally shorter than in categories 3 and 4 but still 
coherent.  The candidate appears to need more to time to formulate an appropriate 
utterance .  The vocabulary will be restricted (perhaps occasionally incorrect) though 
adequate to communicate the message.  There will be more instances of pauses, 
hesitations and/or reformulations (even if reformulations are not successful). 
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1. The candidate’s utterances are typically short, simple and often incomplete (discrete 
words/phrases).  The delivery is usually very slow with frequent long pauses and 
hesitations.  There will be difficulty finding appropriate vocabulary items or they will 
be incorrect.  Attempts at circumlocution often fail and the candidate may abandon the 
message.  The fragmentary nature of the utterances makes comprehension difficult for 
the listener.    

0. The response does not meet the required standard to be placed in any of categories 1-4.  
- The candidate fails to respond at all or the response is totally incoherent  

 
 

Score Grammatical Accuracy  
4. The description contains no major grammatical  errors and no (almost no) minor ones. 
3. The description contains no major grammatical errors but contains at least a few minor 

ones. 
2. The description contains one/a few major grammatical errors and a fair number of minor 

ones. 
1. The description contains a somewhat frequent number of major and minor  

grammatical errors. 
0. The description contains several major and minor grammatical errors.   
 
 
PART FIVE - DESCRIBING OBJECTS 
 
In this section the candidate is required to describe drawings of three, relatively common and 
thematically related, objects so that a listener without previous knowledge could, from this 
description, easily identify them, understand their function etc.   A sample item is given.   Each 
item is assessed on two scales – Comprehensibility &Vocabulary Adequacy  and  Grammatical 
Accuracy. 
Max score = 12  ( 3 x 2 + 3 x 2 ) 
 
Score Comprehensibility & Vocabulary Adequacy 
2.   The candidate gives a clear and precise description of the target object. Few, if any 

inadequacies or inaccuracies in vocabulary occur during the candidate’s description.   
1. Though the vocabulary is restricted the candidate still manages to give a reasonably 

good description of the target object.  (A listener would still be able to identify the 
object in question based on this description).   

0. From the description it is not at all clear what the candidate is talking about.  The 
vocabulary is inadequate even for the most basic parts of the intended description. 

 
Score Grammatical Accuracy  
2. The description contains no major grammatical errors and no (/almost no) minor ones. 
1.   The description contains a few minor grammatical errors but no major ones. 
0. The description contains a substantial number of minor grammatical errors and/or 

major grammatical errors.   
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PART SIX - GIVING INSTRUCTIONS/ADVICE 
 
In this section the candidate must give appropriate verbal advice or instructions consistent with 
the actions outlined in  line drawings.  A single sentence will suffice as long as the message is 
complete.  Each response is assessed on the scale below.   There are 5 items for testing.  A 
sample item is given. 
Max score =10  (2 x 5). 
 
 
Score  Scale 

 
2. The instruction/advice is clear and appropriate in the given context.  The speaker uses 

appropriate and accurate linguistic forms and vocabulary which reflect the procedure 
clearly.   

1. The instruction/advice though relatively clear is not totally appropriate to the context 
AND/OR the linguistic forms are somewhat inaccurate.     

0. The instruction/advice is completely unclear/inappropriate AND/OR the linguistic 
forms are totally inaccurate.   

 
 
 
 
 
 
 



 

TRIAIL CHAINTE    Id:_____       Ainm:  ________________________   Leibhéal: _____     Diosc:__   Rian __     
 
Fothriail       1 2 3 4 5 6 Iomlán 
Scór        
  (max)        (14) (10) (10) (10) (12) (10) (66)
 
 
1.  PRONUNCIATION  (Max 14)             Track: __   Time:________ 
 
Sound               1. 2. 3. 4. 5. 6. 7. 8. 9. 10. 11. 12. 13. 14. TOTAL
Score ( 0/1)                
 
 
2.  REACTING APPROPRIATELY  (Max 10)    Track: __   Time:________ 
 
5 ITEMS       1 2 3 4 5 TOTAL
Scale (0-2)       
 
 
3.  TELLING A STORY   (Max 10)  Track: __   Time:________ 
 
 
Scale 

Range  
 

Score 

Completeness (0-2)  
Fluency & Vocabulary Adequacy (0-4)  
Grammatical Accuracy (0-4)  
TOTAL   



 

 
 
4.  GIVING AN OPINION    (Max 10)       Track: __   Time:________ 
 
Scale Score TOTAL 
Relevance (0-2)  
Fluency & Vocabulary Adequacy (0-4)  
Grammatical Accuracy      (0-4)   
TOTAL   
 
 
5.  DESCRIBING OBJECTS      (Max 12)        Track: __   Time:________ 
 
Scales Score Object 1 Object 2 Object 3 TOTAL 
Comprehensibilty & Vocabulary Adequacy 0-2     
Grammatical Accuracy      0-2     
TOTAL      
 
 
6.  GIVING INSTRUCTIONS/ADVICE    (Max 10)    Track: __   Time:________ 
 
5 ITEMS       1 2 3 4 5 TOTAL
Scale  (0-2)       
 
__________________________________________________________________________________________ 
 
GENERAL REMARKS 




